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Summary

In this project the added value in education is investigated in two components: the
academic and the social added value. By using the case study method 1 have attempted
to define the different aspects of the added value and via interviews, questionnaires,

school data and statistical analysis to measure them.

During the period 1 was working on my thesis 1 faced major challenges: demanding
workload combined with my family as well as personal challenge to stay unbiased and
arrive to objective conclusions. If' | was successful or not will be certainly judged by the

educational community to which this work is donated.

The whole study shows that SABIS® and especially ISF (Internationale Schule
Frankfurt-Rhein-Main) offer to the students added value in sciences, in discipline, .in
team building, in the quick integration to the international environment. The languages
are the important weapon of every International School. Each from our graduates speaks
at least three languages which opens the doors to an international career and to various
Universities. The individual fostering to students and the continuous monitoring of their

academic results is to be commended as a positive aspect of the system.

The margin for improvement is also important: the policy makers of that system must
review the materials, the method of instruction and the financial reward of the staff in
order to achieve not only the successful continuity of the network but mainly to become

leaders on the quality international education market.

1 found it necessary to include some suggestions for the improvement of the SABIS®
system but also my thoughts about the education in general as my main goal is to
contribute to the upgrade of the education worldwide and provoke other colleagues to

work further in that direction.
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Chapterl

Introduction

The study of the added value in education scems to be a very popular topic among
scientists. More than 35 million web sites currently explore different issues related to
this area. It looks as if there is no reason for somebody to continue working on this
subject. All questions have been already answered. All possible patterns bave been
found. Is there anything left to be addressed? The answer 1s positive. Education is a live
and continuously evolving area, for me synonym to freedom, influenced by different
factors such as the teaching methods, the financial means, and the social and cultural
environment. In that respect no matter how many studies have been carried out, there
would be always room for new approaches. Every study includes different given

parameters and has diverse aims.

I have been working in the field of education for more than 20 years. During my career |
had the opportunity to get to know various educational approaches and appreciate their
advantages but also study their weak points. The last eight years I have been working in
Frankfurt in Germany, at ISF (Internationale Schule Frankfurt-Rhein-Main) where |
have the position of Head of Mathematics and recently the IB and Upper Secondary
Coordinator. Also 1 have been involved in projects for the Marketing. ISF is one of the
52 International Schools that belong to the SABIS® School Network in Asia, Europe,
Africa and the United States. The SABIS® system has been in place for many years.
However, no survey of its value added has been carried out so far. The reasons for

which I decided to undertake this research are the following:

Page 4 of 186



e There were enough resources available for the topic (books, articles, Internet
documents). At this stage, I find necessary to mention that SABIS® implies a
method of continuous assessment of its students. Therefore 1 had an enormous
data of records of their performance not only academically but also socially

(SLO™', Student Management Office).

» My long experience in the ficld of education and the material 1 have been
keeping for many years were invaluable assets for the successful completion of

my research and an opportunity for me to contribute to this important topic.

e People I trust completely, like some of my colleagues, my supervisor and my
university advisor, agreed that it was a very good idea, since it may investigate a

brought area of education methods.

e Asa parent of a child at ISF, ] was very interested in measuring the added value
of the system to my danghter. The fact that my daughter is expected to spend
another 5 years as ISF student provided me with a strong incentive for the
identification of possible weak points and helped me to make suggestions for

improvement.

e As Department Head of Mathematics, I was particularly interested to examine
those parameters that influence the academic and social progress of the students

and were directly related to the work of the Math Department.

e The owner of the network considered this project feasible and of major
importance for possible improvements. The identification of the strong elements
of the SABIS® may help in focusing the future efforts and investment in staff
and other resources with the aim of ensuring that value added will continne and,

if possible, further strengthened.

¢ Given that competition in the field of International Schools may increase over
the coming years, the Marketing of SABIS® School Network with a view to
better explaining its value added to the parents may use the ontcome of my

research.

! SABIS Student Life Organization®
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To also note that the fact that students were involved in my study will deserve full
consideration. This point was also mentioned from the feedback 1 got from my advisor
and the other candidates. Against this background, I would mention that; 1 was in close
cooperation with the legal advisor of the school who knows very well the issue and 1
was asking his continuous feedback to ensure that all necessary safeguards (prior
consent of the parents, anonymity etc) were prudently taken. The owner of the school
was also well aware of this issue, and he himself monitored the relevant initiatives. In
the same vein, to note that German legislation is quite strict and clear and it was for the

mutual benefit of all to ensure that no operational or legal risk arise.

The first school of the SABIS® School Network started operating towards the end of the
19" century. Today it grows very fast given the big demand for International Schools all
over the world. It implements a unique educational system and the official statistics
show that the academic results of its students in exams such as 1GCSE, A-Levels and
AP exceed the world average in many cases (see data, chapter 6). Maybe the first
spontaneous reaction could be that obviously such an educational system offers added
value to its students. According to projects presented in the past, the good academic
results measure and confirm the success of educational systems. Usually politicians use
similar statistics to support their planning and convince the voters about their ability to
develop correct strategies in education. However, many educators face with a lot of
scepticism this approach as very superficial. 1 fully agree. The students should be seen
as wholes and not only as machines reproducing accumulated knowledge. The school
has today a more complex role to play than in the past. The society has become very
competitive, the high technology embraces our lives, the human relations turn out to be
more fragile and the means of communication change the future of the inhabitants of

that planet dramatically.

As a math teacher and a member of the administration of the SABIS® School in
Frankfurt, 1 decided to study the profile of our student body and try to measure the
added value, if any, that SABIS® offers to its pupils. Even though SABIS® schools
function for more than a century, there is no other study related to that matter. ]
perceived this project as a challenge for me not only as a member of the staff but also as
a parent. As a member of the staff | tried to remain unbiased. 1 have to admit that this

was not an easy task. Having worked for more than seven years for the Math
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Department as teacher and Department Head 1 had to stand back and try to judge the
outcomes of that effort objectively. As member of the admimstration I became wiser
because 1 have had the opportunity to be deeply involved in every goings-on that took
place in our campus and get feedback. As a parent ] had to remind myself several times

that this was a scientific project and not a field for personal complaints or criticisms.

After all I hope that this assignment will contribute to the improvement of education for

the benefit especially of those children who are not among the most privileged.
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‘Chapter 2

Terms of Reference 2/ Objectives

2.1 Ways of using the Literature for developing my

own Research

[ initially assumed that total mastery of the relevant literature is necessary before
proceeding with the initial stage of formulating a research question. Knowledge of the
literature on a particular topic is certainly helpful, but it was imporntant for me to keep in
mind that it does not automatically lead to the formulation of a question worth
answering. Most research questions arc formulated and reformulated several times, as
the researcher takes into consideration an increasingly wider range of issues (see Bem,

1987).

Knowledge of theory, research design, and statistics is implicated in the very act of
framing a question. As a researcher thus | inevitably draw on literature that was not
specifically "on the topic." A willingness to acquire a broad and rich background in
theory and to learn the strengths and weaknesses of various research designs, data
collection methods, and approaches to data analysis were considered by me as

prerequisites for carrying out sophisticated work.

How should one make use of the literature? And how does one go from knowledge of a
literature to using the literature to develop an interesting thesis? "Science and
humanistic scholarship are," writes Becker (1986) in his book on social science writing,
"cnmulative enterprises. None of us invent it all from scratch when we sit down to
write. We depend on our predecessors. We couldn't do our work if we didn't use their
methods, results, and ideas. Few people wounld be interested in our results if we didn't
indicate some relationship between them and what others have said and done before us"

(p. 140).

? In my references the aslerix indicates material, which was used for defining methods to measure the

added value that SABIS and in particular ISF (Intemationale Schule Frankfurt am Main) offers to its
students. The rest of the bibliography will enable me to take in consideration techniques and extend my
horizon of research,
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I had to focus my resource management in the key words of my thesis: methods,
measurement, value-added. My core studies in mathematics were closely related to the
first 2 words: mcthods and measurement. However in that case the mathematical
approach of the problem had to be original and attempt to measure the added value that
is provided by a network of International Schools. In the web 1 found several articles
concerning the definition of the added value not ouly in the field of education but more
generally. I was impressed by the fact that none of those articles could be used intact to
label what 1 had in my mind. One reason was that SABIS® is an educational system,
which uses its own methods in order to assess its students. Briefly it is a network of
International Schools in Europe, Asia, Africa and America. It is not selective and uses
the regular testing as method of assessing the learning process. The core subjects are
Languages and Mathematics. The pupils develop their social skills through the SLO™
(SABIS Student Life Organization®) program. Thus by participating and/or creating
activities related to academics (e.g. study groups), sports arts, theatre, music, and
service for the local community. In order to have a holistic view of the network | have

considered the SABIS® handbook (See literature Review).

The added value was a very challenging component of my research. As 1 mentioned
already the richness of the resources took a considerable amount of my time.
Bibliography shows that there are completely different approaches in the definition of
the added value in education. Some of them are related to some standards (financial,
social) of the local communitics, to goals of politicians (the parameters which were
taken into consideration were those which clearly served a political campaign) and in
other cases the approach was too theoretical or too specific. In the past few decades, the
quality of schools was measured almost exclusively in terms of inputs, such as number
of books in school libraries or the qualifications of the teachers. Value-added analysis of
standardized test score data has emerged as an attractive complement to traditional
means of measuring school effectiveness. It is very interesting that value-added
performance data can play an important role in aligning policies, recourses and
instructional strategies. The books’ used as a resource for the definition of the Added —
Value are the following: 2, 5, 16, 17, 20, 23, 26, 28, 29, 30, 31, 33, 35, 39, 52, 53, 54,
56, 60, and 64. The articles® | have consulted are: 1, 2, 4, 5, 6, 8, 12, 16, 18, 22, and 30.

* List of books presented in the Literature Review
4 List of articles presented in the Literature Review
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In my situation the added value was defined specifically for the SABIS® system. 1t
covers two sides of it, the academic and the social. The literature® helped me to realize
that it was realistic to focus my research as the Internationale Schule Frankfurt-Rhein-
Main (ISF) where 1 work and use the local parameters to identify and measure with
more accuracy the added value of the SABIS® cducational system. One important factor
for that decision was the common principles, material and teaching methods throughout
the schools of the network. Nevertheless, the local community has its own influence to
my resnlts. In Frankfurt the International Schools operate mostly with students who
move from one country to another but also its clients are coming from the upper social
and financial class of the German society. In some SABIS® schools in USA, which

operate as state schools the mixture of cultures and standards, are obviously different.

The mathematical part of that research is quite extended. The existing bibliography®
offers different mathematical models that translate the facts to numbers and statistics. In
my thesis I had plenty of row material to use: data from placement tests, academic
results registered on weekly basis, SLO™ activities, university acceptances, feedback
from the alumni of the school, thc parent network, students who continued their school

career in other institutions and documents of accreditation of the school.

Before 1 decided to use the case study as methodology for my dissertation I consulted a
long list of books, articles and web sites where a detailed analysis of the different
methodologies was presented. As ! will explain later in the Methodology Chapter the
literature’ reveals that the case study is an ideal tactic when a holistic in depth
investigation is needed. One of the main fears of every researcher is the ethical need 10
confirm validity. The triangulation method assures the power of the process. In
particular, it is important that teachers and schools be held accountable for their
contributions to achievement, not ouicomes outside their control. The level of
achievement reflects what the pupil leammed from past teachers and schools (see

placement tests), from his family (information taken from the personal file of cvery

* Books written on Education presented in the Literature Review: 3, 10, 13, 15, 27, 32, 34, 45, 46, 47, 48,
49, 51, 57, 58, 59, 60, 61, and 62. Articles from the Lilerature Review: 3, 7,9, 10, 11, 17, 20, 27, 32,
31, 34.

¢ Books used for my research are 1, 7, 9, 11, 18, 55, and 63. Artictes: 15, 19 and 23. See Literature
review.

7 Additional resources related to case study are the following books; 4, 6, 12, 19, 24, 25, 41, 42, 43 and
articles: 14, 25, 26, 29, and 33. See Literature Review
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student but only partially), and from his peers (SLO™ program in my case). The
measurement error was another goal of my research. The statistics offer mathematical
models that can solve in a satisfactory way this problem. Among the resources 1 have
used for the statistical analysis of my results 1 would like to mention *“The mathematical
Methods for Physics and Engineering” of K. F. Riley, M. P. Hobson and S. J. Bence.
There are, in fact, two separate schools of thought conceming statistics: the frequentist
approach and the Bayesian approach. Indeed, which of these approaches is the more
fundamental is still a matter of heated debate. In the above-mentioned book the authors
were concentrated primarily on the more traditional frequentist approach. This book
covers very interesting parts of statistics like experiments, samples, populations,
estimators and sampling distributions, the maximumn-likelihood method, the method of
least squares and the hypothesis testing. All the above material was used as the basic

foundation of my statistic analysis.

Economists typically approach the challenge of measuring school effectiveness within
the context of a standard education production function. A typical production function
might include the achievement of student i in year t, the stndent’s achievement in the
previons year, the vector of school characteristics, a vector of measurable family
background characteristics that affect achievement and a random error term (Hanushek
and Taylor, 1990). In practice, however, for a variety of conceptual, practical, and
political reasons, it is difficult if not impossible, for a network like SABIS® to specify
an appropriate vector of family background and school resource variables. Hence the
complete model was not implemented. However, this model gave me ideas for a

construction serving the purposes of my research.

“Modeling for Added-Value™ by Macredie, Paul, Ankctell, Lehaney and Warwick was
of major importance for the development of this thesis. This book provides a window
onto current research and practice in modeling techniques and highlights their rising
importance across the business, industrial and commercial sectors. The book contains
contributions from a mix of academics and practitioners. The systems described in this
book enabled me to use ideas of modeling from different areas and implementing them
in education expecting that my results will allow SABIS® and external stakeholders to
react promptly to my outcomes and target and improve the operations and activities of

this network of International Schools.
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] found “Feedback for Leaming” an important reading. Edited by Susan Askew tries to
answer the question “when and how does feedback promote learning.” In the last ten
years the accumulation of evidence on schools’ effectiveness and improvement has
focused the attention of policy makers on the possibilities for improving educational
practice, pupil performance and overall standards. This book gives a remarkable view
on what is value added feedback, the measurement of the added value, the different
types of value added, interpretations of value added feedback, and use of added-value
results for school self-evaluation. The following evaluation strategies are suggested as
particularly effective: an intensive monitoring system which tracks the students
throughout their school career; a clear, shared focus on high expectations for all students
in the school; a realistic awareness that evalonation data are only aids to teaching and
learning; the importance of including multiple perspectives in the school self evaluation

process and being realistic about the capacity of the staff for using the data.

The bestseller Research Methods in Education was another precious tool for the
devclopment of my theory. Written by Louis Cohen, Laurence Manion and Keith
Morison covers a whole range of methods currently employed by educational
researchers. It provides both theory and practical guidelines for conducting educational
research.

Jonathan Crane gives a definition of value added in education in his policy report
published on November 2002: The best way to measure school quality or teacher
quality for that matter is to determine how much they change their students’ scores each
year. This is nothing more than the simplest and more direct way to measure how much
students are leamning. This approach is called “value-added”, because it focuses on how
much value a school or a teacher is adding to what students bring with them. This
argument looks attractive but does not include the social impact of the school to the

students. In my case this would be part of the parameters 1 intended to measure.

One of my main concerns during the project was the fact that every researcher is biased®
by difterent factors. Among my readings was the theory of Georges Devereux who
developed the theory of transference and counter transference. 1t acknowledges that the

analyst is not a neutral expert and that “working through” unconscious attitudes ought to

® Books used for validity and ethics are: 14, 22, 44, Articies: 11, 13, 21, 24 and 28. See literature Review
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form a continuous part of the analyst’s everyday practice that may lead to a greater
understanding of a relationship. He acknowledged Albert Einstein as his most important
source of inspiration when he quoted the phrase: “we can only observe the phenomena
that occur near or inside the experimental apparatus and the observer himself is the most
important part of the apparatus”. For me while it was important to recognize the
existence of subjective, active and unconscious influences on me it was even more
important to ask the pragmatic question; how these influences be detected and
analyzed? According to this theory the first component to take into account was gender.
The second component was my age and position. The third component was my
professional status and social attitudes towards the topic being researched. The fourth
component was then the way 1 as researcher was positioned and understood within
society as a whole. | believe that this knowledge made me more conscious and

hopefully more sensitive in the required objectivity of that project.

Last but not least 1 would like to mention the Grounded Theory® of Glaser and Strauss.
Grounded theory is a qualitative methodology, which derives its name from the practice
of generating theory from research, which is “grounded” in data. Formally introduced
by the sociologists Bamey Glaser and Anselm Strauss in the Discovery of Grounded
Theory (1967), this methodology emerged as an alternative strategy to more traditional
approaches. How 1 viewed and used the Grounded Theory will be described in the

chapter that covers my methodology.

? Books used on Grounded Theory: 8, 21, 36, 37, 38. See bibliography section.
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2.2 Objectives

My intention was to present a systematic research methodology which would allow the
investigation and assessment of the added valuc provided by the SABIS® educational
system. My experience includes a variety of educational systems like the Greek national
system, the Montessori and the International Baccalaurcate. Being a teacher and a
manager gave me the opportunity to test the SABIS® system in many ways. | arrived at
the conclusion that because of its unique teaching methods, a detailed study of the
added value that offers to its students and a development of methods to measure them
would be a tool of major importance for the Marketing of the network. As member of
the staff 1 had the opportunity to exchange feedback with my colleagues on regular
basis. I use to keep detailed notes from all the meetings and as Department Head to
implement ideas, which may help our students. Given that the teaching methods and the
organisation of the 52 SABIS® schools are almost identical the advantages and
disadvantages of the system are on discussion among 4000 colleagues in different
countries all over the world. I found as a very attractive opportunity to work on a

subject that indirectly will influence positively the image of the network.

The last 2 years, there is a pressure for more private schools in Frankfurt. In
particularly, at least 3 International Schools are planning to open in Hessen. Given that
the fees of those schools are very high and Frankfurt is a financial centre for Europe, a
very strong antagonism is to be developed among the different educational business.
Having that in mind 1 started my research, which attempted to measure the added value
of the system to our students. It is obvious that the Administration of the network was
ready to belp me with my rescarch in all means but expecting that the outcome will be a
weapon against the antagonists of SABIS®. Even though, 1 was expecting that SABIS®
would have tried to restrict the research in the positive areas of the system, this did not
happen. 1 was well aware of the fact tbat my colleagues would give me their full support

as they did in my project about the orientation of the staff for my Masters Degree.

One of the issues I had to resolve in order to be successful with my thesis was my heavy
workload in the school and at home as mother and wife. As 1 mentioned before the
administration of 1SF, where 1 work, took in consideration the fact that | was working in

the same time for a project related to SABIS® and they tried to give me a reasonable
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weekly schedule. However, from the beginning of the project 1 was not very optimistic
about that, since my main responsibilities were already much extended. As per my
family, 1 had always the support of my husband who is very highly educated person and
gives me his full support for my professional development. I should not underestimate
the role of my 12 years old daughter who appreciates the fact that her mother is studying

and takes full responsibility of her homework

The methods implemented by Middlesex University played a significant role in my
decision to become once again worker researcher. The guidance provided was detailed
and always to the point. The materials were of high quality and the advisors qualified

and ready to listen and give feedback. All the above created a very good framework.

As a worker researcher 1 had access to all information 1 needed for my project. This
information included several documents (e.g. placement tests, results of internal and
external exams, breakdowns), possibility to gather feedback from students, parents,
colleagues, potential customers, graduated students and colleagues who worked for
SABIS? in the past years. Given that 1 had the full support of the owner of the network I
did not face any difficulties in covering the sources of information, and the key people. 1
consider as an advantage the fact that no further expenses were required for that project
than my personal effort. My accumulated experience helped me to apply the methods of
research, which had a minimum cost for the time, and patience of those who were ready
to participate in my research. Even though the first collection of data came only from
ISF, 1 tried to extend this data with a number of other schools from the network. 1 am on
line with the administration teams of all SABIS® schools. Thercfore, I had easy access

to their feedback.

As 1 mentioned already, my thesis may be used in the futurc as the main tool of the
Marketing Department. 1t is expected to give a solid base to those who promote the
SABIS® network and plan to open new schools in cities where a pressing demand for
International education exists. Often | had to ask myself how 1 should react if 1 will be
asked to restrict my research in the positive areas of the system. 1 have decided that it
was not very difficult for me to separate the role of the employee and the researcher for
a very simple reason: 1 was not only an employee but also a mother of a child who

attends 1SF. Therefore by definition, 1 wanted to make sure that my daughter attends a
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challenging and successful school with high expectations. One of my goals was to
contribute to the improvement of a system, which showed that it knows how to survive
for more than 100 years. However, the scientific discussion about the added value of an
educational system, based exclusively on official data will hopefully contribute to the
development of the education in general. If this will happen, then this thesis has been

successful,

2.2.1 Parent objectives
In order to define the scope of the study 1 needed to ask:

e Is there any added value from the SABIS® educational system? Measuring schools’
and teachers’ contributions to student achievement 1s a central part of school
accountability systems. The definition of the added value is the starting point. The
determination of the different components will show the direction of the
researching. In particular, it is important that tcachers and schools be held
accountable for their contributions to achievement, not outcomes outside of their
control. Only part of the student’s current achievement is, however, determined by
its current teacher and school. The above-mentioned issues will be studied and

analyzed.

¢ If there is added value, how this could be measured? Which characteristics of the
students should be included? Nationalities, financial background, results of
placement tests, period of time spending in ISF, others? It will be taken into
consideration that to compute a teacher’s value-added, we do not give her credit for
her students’ incoming level of achievement, but we do give her credit for gains in

achievement that students regularly make under her guidance.

e Why the findings of that research are reliable? Which percentage error was

calculated?
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In order to answer these questions, as a major part of my project, I had:

To find if there is any social added value. Which definition of the social added value
is the most appropriate for that study? Which are its components? Who is defining
them? Which is the contribution of the system, if any to the balance and positive

attitude of the pupils towards education, classmates and the society?

To find if therc i1s any academic added value. It is necessary for the researcher to
define carefully the parameters that define precisely and accurately some aspects of
the academic added value. Some factors like the scores of external exams and the
acceptances to Universitics could be considered as objectives and others as the
expectations of the parents and the students of local interest. However in both

categories useful results can be extracted.

To measure academic and social performance. The discussions about the
measurement of those two factors continue and will continue forever. The
approaches are different and take into consideration parameters that reflect the

individual situation of every educational system.

2.2.20ther objectives

To determine the relative importance of SABIS Student Life Organization® and
Student Management Office? for the added value of the system. Both departments
have a unique position in the SABIS® system. Students run the SABIS Student Life
Organization® and its goal is to be conjunction between the school and the society.
Does SLO™ accomplish its mission or is used mainly as a tool from the Marketing
of the network to attract customers? How does the discipline system work? Does it -

facilitate the life in the school community? Are there any margins for improvement?

To seek anecdotal evidence from the staff, the students, the parents and potential
customers. The 1SF community has a very dynamic population. As International
School has a considerable turn over in terms of students and staff. How do these,
members of the school perceive the school life? Which are their expectations?
Which are realistic? How the management would be persuaded to make changes
wherever needed in order to improve the system? Which measures should be taken?

Which is the estimated cost in money and time?
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¢ To collate the above evidence in order to conceptualize my findings from the
existing records of the school. ISF as member of the SABIS® system has in place
records for every student and for a quite extended period of time. These records

could be used as main tools for the statistical analysis.

¢ To search relevant literature. In the field of the added value in education the
literature is a strong tool. In the Web, in the newspapers but also in the bookstores
there is an invaluable collection of studies. Only a very small amount of that
information is feasible to be used for that project. However the literature supports

and controls the findings of every research.

¢ To make proposals about the future update of that project. The ISF has a history of
12 years only. In the future it will be necessary for other researchers and probably

me to recalculate the findings by reassessing all the components currently used.

2.3 Outcomes

The outcomes would be:

e A body of evidence to define social and academic addcd value.
s Methods of measurement of academic and social value.

e An up to date bibliography to support work in that area.

¢ An action plan for future development of the above-described methods.

A research project to inform the scientific community about my findings.

Value- added performance indicators give board members, central office administrators,
principals, and teachers the opportunity to basc critical decisions on measures that have
greater precision and fewer flaws than average test scores and other traditional
indicators of performance. In combination with other means of gauging process, value

added measures provide a basis for guiding decision making in several key areas:

e Policies and programs: Even though SABIS® is a very reserved educational system
not open to new ideas and fashions, the existing antagonism in the field of the

International Schools worldwide leads to a careful glance at reliable findings.
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School reforms: In which areas the school community needs more attention?

Curricula: SABIS® provides the curricula to the schools of the network and is also
the publisher for the majority of the books used in its schools. How this sensitive

area will be influenced by the conclusions of the project?

Teacher compensation: The last years one of the serious problems education faces
worldwide 1is the shortage of teachers. There are different explanations about the
reasons for that phenomenon. Nevertheless the majority believes that the reason is
mainly the insufficient financial compcnsation. Especially in the field of sciences a
lot of schools face a serious problem in hiring qualified and experienced staff.
Which part of the added value is influenced by the contribution of the teachers?
How can this evaluated? Which incentives could be given to the teaching staff?
Which kind of support? How the high tum over of the staff influence the added
value that SABIS® possibly provides to its students?

Professional development: Every school is a small community with particular
characteristics. The staff that runs every school influences policies and efficiency.
Should the professional development offered only to the teaching staff or every
member of the staff should have the possibility for professional development. Which

are the goals? Which are the incentives?

School involvement: The findings of the research will show in which areas the
school should expand its activities towards the society. Often some private schools
have a snobby approach and do not see themselves as active members of the local
society. Does the school offer a realistic approach of life to its students by involving
them to various projects? Are all students’ active members of the community? Do

they earn via the school life experience and learn how to be self-sufficient?
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Methods and Action

3.1 Research method
The methodology to accomplish my goals and objectives was a case study. 1 followed

four stages:

I. Design the case study: The first step in my case study research was to establish
a firm research focus to which 1 could refer over the course of study. 1
established the focus of the study by forming questions about the problem of the
definition and the measurement of the added value of SABIS® to its students. 1
determined a purpose of the study. 1 investigated the object of the case study in
depth using a variety of data gathering methods to produce evidence that leads to
understanding of the case and answered the research questions. My research
questions were targeted to a limited number of events (Internationale Schule
Frankfurt-Rhein-Main). To assist in targeting and formulating the questions, I
conducted a literature review'’. This review established what research had been
previously conducted and leaded to refined, insightful questions about the
problem. Careful definition of the questions at the start pinpointed where to look
for evidence and helped determined the methods of analysis. The literature
review, the definition of the case study, and the carly determination of the
potential andience for the final report guided how the study would be designed,
conducted, and publicly reported. During the design phase of the case study
research, 1 had to determine what approaches to use in selecting my cases to
examine in depth and which instruments and data gathering approaches to use.
Careful discrimination at the point of selection helped me erect boundaries
arountd the case. A key strength of my case study involved using multiple
sources and techniques in the data gathering process. The data gathered in my

case was largely qualitative but also quantitative. Other tools to collect data were

19 Basey, M. Case study research in Educationat Settings, Cohen, L. Research Methods in Education
Feagin, J., Orum, A., A Case for Case Study, Kuniavsky, M. Observing the User Experience: A
Practicioner’s Guide to User Research, Launren, B. Design Research: Methods and Perspectives,
Tannen, D, How to contact your own Survey, See also from the Literature review Articles 26, 29
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interviews, surveys, documentation review, observation, and in some cases the
collection of physical artefacts. I tried to use the designed data gathering tools
systematically and properly in collecting the evidence. Throughout the design
phase, 1 had to ensure that the study was well constructed to ensure validity and

reliability.

Conduct the case study: My case study generated a large amount of data from
multiple sources. The systematic organization of the data was very important to
prevent me from becoming overwhelmed and from losing sight of the original
research purpose and questions. An advanced preparation assisted me in
handling my large amounts of data in a documcnted and systematic fashion.
Databases were prepared to assist with categorizing, sorting, storing and
retrieving data for analysis. The gathering of data using multiple techniques

strengthened the study by providing opportunities for triangulation (See

Literature Review: Triangulation Thinking, Dr. Sharon L. Bender) during the
analysis phase of the study. As investigator | had to be able to ask good
questions and interpret answers. I had to review documents looking for facts, but
also read between the lines and pursue collaborativc evidence. 1 was obliged to
bc flexible and not feel threatened by unexpected change or missed
appointments. [ was open to contrary findings. From the beginning I was aware
that [ was going into the world of real human beings who may be threatened or
unsure of what this case study could bring. It was crucial for the reliability of the

case study to maintain the relationship between the issue and the evidence.
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V.

Analyse the case study evidence: 1 examined the raw data using many
interpretations (Anketell, D. Modelling for Added Value, Gigerenzer, G. &
Selten, R. Bounded Rationality: The Adaptive Toolbox, K. F. riley, M. P.
hobson and S. J. Bence, The Mathematical Methods for Physics and
Engincering) in order to find linkages between the research object and the

outcomes with reference to the original questions. Throughout the evaluation
and analysis process 1 was open to new opportunities and insights. 1 had
opportunities to triangulate data in order to strengthen the research findings and
conclusions. 1 had to catcgorize, tabulate, and recombine data to address the
initial propositions of the study, and conduct crosschecks of facts and
discrepancies in accounts. Focused, short and repeat interviews were necessary
to gather additional data to verify key observations. Some of my techniques
include placing information into arrays, creating flow charts and tabulating
frequency of events. 1 have used the quantitative data to support the qualitative
data. Unfortunately 1 could not use feedback by other investigators to gain the
advantage provided when a variety of perspectives and insights examine the data
and the patterns because 1 was the first who attempted to measure the added

value that SABIS® provides to its students.

Develop the conclusions, recommendations and implications: My goal was to
prepare a report that transforms a complex issue into one that could be
understood, allowing the reader to question and examine the study (Denzin, N.
(1984). The Research Act. Englewood Cliffs, NJ: Prentice Hall). Normally case
studies present data in a very publicly accessible way. 1 tried to display sufficient
evidence to gain the reader’s confidence that ali avenues had been explored. |
have used review audience to review and comment on the draft document. Based
on the comments, 1 rewrote and made revisions (Ratcliff, D. (1995). For_an

Extensive Discussion of Qualitative Validity and Reliability, The Ethics of

Educational Research. (1989). Lewes: Falmc , Burgess (Ed), Tannen, D.
(1992). How _to Conduct Your Own Survey. New York: John Wiley. 232 pp).
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Case study is an ideal methodology when a holistic, in depth investigation is needed and
is designed to bring out details from the viewpoint of the participants by using muitiple
sources of data, as in my case, questionnaires, interviews and official records of school
results. My case study is focused on two issues: definition'' of social and academic
value and methods of measuring these added values. Another reason for which, T have
chosen this methodology is the fact that it is also known as a triangulated research
strategy. The need of triangulation arises from the ethical need to confirm validity of the
process. Validity in qualitative research, relates to whether the findings of the study are
true and certain. ‘True’ in the sense of the findings accurately reflecting the real
situation. ‘Certain’ in the sense of the finding being backed by evidence. In this paper ]
have used the data triangulation. Data triangulation involves the use of different sources
of information. A key strategy was to categorize each group of stakcholders for the
program that 1 was evaluating. Then, 1 included a comparable number from cach
stakeholder group in the valuation study. For example when 1 decided to conduct in-
depth interviews to gain insight onto what the stakeholders perceived as outcomes of
my study I interviewed then representatives of cach stakeholder group. I Iriangulaled by
looking for oulcomes that they were agreed upon by all stakeholder groups. 1 had
chosen this type of triangulation because it is the most popular and the easiest to

implement.

An expected criticism is that the results of a case study are not widely applicable in real
life. However, any educator who is ready to try something innovating and wants to
invest for the shake of his students could use the outcome of this projecl, despite the fact

that its origin comes from a very unique educational system.

As a worker researcher, 1 had to possess or acquire the following skilis: the ability to
ask good questions and to interpret the responses, be a good listener, be adaptive and
flexible so as to react to various situations, have a firm grasp of issues being studied,

and be unbiased by preconceived notions.

" Brolin, D. E. (1992). Life Centered Career Education: Personal-Social Skitts. Reston, VA: The
Councit for Exceptional Children. Stock No. P368. Evangelauf, J. (March 11, 1992). At Public
Colleges more Double Digit Tuition Growth. Chronicle. of Higher Education, 38(27), 29,32. Kohn, A.
(September 1999). The Schools Qur Children Deserve. Houghton Miflin
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For the definition of the added value that SABIS® provides to the students, I have used
questionnaires and carried out interviews and for the determination of the methods that
measure the added vaiue, school documents and the existing bibliography. Given that
the added value is one of the favourite subjects under investigation in education, I used
the relevant interesting findings as base for the development of my project. I am
expecting that the definition that I present will reflect the reality for the community of
International Schools and certainly will be attractive for every educator regardless the

educational system where he is involved.

The reason for which I did not choose Action research or Soft systems is that both
methods intend to lead to changes in the environment under study. In my case, the scope
of the study is restricted in the definition, investigation of existence of added value of a
particular educational system and the determination of methods to measure this added
value. The ethnography was discarded because it requires the active participation of the
rcsearcher as part of the project. In my case, it is obviously impossibie to become a
student and provide data. Experiments and surveys could be only seen as part of my
research techniques, since alone couldn’t produce methods of measuring the added

value.
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3.2 Data collection techniques and analysis of the
data

As 1 have chosen the case study methodology, in my project 1 used the following
12,

collection techniques
Questionnaires: were addressed to staff, administrators of the school, members of the
staff who left SAB1S® students (Grades 10 to 13), students who graduated from 1SF,
parents (1 had casy access to the Parent Network), students who left 1SF and they are
currently in other International Schools in Frankfurt area, potential customers (with the
support of the Marketing department, a short questionnaire was given to be completed
by those who were contacting this Department within some months). No survey can
achieve snccess without a well-designed questionnaire. There were nine steps involved

in the development of my questionnaires:

[—

. Decide the information required.

. Define the target respondents.

. Choose the method(s) of reaching the target respondents.
. Decide on question content.

. Develop the question wording.

. Put questions into a meaningful order and format.

. Check the length of the questionnaire.

. Pre-test the questionnaire.

Q0 -~ N b R W N

. Develop the final survey form.

1 preferred the open-ended questions because they assure a broader range of opinions. |
was aware of the fact that open-ended questions have a number of advantages when

utilised in a questionnaire:

2 Evans, W. H., Evans, S. S., & Shmid, R. E. (1989). Behavior and Instructional Management: An
Ecological Approach. Boston: Allyn and Bacon. Fairfield University Controller. (1995). Analysis of
Revenue and Expenditures from Fiscal Year 1989 — 1995. Fairfield, CT: Fairfield University.
McBride, R. (1996) Teacher Education Policy: Some_issunes Arsing from Research and Practice.
Routledge. Rushkoff, D. (1999). Say it with Presentations: How to Design and Deliver Successful
Presentations. New York: McGraw-Hill. 154 pp. Bishop, G. (November 1989). Alternative Strategies
for Education. Palgrave Macmillan. K. F. Riley, M. P. Hobson and S. J. Bence. The mathematical
Methads for Physics and Engineering, Second edition. Bennett, D. C. (president of Eartham College)
(Spring 2001). ‘Assessing Quality in Higher Education’, Liberal Education, Vol. 87, 2
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They allow the respondent to answer in his own words, with no influence by any
specific alternatives suggested by the interviewer.

They often reveal the issues, which are most important to the respondent, and this
may reveal findings, which were not, originally anticipated when the survey was
initiated.

Respondents can 'qualify’ their answers or emphasise the strength of their opinions.

However, open-ended questions also have inherent problems which mean they must be

treated with considerable caution. For example:

Respondents may find it difficult to ‘articulate' their responses i.e. to properly and
fully explain their attitudes or motivations.

Respondents may not give a full answer simply because they may forget to mention
important points. Some respondents, who tend to expand or forget the original
question, need to be reminded of the topic they are expected to give their views.
Data collected is in the form of verbatim comments - it has to be coded and reduced
to manageable categories. This can be time consuming for analysis and there are
numerous opportunities for error in recording and interpreting the answers given on
the part of interviewers.

Respondents will tend to answer open questions in different 'dimensions’. The one
disadvantage of this form of question was that it required the rescarcher to have a
good prior knowledge of the subject in order to generate realistic/likely response
options before printing the questionnaire. However, 1 believe that this understanding

was achieved and the data collection and analysis process were significantly eased.

I had distributed 410 questionnaires and 227 of them were returned and evaluated (see

table in section 5.1)
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Interviews: 1 interviewed people with a more global view of SABIS®. These were
students who were in grades 12 and 13, all the Heads of Departments, the President and
Vice-President of the Parent network of ISF, colleagues who work in other International
Schools in Frankfurt and parents who have withdrawn their children from ISF. As it is

presented in the section 5.2 1 interviewed 18 people out of 25 1 had in my plans.

My interviews had four stages: arrangements, preparation, the actual interview and the
reconstruction. Once 1 had decided to interview someone, 1 called in advance to make
an appointment. 1f | felt the need to do so or was asked to elaborate on the purpose of
the interview, 1 was brief and general. 1 knew that the shape of the findings might
change as 1 was continuing my research. Given that 1 was interviewing several persons
in connection with my project, 1 interviewed the principal person last, because 1 was

better prepared based on what 1 had learmmed from the earlier interviews.

I did as much preparation as possible in advance depending also on the person 1 was
going to interview and/or the topic to be considered during the interview. 1 formulated
my questions in advance in writing and brought them to the interview. Several times 1
had to ask additional questions, based on what the interviewee was saying or something
new that came to my attention on the spur of the moment. Some casual conversation to
start with wonld always help relax both of us. My questions were as short as possible. ]
gave the respondent time to answer. 1 tried to be a good listener. 1 found of major
importance to absorb the atmospherics of the locale where the interview was taking
place, with particular attention to what might be a reflection of the interviewee's
personality and interests. 1 noted characteristics of the interviewee that might be worth
mentioning in my study. I was inviting the person to call me if she/he thonght of
anything pertinent after the interview. After the interview, 1 had to review my
handwritten notes. In my haste while taking notes, 1 may have written abbreviations for
words or phrases that won't mean anything to me a day or two later. Or some of my
scribbling may need deciphering, and, again, it was more likely 1 would be better able to
understand the scribbles soon after the interview. 1 underlined or put stars alongside
quotes that seemed most compelling. One star for a good quote, two stars for a very
good one, etc. This method would speed the process when 1 got to the writing stage. The
Interviewees did not accept to be recorded. I had their permission to take notes. This

could be seen as a disadvantage for the validity of my findings. However 1 had an

Page 27 of 186



assistant moderator who attempted to make notes and tried to capture exact phrases and
statements made by participan‘ts. The consideration here was that the note taking should
not interfere with the discussion. | consider these notes complete and professional. In
addition, Morgan (1988) suggests that regardless of the method of data collection, the

moderator should make field notes after each session to facilitate data analysis.

Documents: records kept by ISF conceming placement tests, results of external exams,
rcsults of intemal exams, accumulative reports, where the academic progress of the
students was shown but also .possible infractions, SLO™ (SABIS Student Life
Organization®) reports with the records of activities for the students, lists of acceptances
for the Universities for graduating students, records of the student Management Office

with the different infractions of students, relevant bibliography".

My study was both qualitative (questionnaires, interviews, bibliography) and
quantitative (documents). The fieldwork comprised the questionnaires and the
interviews and the deskwork the analysis of the questionnaires, interviews and their
combination with the documents and the bibliography. In my references the asterix
indicates material, which had been, used for defining methods to measure the added
value that SABIS® and in particular the ISF (Internationale Schule Frankfurt-Rhein-
Main) offers to its students. The rest of the bibliography enabled me to take into
consideration techniques and extend my horizon of research. The questionnaires, the
interviews and the bibliography leaded to the definition and possible existence of social
and academic value provided by SABIS®. The documents were used in order to find

methods to measure the added value.

"’ Briigelmann, Hans 2004, ,Standards vorgeben?", in: Padagogik 3/2004, 51 Doral, H., Drury, D.
(January, 2003). ‘The Value of Value- Added Analysis’, National School Boards Assogciation, 132-
141. Doral, H., Drury, D. (January, 2003). ‘The Value of Value- Added Analysis’, Nalional School
Boards Association, 132-141. Greene, J. P. (tloover Institution, Leland Stanford Junior University).
(2002). ‘The Business Maodel’, 46-51 Herrmann, Uirich 2003, ,,Bildungsstandards® — Erwartungen
und Bedingungen, Grenzen und Chancen, in ZP 5/2003, 625-637
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I took into consideration the following disadvantages of the questionnaires and
interviews:

¢ Bias due to poor questions.

e Response bias.

¢ Incomplete recollection of feedback.

s Reflexivity-interviewee expresses what interviewer wants to hear.

However, 1 believe that my previous experience in conducting research projects, my
deep knowledge of the SABIS® system and my presentation skills helped me to avoid
serious errors. Obviously, 1 had to study relevant bibliography, in order to make my

approach more objective and global.

The existence of a variety of documents at ISF was an excellent too] for the conduct of
my research. Records are kept on weekly basis; therefore 1 had in place a huge amount
of data. 1 had to decide which of these documents should be used in order to have valid

results.

For the analysis of the above data, 1 have used the model proposed by ‘Grounded

+i4

Theory’"” (Bamey Glaser, Anselm Strauss) and my mathematical background. The table

below shows an outline of the model of the grounded theory 1 used:

" Corbin, J., & Strauss, A.L. (1990). Grounded theory research: Procedures, canons, and evaluative
crileria. Qualitative Sociology, 13(1), 3-21. Glaser, B.G., & Strauss, A.L. (1967). The discovery of

grounded theory: Strategies for qualitative research. Strauss, A.L.{1987). Qualitative analysis for social
scientists. New York: Cambridge Univ. Press Chicago: Aldine. Strauss, A.L., & Corbin, J. (1990).

Basics of qualitative research: Grounded theory procedures and techniques. Newbury Park, CA: Sage.
Strauss, A.L., & Corbin, J. (1994). Grounded theory methodology: An overview. In N.LK. Denzin &
Y.S. Lincoln (Eds.), Handbook of qualitative research. Thousand Oaks, CA: Sage
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l Worksheet for Analyzmg Use of Grounded Theory in Educatlonal Research

‘ Guiding | Other Methods | :
1 Subject l Principles Used | Constant Theoretical ;C g 3 End .
. 1Coding!
1 Area ! (Glaser or || (Qualitative. or ‘ Comparison || Sampling gi Result }
. i ' t .
i Il Strauss) Quantitative.) - : ! j
!___....,__'.__..,_._.__.El_.._v.... —-..__._ e | __.[....H_h.,.-__]

Grounded theory began with my research situation. Within that situation, my task as
researcher was to understand what was happening. 1 did this through observation,
conversation and interview. After data collection | noted down the key issues: this was
what I called "note-taking". Constant comparison was the heart of the process. At first |
compared interview (or other data) to interview (or other data). Theory emerged
quickly. When it has begun to emerge 1 compared data to theory. The results of this
comparison were written in the margin of the note taking as coding. My task was to
identify categories (roughly equivalent to themes or variables) and their properties (in
effect their sub-categories). As 1 was coding my information, certain theoretical
propositions occurred to me. These were links between categories, or about a core
category: a category, which appeared central to the study. As the catcgories and
properties became apparent, they and their links to the core category provided the
theory. As thc data collection and coding precede the codes and the memos
accumulated.

I tried to increase the diversity of my sample, searching for different properties. When
my core category and its linked categories dried out;] no longer developed their
properties. This was a sign that it was time to move to sorting. 1 was very careful to
group my memos, and sequence them in such an order, which could make my theory
clearest. The literature was continuously accessed as it became significant. Glaser
makes the point that most research including qualitative research is hypothesis-testing.
The order of the sorted memos provided me with the skeleton of my thesis. The
grounded theory during my study worked through the following mostly-overlapping
phases:

- Data-collection
- Note taking

- Coding

- Using memos

- Sorting

- Writing
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In short, data collcction, note taking, coding and memoing arise simultancously from
the beginning. Sorting started when I felt that all categories were saturated. 1 started
writing after sorting. The theory is emergent, discovered in the data as Glaser used to

say.

] am well aware of the discussions and criticism regarding the Grounded Theory. Lars
Mjeset from the Department of Sociology and Human Geography of the University of
Oslo presents the criticism coming from Goldthorpe as follows: ‘The program of
Grounded Theory allows successive modifications of the hypotheses formulated at the
start of the process of empirical research. It does not rely on indicators and escapes the
testing of theory.” Many scientists agree that the methodology's acceptability and
practicability therefore needs to be more strongly established. This can be achieved by
those using the method bringing their perspectives and reflections into the public

research arena. | hope that my approach was in this direction.

As it is well known Statistics offer a range of methods for the detailed analysis of
quantitative data. In my project, the data was both qualitative and quantitative; therefore
I had to use personal constructs. One of the most interesting theories of personality to
have emerged this century and one that has an increasing impact on educational
research is the personal construct theory. Personal constructs are the basic units of
analysis in a complete and formally stated theory of personality propased by George
Kelly. Finally, the development of methods of measuring the added value of the
SABIS® system was the outcome of the above techniques. Knowing the level of
difficulty of that task I further explored the bibliography and had tutorials with experts

in software and statistics. The diagram below attempts to describe my research method:
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Chapter 4
Activity of the project

My research started in January 2006 and included questionnaires, interviews,
participation in seminars about statistics and software, selection of appropriate school
documents, further study of bibliography and long discussions with those who read my
first drafts.

Briefly, during January 2006 1 prepared my questionnaires (sec appendices) and 1
selected the samplc of population to be distributed. From February to April 2006 ]
distributed my questionnaires, prepared the interviews, decided about the people to be
interviewed, conducted the interviews and collected the feedback from the
questionnaires. In May and June ] analysed the findings from the interviews and
questionnaires and studied relevant bibliography. During my summer break (July,
August) 1 participated in seminars about basic principals in statistics and software'® and
started assessing and comparing the first findings from the interviews and
questionnaires with those in the existing bibliography. At this stage I decided that 1 had
to plan more interviews. After the completion of the second set of interviews 1 drafted
the definition of the social and academic added value. 1 selected the appropriate school
documents and studied further bibliography, checked the reliability/validity of my
findings by using the method of triangulation. The statistical analysis of the school

documents and the creation of personal constructs were completed by January 2007.

The sequence of interviews was of critical importance. After every meeting I had to
prepare a summary of questions and answers and then I tried to find new elements. The
process was of dynamic nature. For instance, my research derived by some elements
that seemed to be very important at the outset of the process, in some cases, had to be
replaced by anxious reconsideration in the wake of the input I got on their value added
from subsequent meetings with people. Also in terms of procedure, 1 have tested new

ideas that came out of a meeting also at subsequent discussions to gauge the degree of

' Mr. Androvitsaneas who is the deputy Head for the statistics division in the ECB was my instructor.
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support they may enjoy by others. When I had all the elements ready, |1 shared them

with people 1 respect and then I made the appropriate changes.

It should be noted that one of the disadvantages of the meetings as a way of getting
input for my research was that all people involved were very busy. Thus 1 had to
prepare a schedule, which could fit with their free time. On the other hand it was
obvious that because this project tried to define the added value of the SABIS® system
and subsequently to measure it, all those who had managerial positions were reluctant to
be objective. Hence 1 was prepared for not such a positive response at least from all of

them.

More in particular, 1 have started the activity of my project with a questionnaire (see
appendices 1, 2) distributed to members of the 1SF (Internationale Schule Frankfurt-
Rhein-Main) community (parents, teachers, students and staff) and a second one which
was completed by potential customers of the school when they were contacting the

Marketing department (see appendix 3).

Despite the fact that all were very busy during the school year, it was impressive that a
considerable amount of people sent me feedback within the given time frame. However,
most Heads of Departments and generally those who were members of the
administration did not respond spontaneously to my request. 1 knew that the timing for
that questionnaire was not the best since during January and February we were all
overloaded because of the mock'® exams. That’s why 1 decided to postpone the contact
with the members of the administration (all Heads of Departments, Coordinators, the
Director and the Regional Director of the school) for later. 1 included those questions ]
found as the most important during the first level of my research. To note that due to the
nature of my project (e.g. to collect new ideas of the current staff), 1 structured the
qucstionnaire with open-ended questions that would allow gathering input that would be
of value added. By contrast, 1 felt that by providing my own views and requesting a
ticking approach for responses would significantly reduce the appetite for innovative

input.

18 Practice exams where the students write past papers under strict conditions, identical to the real exam.
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1 must admit that every question itself could have been a subject of a project. However,
1 tried to gather as much feedback as 1 could from the side of the administration. Most
of them requested at least one-week time to prepare their responses. As an element that
may deserve being mentioned, somebody told me that if somebody could give accurate
answers to those questions then that project could worth millions. Did that mean that my
expectations were unrealistic? I assume that only after some years of application of new

concepts deriving from my project conld allow someone to answer that question.

1 knew that this part of my research could take a lot of time becanse my questionnaire
was probably the last issue in the list of their daily priorities. My first attempt was to
send the questionnaire to all of them via e-mail. Then I tried to meet them during the
school day and 1 asked them kindly to participate themselves for that research. Most of
them reacted positively and promised to respond as soon as possible. 1 have to confess
that a few of them denied giving me feedback saying that it is a personal project and
they counld not see how it could affect them. However, they said that they would
appreciate receiving a copy of the final project as creative and nseful readers. To me,
this was empirical evidence to the value of the theory in the literature around ‘resistance
to change’. According to theory, it is many times difficult to introduce new applications
in a system that has been working “efficiently” for a lot of years. However, my
experience over my long period of teaching has shown that routine could stagnate
creativity and progress. On the other hand, administrators sometimes consider cost-
benefit elements in the short-run as important and thus sometimes in light of increasing
“sunk costs” they fail to see the long-term benefits of such a project which tries to bnild
in gualitative elements and improve the “atmosphere” in the school. More in general,
the lack of support by some members of administration by not participating in my
research could signal indifference mainly owing to lack of ample elements that may
connect the project with increased earnings, luck of motivation as the progress was
perceived as not directly associated with their carrier progress or simply resistance in
being confronted with real problems. Of course, the aim of my project is not to
emphasise on the underlying reasoning for the aforementioned negative stance by some
members of the administration, however, their non-participation did not facilitate my

research.
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For the analysis of the feedback received from both questionnaires, 1 used the Grounded
Theory (Barney Glaser, Anselm Strauss). The coding process involved breaking down,

analysis, comparison, and categorization of the data.

In terms of organisation, 1 scheduled 25 interviews with an average duration of an hour
per person (meeting). The interviewing procedure was indeed very helpful and let me
draw some interesting lessons. For instance, as expected the interviews should be
adjusted to the position of the interviewee. I found that for those with high-ranking
positions in the administration, more effort was needed to make them answering somc
issues as, inter alia, they had less time available. Also, it came out of the procedure that
some of them tried to impose their ideas or they were asking their own questions. 1 also
found interesting the fact that pcople who are in a lower level of hierarchy are more
open to discussion. All of them could devote more time than the one hour we had
scheduled for the discussion. On the other hand, the feedback by some of them on the
project seems to have been of less importance. Also, | noticed that some tried to present
indirectly their personal complaints about the school. That made me thinking that I had
to be an attentive listener, to avoid diverging much from the topic and to find alternative

ways to get creative responses to my questions.

A special group of people I interviewed were the members of the parent network. The
presence of the parent network at 1SF is very dynamic. All members are females with a
high level of education and considerably high financial background. They are actively
involved in many activities of the school community like special events, organization of
the library, sponsoring extra curricular activities, serving as a liaison with the German
local community. Even though they monitor very closely the academic and social life in
I1SF, they have always a very supportive attitude towards the school. 1 scheduled the
interviews with them very carefully; always after the school day because 1 wanted to
make sure that I had enough time to discuss with them without the pressure of the daily
routine. As | was expecting those interviews were very fruitful. All members of the
parent network were responded enthusiastically to my invitation. They found the subject
of my research very challenging not only for the ISF community but also generally for
those parents who send their children to  International Schools. It is worth mentioned
that the majority of the families who send their children to our school stay in the area of

Frankfurt for a short period of time (normally 2 to 3 years) and then they move to the
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next destination where their career requires. The feedback from these mothers was
important for an additional reason: ISF was not the first International School where their
children were pupils. Therefore they had the possibility to compare different educational
systems and be more experienced, thus more objective. Some arguments 1 found very

interesting and leaded me to investigate their impact to my project were the following:

o The person who is responsible for recruiting people may add added value to the

school if his choices are successful.
e More knowledge about history leads to a political opinion,

e A parent has to think carefully if ISF is the right school for his child, given that

the expectations are considerably high especially in the field of mathematics.
¢ Decent family support is a key factor of added value of any educational system.
¢ Added value has only individual approach.
¢ For Americans the possibility for a second language defines added value.

o If we use the placement tests as a starting point in order to measure added value
then the placement tests at ISF are not complete because with few exceptions

there is no interview with the students, therefore the picture is not complete.

¢ Group work during and afier class is core part of the SABIS® methodology.

However for some students group work had been a hindrance.
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A very important lesson to be drawn was related to the unpredictability of the input for
the survey. I could not predict from whom the new ideas could come. In that context,
people {(e.g. members of the parent network) who were not expected to provide anything
new surprised me and they gave me very innovative ideas, sometimes implicit to their
answers. After filtering these responses, | was able to continue my research by adding

new elements before the next interview.

A valuable source of information for the needs of my research was the alumni of the
school. ISF is a school that operates 12 years in Frankfurt. Even though is a relatively
new school, more than 100 students have already graduated from it. Given that I started
working in this school 7 years ago the majority of those students were my ex-students
and the good personal relation with all them was a decisive factor for their prompt
response. Their written feedback was rich in experiences not only from the years they
had spent in ISF as students but also from the reflection of this period over their studies

and professional life.

A project about the added value of an educational system would be certainly incomplete
if the current students did not contribute with their feedback, criticism and enthusiasm.
Some adults think that nowadays teenagers are irresponsible, spoiled human beings with
now particular interests and ambitions. What a naive approach! After more than 25
years of involvement in education I have a huge material of evidence that teenagers are
innovative, spontancous, very capable and surcly not indifferent neither immature.
When I was designing the sequence of steps for my project I spent some time to decide
which would be the correct momentum during the study to talk to some of our students.
Firstly, 1 decided that the group of students who could give me more accumulated
feedback were students from the upper primary to upper sccondary. Secondly, I had
chosen students from different nationalities, with different academic and social skills
and abilities. 1 took into consideration how much time they had already spent in ISF.
The discussion with them was full of surprises. For them it was a big opportunity to
express their concerns but also to give mature, complete, creative views. It is important
for the objectivity of the project to mention that | have used the triangulation method to
assure validity. The meetings with individual students or group of them were organised
during different time periods. This scheme facilitated my work and supported the

objectivity of the final product.
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As 1 mentioned several times one of the sensitive factors in an International School 1s
the maobility of the students from one place to another quite often. However, one of the
achievements of the teaching staff in ISF is the maintenance of very good contacts with
ex-students. Some of them even though they choose to continue their school career in
Frankfurt but in a different school come and visit us quite often. Their comments are not
always positive about the time they had spent with ns. However, a research earns
feedback from every source even the most negative. In my case the students who agreed
to send me written or verbal feedback gave me ideas about components 1 did not have

thought before.

In ISF the customers talk to the Marketing Department before they decidc if they would.
like to enro! their children to the school. This International School is maybe the
exception to the rule given than about 40% of his customers pay the fees themselves,
when in the majority of the International School nearly every family has the tuition fees
as a part of a professional package. For my project this situation was of exceptional
importance. The reason was that those potential customers could give immediate
feedback through a questionnaire (see appendices 2, 3) having not only experience of
other International Schools but also of the German public educational system which has
a very good reputation worldwide. This data was the incentive for some interesting
thoughts regarding the relation of the market and the standards in education. The main
question that was raised for me as a researcher was: should we define the added value
socially and academically in a way that reflects the today needs of a society that has the
educational and financial background to support education of high quality by following
the standards set by businessmen or education should prepare the students for their life
and teach them values? Is there any contraction between those two approaches? Do the
goals set by the marketing have a positive influence to the development of the

educational system offered and designed by SABIS®?

The last two steps of that part of my research included important meetings: firstly with

the Co-ordinators of the school and secondly with the Director of the school.

1 met the Coordinators after having interviewed all Department Heads. 1 had prepared a
questionnaire, which included, as usual, my initial questions but also issues brought by

other people, which 1 found interesting. Given that in the past they were working as a
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teachers their views were of critical importance. They were those who surprised mc
because they did not use the “dry” language of administrators. Before answering my
questions, they had done a small research themselves about the definition of the added
value in cducation. They gave me some related articles and also their ideas about issues
related to the measurement of the added value of SABIS® that could be implemented
beyond a short period of time. These meetings lasted about 2 hours although they were
scheduled for only one and I felt that significant members of the administration were

ready to support new 1deas and strategies for the improvement of the school-life.

When 1 started the project ] was hoping that it would have an inter- SABIS® utilisation.
This proved to be a realistic assumption. Even though, it was not feasible to utilise the
experience of other SABIS® schools because 1 financed the project and, therefore, I
could not persuade colleagues from the various SABIS® schools around the world that it
intended to be of help to all employees of the Organisation as a whole. However, it
should be noted that the 41 schools of the SABIS® network function mainly in Middle —
East, few in the United States and 2 in Germany. Obviously, the cultural differences
among the different staff but also the locals who attend those schools are remarkable.
However, a value added will still be attained for the wider SABIS® administration as the
owners of the school could use that project occasionally. As regards the outcome of my
project, the fact that my research focused on one school operating in Germany was a
positive development. It should have been very complicated for me to draw up a
compromising project by consolidating much dispersed views, which reflect different
cultural elements. Also, given that 1 have been working in Europe and I am also
influenced by developments in other advanced countries (USA) maybe 1 may have not
been interested or appropriate to write a project concerning schools whose schedules are
inevitably fine-tuned to methods, procedures and cultural elements be found or applied
to Asia or Africa. Neverthcless, in my opinion this is not finally a weak point of my
research but out of any question it would be value added if such a project were to be
extended for instance if it would be elaborated by an Association of International
Schools, particularly in Frankfurt. To avoid confusion, 1 would like to mention that the
methods of instruction and the material taught is almost the same in every private
SABIS® School. In that respect the outcomes of my thesis are expected to be a useful

tool for the education in general and will help the discussion about better standards.
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A serious obstacle | faced during that project was the fact that even though 1 tried to
contact the other Intermational Schools in Frankfurt there was no satisfactory response. I
assume that it happened because they are operating in a very competitive environment,
since the school fees are about the same and they arc receiving enrolments from the
same “population” of students. However, the cross-fertilisation of such a project could
be beneficial in a longer term by every Intemational School in the particular area where
the school 1 wark for is located. This is because after the introduction of the Euro,
Frankfurt is becoming stronger international centre as hosting European institutions and
the English language is gaining momentum as the main language for business and
education. In addition, the increasing financial wealth would in the longer term allow
more and more German parents to be able to financially support their children for
education in an International School. This is complemented by the introduction of a law
in Germany, which, starting from 2002 allows for international education of German
citizens without any obstacles and, in addition, provides for some tax benefits as fees

are partly recognised as tax-deductible items.

In SABIS® a researcher has the advantage to have in his disposition a large amount of
row data. That data includes results of Placement tests, weekly tests in various subjects,
detailed daily records of attendance of the students and their infractions as they are
reported by the teachers, academic results of extemal exams (e.g. IGCSE, A-Levels,
AP) and records of the SLO™ (SABIS Student Life Organization®) where the
researcher can find information about the specific breakdown of the activities of the
students. 1t was one of the most difficult tasks for me to decide which documents were
the most appropriate for me to use without violating the objectivity and the validity of
the project. In the next chapter the reader will have the opportunity to assess if my
choices were appropriate.

As Mathematician 1 was very keen in using some mathematical theory in my project. 1
studied different models 1 found in the bibliography proposed by economists and
sociologists. I decided that a very sophisticated mathematical approach would exclude
the big mass of those educators who probably in the future would be interested in
studying my findings. Having the above in my mind | tried to use mathematics
wherever it was absolutely necessary. Knowing that in some fields like in economics,
the mathematical models give only some kind of prediction, not necessarily accurate, 1

defined my variables in a simple and clear way and attempted to measure the added
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value precisely in that respect. In Statistics 1 found also basic tools that assure the
validity of my results. At this stage ] have to mention that some of the most interesting

persanal constructs ] used were a mixture of mathematics and statistics.

The above brief activity of my project would not have been possible if 1 did not have
study the Grounded theory. My goal was the same as the grounded theory: to formulate
hypatheses based on conceptual ideas. The questions I kept on asking were: ‘what is
going on?’ and ‘what is the main problem of the participants and how are they trying to
solve it? Following the Grounded theory 1 did wnot aim for the ‘truth® but to
counceptualise what was going on by using empirical data. 1 am aware of the fact that the
application of the Grounded Theory is very complicated and demanding. My audience

will judge if 1 was successful in its application.

Triangulation is a process of building theory from multiple paradigms and layers. The
triangulation-thinking model comprises three sides with three sets of lines denoting that
three layers of triangulation can take place along three sides. The image appears to twist
and turn when viewed from wvarious perspectives. A major application of the
triangulation thinking approach is rescarch validity. In this instance, 1 use triangulation
in an interpretive analysis to accomplish research validity. Interpretation of the data
collected from the subjects of the inquiry is open to bias when not triangulated. 1 used
triangulation to apply three distinctly different approaches to data collection and
analysis of the findings (existing studies, the literature, and the input from a group of
participants), coutributing strength to my conclusions. Whercas the data was collected
from three different sources, each was examined under a scientific approach. By using
three different sources for data collection and analysis 1 "triangulated the results,”

contributing validity to the findings.
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Chapter 5

Re'sults of the project

5.1 List of Participants in the project

5.1.1 Questionnaires

NAMES NUMBER OF NUMBER OF

DISTRIBUTED EVALUATED
ISF STAFF 85 38
ISR STAFF" 25 1
SABIS® 18 14
ADMINISTRATORS
PARENT NETWORK 70 36
STUDENTS FROM 20 50
GRADES 11, 12,13
STUDENTS WHO 50 1
GRADUATED FROM ISF
STUDENTS WHO LEFT ISF 15 8
COLLEAGUES WHO LEFT

15 5

ISF
NEW CUSTOMERS 100 53
(MARKETING)
TOTAL 410 227

"7 ISR: Internationale Schule am Rhein in Neuss, Member of the SABIS® School Nerwork.
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5.1.2 Interviews

NAMES

NUMBER OF PEOPLE

DIRECTOR OF ISF

PRESIDENT OF THE PARENT NETWORK OF
ISF

MEMBERS OF THE PARENT NETWORK. OF
ISF

MEMBERS OF STAFF OF OTHER
INTERNATIONAL SCHOOLS

SLO™ COORDINATOR

STUDENT MANAGEMENT OFFICE
COORDINATOR

HEAD OF ENGLISH

HEAD OF GERMAN

HEAD OF IT

HEAD OF MARKETING

HEAD OF SCIENCES

TOTAL

18
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5.2 Feedback from questionnaires

The questions described in the sections 5.2.]1 to 5.2.6 were addressed to the chosen
sample of population (see table 5.1.1). The bullet points have been used to present the

collected feedback.

5.2.1ISF was chosen by parents and/or students and not

another school for the following reasons:

¢ 1SF offers better education than the German educational system.

¢ The diverse community contributes positively to the development of the
students.

e Motivated and strong academically student body.

e Opens the door to any institution of higher education in the world.

¢ Learning weaknesses of children can be discovered at an early stage.

e Individual additional support to studcnts.

¢ Collaborative working is encouraged.

¢ Good relationship between teacher and student.

¢ Convincing academic results given that grading of students is independent from
instructors.

e The structured system used makes evaluation easy.

¢ Instruction is in English. This will give to the students a wide range of
opportunities for professional development.

e At ISF emphasis is given on academics (building high-level skills in languages
and Mathematics).

¢ Existent truck of successful academic results.

e Placement of the students is made by what they are ready to learn and not
according to their age. The system is not selective.

e The SLO™ program helps the children to feel that they have owner ship of the
school.

¢ A private school has snob- appeal and often is the first choice of wealthy people.
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The well-structured breakdowns give no possibility for any teacher to fall
behind.

The facilities offer a wide range of extracurricular possibilities for in school and
after school activities.

Generally small advanced placement classes are offered.

Family connections with other members of the ISF community.

Vast range of academic support.

Project work and oral participation is not part of the SABIS® system. This
benefits students who are bright but may not have the social skills or are too shy
t'o get involved in class.

Disciplined, peaceful environment. There are no records of incidents of

violence, criminality, drugs or bulling.
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5.2.2Do you think that the new students have a smooth

integration into ISF?

e SABIS Student Life Organization® (SABIS® SLO™) does its best to guarantee a
smooth integration. Through SLO™ get involved immediately in responsibilities
and activities.

¢ ISF is a small community and it is hard for a totally new person to integrate.

¢ 1t depends on the academic background of the student.

o Teachers create a supportive environment. They show great understanding.

e Nationality plays a role.

o The intensive courses in English, mathematics and German help them to
integrate.

o The ISF students are used to be ambassadors for the new students and are very
helpful.

e Entering ISF at a higher grade/ age becomes more difficult than joining at an
early age.

e The students do not feel bored or over challenged. This factor facilitates their
integration to ISF.

e If there is an integration problem, it is due to the students’ lack of initiative and
inflexibility.

e Parents are advised of the gaps, the snbject teachers are informed by the
Department Heads about those gaps.

e SLO™ helps the students by organising tutoring and study groups.

e The different teaching method at 1SF is considered as a major factor of a non-
smooth integration of the new students.

o For some students the strict and compelled learning experience is too much to

“handle.

e The teaching staff needs to keep an eye on every new student.
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5.2.3 Placement tests: Is their importance social only,
academic only, both? Why?

¢ The placement test focuses on a student’s academic ability only.

e The emotional maturity is not taken into consideration.

¢ The placement test does not investigate if a candidate faces social problems.
Only the transcripts from his previous school are taken into consideration.

e The math terminology is a problem for non-native speakers.

* Anykind of social selection should not be encouraged.

e Social evaluation is not really measurable so early and with a few questions.

e Those who are dealing with the child directly like the teachers and parents could
deal with the social placement of the student.

e Lasi point of reference is the age.

e The placement tests have such a wide range of variation in results to be of
questionable value altogether.

e An interview process may be more helpful rather than a placement test, as this
will be able to identify a student’s social and communicational skills.

e Placement according to the ability of the students helps them to cope with their
classmates.

¢ New students need to know what options (e.g. courses, external exams) are
available.

. Dependé on the grade level.

e Social conditions are more important for younger children

e For upper grades proper academic placement would be much more important
especially considering the emphasis on external exams,

e Ageisa very important factor, especially if a child is older than his peers.

¢ Academic evaloation is not always a mirror to a child’s knowledge.
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5.2.41ISF believes that SLO™ offers added value to the
students. Do you agree? Why?

o There are many ways the students can get involved, ranging from being member
of an activity to being a prefect within SLO™ activity.

e Teaching students leadership skills and how to work in a team are some of
SLO™’s main attributes.

e In the future, when students need to get a job, they know they will not get paid if
they do not work.

e SLO™ gives the students the opportunity to learn things that they might
otherwise never have exposure to.

¢ SLO™ makes the students responsible.

e SLO™ could bc more efficient.

¢ Development of social skills.

¢ Important for new students from abroad who don’t have friends in their
neighbourhood.

e ltis in the students’ hands to start a new activity, organize a community service
project, etc.

¢ It helps students to gain confidence, leadership skills, and a healthy amount of
discipline, which is not only important for their academic, careers, but also for
life in general.

e  SLO™ offers independence.

e For example the tennis team may get students involved in leadership.

* Management gave to students a connection to the school outside academics.

¢ Students get to talk to each other; SLO™ improves their language skills.

¢ The students feel that they have ownership of the school.

e SLO™ could be more expansive.

¢ The activities bring the students and the teachers closer and break the barrier of
the student-teacher tense relationship, which some schools have.

e SLO™ is not always able to be interactive enough to attract the attention of the
students.

¢ This area 1s a good training.
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» Some students do not use the time to pursue the assigned or selected activity and
prefer to chat and socialize.

¢ SLO™ s a nice break from very intensive academic activities.

¢ Some activities do not appear well organised or well supervised. Students are
sitting doing nothing or simply wandering,

¢ For the little ones is not so good sometimes. If the leaders are not efficient and
well trained the activities bring nothing to the students.

¢ Students leam how to teach students.

5.2.51ISF believes that group work offers added value to the
students. Do you agree? Why?

s Students leam to accept that other people have different opinions.

e The students learn to work in a team.

¢ Some students see it as an opportunity to sit back and let others to work for
them.

o They do not learn to think for themselves, which in exam situations can lead to
students getting stuck on more challenging questions.

o The group work can be good but should be limited.

* It is good for students to work individually as well.

» Group work for big projects is ideal.

o Group work definitely offers added value to the students. It only needs to be
encouraged by the curriculum.

¢ Through peer-work children learn to develop stronger communication skills and
are less centred ‘teacher environment situation’.

e Through peer-work students develop a positive challenge in collaborative
problem solving skills.

+ For some students group work is not the favourite way of leaming.

+ By doing group work, students improve their language skills.

¢ Stronger students take on leadership positions.

¢ It makes learning more active, participatory.
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Weaker students get help while the teacher is still available for explanations.
Group work is the way the world works.

It has to be assessed by the teacher when and how it will be effective.

It is a great tool in discussions in project work.

Group work is one of the key ingredients in the shaping of a student’s mind.

In the process of the higher education the art of communicating and working
with others is far more important than actually being able to comprehend the
subject itself.

It is important to differentiate group work in the language and science areas.

It is essential that students discuss a topic, to exchange opinions. Lately, the
English department has tested having a group composed by two stronger and
two weaker writes write one essay as a group. The resulting essays from those
groups were better than the essays written by the weaker as well as the stronger
students.

Group work is definitely an educational experience to lcam the art of
compromise.

Group work should be a mean to achieve an end (mastery of concepts).

There are many circumstances in which group work is without value; ¢.g2. classes
without students with leadership skills, classes in which student ability is poor.
ISF should not advertise group work so strongly.

The teachers need training in order to implement group work.

Often it is more effective when students explain things to each other.
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5.2.6 Name the most important factors that will define added

value for a student.

¢ Cultural events held at ISF that show students different traditions from around
the world.

* Sports tournaments promote a healthy competitive spirit amongst students.

e Events, such as the Sommerfest'®, which attract all levels of the school and have
activities for everyone boost school spirit and allow classmates to interact
outside of the school hours.

¢ In an International School, students meet peers from many different cultures and
religions. At a young age, students become tolerant of different cultures.

e The school has a university / career advisor who helps students plan what is
necessary for their future endeavours.

¢ The students need to feel that they belong to the school, thcy are accepted by
others and feel welcome, acknowledged, and they are part of something.

e Strict discipline and coherence in discipline.

e More field trips would reinforce the social added value for the students.

+ Possibility to work together, to help the others and develop friendships.

s The safe and peaceful community.

¢ Being taught by devoted teachers.

¢ Everybody peaks more than one language, therefore has the ability to
communicate now and later with a lot of people.

¢ Immediate problem solving feedback.

e Positive reinforcement and individual fostering.

e The class size was never big in ISF and that creates a nice learning environment.

+ Through the school program the student has the possibility to discover talent and
capabilities.

¢ Focus on continuation in higher education.

¢ The school offers excellent facilities to support extracurricular activities.

¢ The teachers have a good background and know how to communicate the topics

to students in a clear way.

'® The school community welcomes the summer by organizing performances, international cuisine,
various competitions, charity events and many more.
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The various external exams offered by ISF allow students to choose which
subjects they wish to take.

The library is a place where students can get books they may not have access to
at home. Non-native English speakers can benefit by reading books in English
they choose to, rather than a book they must read in class.

Academically, the students need to see that they are capable of learning, that
what they learn has value and will be of importance later in life, which they feel
motivated and encouraged to learn, but not shunned when they ask questions or
have difficulty learning.

The frequent testing is not a positive experience for all students. Some of them
have stress and panic attacks.

It is important for a school to offer a variety of academic branches because the
student has the possibility to develop his areas of interest.

The relationship between teachers and students is very important. The students
must feel that they could always talk to teachers and would receive help.

The senior students should not be treated as the younger ones because they do
not have enough experience of how to handle independence when they go to
University.

It is crucial for a school to give emphasis on reading and writing.

SABIS® philosophy to help the student in need; e.g. study buddies.

For math and languages different levels of the same course are offered.

Ability to work independently.

Ability to conduct experimental work.

Ability to critically analyse experimental work (interpret data, identify
weaknesses)

Ability to apply quantitative techniques to science problems.

1t is important to place a student in the right grade level, to reward excellence, to

support weaknesses, to motivate positively.
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5.2.7 In which areas should ISF improve in order to increase
the added value for the students?

¢ Creating friendly competitions within the school community can increase social
added value.

e Some students are in a grade that is too tough for them. Then they are placed in
numerous study groups and the pressure on students builds. Although some of
them respond well to extra academic help, in some cases it may be in the
student’s best interest to repeat the year.

e Allowing parents direct access to teachers would also benefit the students.
Parents would learn more about how to help their child compared to hearing
from the coordinator.

e There are no science labs and the information the students learn is all book
knowledge. When students are studying science and math, both practice and
theory are important. Students need to be able to learn the information, as well
as see how it is applied in the real world. When leaming a foreign language, the
student needs to be learning how to use the language in a real setting.

e The discipline has to be consistent in both primary and secondary.

¢ The professional development of the staff will increase the quality of teaching
and the period of time the teachers stay in ISF,

¢ The library should not be so noisy in order to help the school community work
in various projects.

e More creativity and freedom would facilitate the instruction.

¢ The school is more oriented towards younger students in activities and events.
This is a disadvantage for older students.

e The use of Intemet should be increased as a research tool.

e ISF community has to make sure that delivers all the possible benefits that
SABIS® has available.

e The school could design special classes for slow, leaming disable or special
need students.

e The frequent move of teachers should be avoided. More incentives should be

given to those who would like to stay.
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Students should be promoted to read morc and in turn discuss on this.
Consequently as students leave the schoal, they have been equipped with
knowledge of what is going on outside the school’s walls, as well as with high
communication skills.

The development of a stronger emphasis on analysis and critical reading will
offer a broader range of possibilities for the students.

It is important for the school to focus on students’ skills and their ability to
speak, present and debate.

The ISF community by showing respect and appreciation for teachers and the
work they do increase their enthusiasm. As a result the community works better
and the students achieve better results.

The test items should not be poorly constructed or emphasize trivial concepts.
The content of the curricula must be well presented and be updated.

The assignment of students to courses is very important. If some students arc
unqualified for classes, then the instruction becomes poorer.

Less testing and more time for teaching would help the teachers to improve the

level of the weaker students.
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5.3 Feedback from the interviews
The questions described in the sections 5.3.1 to 5.3.6 were addressed to the chosen
sample of population (see table 5.1.2). The bullet points have been used to present the

collected feedback.

5.3.1The components that define precisely the added-value in

education:

¢ The added value is both academic and social. The SABIS Student Life
Organization® program reinforces both components.

¢ Measuring the added value is very snbjective. For example a student who has as
average 14 out of 20 in grade 7 and maintains this grade sometimes leams more
than expected.

¢ The choice of favourite subjects by a student may increase the added value the
system offers.

¢ The personality, the experience and the teaching skills of the teaching staff are
of crucial importance. They are able to offer insight not covered on any pacing
chart, lesson plan or book.

e The SABIS® methodology increases the self-confidence of the students. All
students are encouraged not to give up.

¢ The added value comes when the teachers step ontside the set system and give
the extra assignments required in order to fill the gaps their students have.

¢ Individual help is a very important component of the added value of an
educational system.

* Leaming to appreciate other cultures is an important factor of the added value in
education.

¢ Given that every student spends a considerable amount of time in his school, it is
very important that that place is fun. That happens because of the teachers when

they are very motivating.
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The basic subjects of the SABIS® curriculum are the languages and
mathematics. The system offers structure, has methods to fill the gaps and there
is mixed ability teaching (individual and group work). Especially for teenagers
the framework given leads to higher responsibility. However, the discipline
system should be designed to have a more positive approach.

For some nationalities like the Americans the fact that the children learn and
practice at least three languages is a huge benefit and for some parents defines a
huge added value for the career of their children.

During the academic year 2005-2006 the SLO™ program in ISF had 92 students
as prefects. The students who participate in this program learn to handle
leadership and be responsible. Everyone has certain tasks on daily basis. It is
important that SLO™ positions are not elective but volunteer. The newcomers
have a special treatment through the ambassadors and the Big Brother, Big
Sister program.

The activities where students are involved give them points for their university
applications.

The school is not always successful in integrating all its students to the different
activities. Those students, who are not sociable, are isolated in the school
community, since the SLO™ program is not mandatory for grades 10 through
12.
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5.3.2Factors that guarantee that added value will be gained

by a student

¢ The attitude towards tearning of both students and teachers is vital.

¢ The continuons monitoring system gives feedback to both parents and teachers
from the first week the student joins a SABIS® school.

¢ The person who is responsible for recruitment may add added value to any
educational system. The quality of the teaching staff is one of the most important
factors for a successful school. The students learn more if they respect their
teachers.

e SLO™ (SABIS Student Life Organization®) puts responsibility on students and
train them in managing people and resources.

e A structured system like SABIS® assures good results in extemal exams (e.g.
IGCSE, A- Levels, AP) but indirectly stops creativity.

* The homeroom teachers must carry out a pastoral role.

e The ratio teachers & students affect the quality of the education.

e The types of extracurricular activities could be the catalysers for the positive
energy and the talents of the students and the staff.

» The History courses offered develop and influence dramaticaily the politicai
orientation of the young people.

o The SABIS® is designed to minimise the differences between teachers (e.g. in
the primary school there are different teachers for different subjects).
Accountability is given to all teachers.

o The diversity of nationalities in the school community guaranties the
development of the appreciation of other cultures. 1t is a factor reinforced by the
school community as a whole via extra curricnlar activities and critical thinking.

e The after school activities have a significant role and undoubtedly offer added
value for working parents. The students have a safe and creative environment to
spend some time till their parents are available to take them home.

o 40% of the students are Germans. The school offers 4 different levels for the

German language. This is an attractive point for German customers.
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The school accepts students with no English til] grade 4 (9 years old students).
There is an intensive English program for those students. The benefit is
considerable because they have the opportunity to learn another language and

use it as native speakers even though they did not join the school earlier.

5.3.3 Appropriate time for measuring added value

Every educational system is evaluated from day 1 according to some parents.
The families who join 1SF and were in the German educational system before
need more time to get an overview of the school. Their involvement in the
parent network is crucial. They necd about a year before they start measuring the
added value for their children.

There is always a period of adjustment different for every student. However, the
amount of time needed for this adjustment will be evaluated at a later stage by
the family and the student as it shows how flexible and welcoming was the new
environment.

For students who arc coming from very structured system like the Korean, the
families are used to a lot of procedures followed by SABIS®. Therefore the
amount of time needed for measuring the added value is very short. However,
those students who are coming from a loose system they need a lot more time.
In cases where students have a bad report from their previous school ISF does
not reject them. According to SABIS® policy and philosophy schools cannot be
selective but have to offer a new opportunity to students under the correct
guidance. However, in cases where the student does not respond to those efforts

there are consequences.
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5.3.4 Checkpoints for assessment that the school offers added

value to its students

o The parents have on daily basis feedback from their children about their school
life.

o The results that come home are important checkpoints for the families.

o The parents assess the maturity and the social skills developed by their children.

¢ The homework diaries are very good tools for the parents to check the material
that was covered in class and the homework assignments. They also show the
timeline for the various subjects.

¢ The coordinators have a very active role in the arrangements for extra help for
the weaker students.

* The social life of the children outside the school gives also feedback to their
families about the profile of the school and the values that are promoted. A good
sign for a lot of parents are the new friends who made their child feeling
welcome to the new school.

e Art and music are areas not very much developed but for some students are very
important checkpoints of the added value since this is their favourite field.

e The progress of the pupils is boosted considerably by the encouragement of the
teachers. A lot of academic and social problems find more easily a solution if
there is communication between the teacher and the student. The open
discussions, the freedom in the classroom, the continuous interaction between
students and adults and the mutual respect assure a better relationship and lead
to a better community.

* Some parents believe that any type of behaviour is a sign that the children are
leaming something.

e Ifthe added value is measured exclusively on scores then the researcher needs to
take into consideration the standards of the curriculum. In the case of an
International School these standards could vary considerably. However, the
universities have in place assessment tools that could be possibly considered as a
valuable source of information. More in details the entrance requirements of the
top universities establish the high standards a school has to maintain in order to

have some of its students in those institutions of higher education.
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¢ The classes with big number of students (more than 20) are not attractive for a
lot of parents, especially Germans.
e Very young students (e.g. kindergarten) start speaking English and German after

a few weeks in ISF.

5.3.5 Added value for under performing students

e The SABIS® methodology is ideal for learning.

e The extra help is easily accessible in ISF. When a student has difficulties in one
or more subjects then the academic coordinator with the assistance of the
Student Life management office arrange for extra help, offered by a stronger
student or a teacher. Outside the SABIS® system private tutoring is frequently
the only way for getting extra help.

e Some parents think that a really weak student has no chance to stay at ISF. The
parents have to think carefully which school is appropriate for their children.

e In the majority of the cases the classes have a relatively small number of
students. It looks that this is an advantage especially for the non-average
students because they have more attention on individual basis from their
teachers.

e The under performing students should and probably do know where are the
gaps. The school has to give them the appropriate tools to help them to overpass
the obstacles they face.

e The students have frequent testing and so they loose the fear about exams,
develop good study habits. According to the feedback given by students who
graduated this was a benefit for the University studies.
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5.3.6 Additional comments

It is important that when an outstanding student joins ISF does not feel bored.
Outstanding students may belong to both categories: socially and/or
academically peak students. It is important for the school community to take the
time to challenge them more. Some of them skip a grade and others have the
possibility to go beyond the school usual routine. For example the various
facilities c.g. theatre gave in the past to gifted students the stage for their own
performance. The experience shows that those students contribute very
positively to the lifc of the school and learn how to work together with others
who have different levels of ability. The character and the maturity of such a
student will also determine if ISF is the correct place. The teachers could play a
key role in the development of an outstanding student by assigning extra
homework, giving him extra responsibilitics. Experience shows that some
teachers follow pattems that have a great impact on children’s learning.

The involvement of students in the SABIS Student Life Organization® program
requires maturity. Therefore even if a student has lower grades than in the past
this participation is considered as a step ahead for the growth of his personality.
The records of infractions taken by the SMO (Student Management Office) are
crucial for the assessment of the added value that 1SF offers to its students. In
case that the number of infractions decreases the student shows clear
improvement.

The participation in every aspect of the school life needs to be reflective. This
process contributes to the increase of the added value of every educational
system.

The students who face leaming disabilities are treated fairly well in ISF in
comparison to the German educational system. They do not loose their self-
¢steem. The Student Management Office looks very effective and is doing a
good job with those students.

The school has the mission to help every student to find its talents and push him
in the correct direction.

Sometimes the SABIS® system looks contradictory: on the one hand the students
are taught how to be responsible and independent and on the other hand the

teachers spoon-feed them a lot.
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The attendance is taken in every grade level every period. The parents/guardians
have immediate feedback about the attendance of their children and accidents
may be avoided.

The school offers a web-site with information about the academic performance
of the students and their number of infractions. As a result the parents are well
informed and can work closely with the school in order to monitor better the
performance of their children.

The workshops for parents organised by different people have an indirect added
value for the students. These interactive discussions give information but also
practical solutions to the parents.

A student with decent family support can get to a very good standard no matter
in which educational system is.

In the ISF all students are wealthy. They have huge financial support. This is a
very important added value. The companies pay expensive fees expecting that
the students will have a very high level of education.

For some students the big amount of tests is a source of stress and pressure.
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5.4 Feedback from potential customers

The questions described in the sections 5.4.1 to 5.4.5 were addressed to the chosen
sample of population (see table 5.1.1, new customers who visited the Marketing
Department of ISF during a certain period of my research). The bullet points have been
used to present the collected feedback. The Diagrams following each group of answers
give quantitative analysis of my findings. Some customers chose more than one

reason/factor.

5.4.1 Which are the most important reasons for which you
have decided to enrol your child to an International
School?

e The education provided is of higher standards than the German Education
system.

e The members of the family have different cultural backgrounds.

e There was no better choice. The family just moved to Germany from abroad.

¢ The international education was chosen because is paid by the company where
one of the guardians works.

e The parents believe that the International School will offer added value to the
education of their child.

e International School can provide diversity of culture

e The students always benefit from the sound learning and social environment.

e Full time school is a great facility when both parents work.

e The school offers English classes.

e Some parents have personal expenence of international education.
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5.5.7 Higher Education Acceptance

Graduates entering universities | 2002 2003 2004

Number 5/5 18/20 9/12

Percentage 100% 90% 75%

Gradunates entering vocational or technical schools | 2002 2003 2004
Number 0 1/20 1/12
Percentage 0% 5% 8.33%
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5.5.8 AP English Lit.-ISF internal grades comparison
List of grades of various students

AP 2006 2005 2004 2003 2002 2001
Year grade | overall™ compo®' | overall compo overall compo overall compo overall compo ovcrall compo
2006 3 12.14 11.92 14.74 15 16.58 13.76 16.98 15.63
2006 2 11.98 12.52 13.05 13.29 15.5 15.6 16.42 14.35
2006 4 15.15 14.95 13.87 13.51 16.15 16.59 15.76 13.25
2006 3 11.35 11.6 12.36 11.88 14.79 12.63 15.49 13.63
2006 3 13.47 13.68 14.6] 14.8 14.7 13.77 16.15 14
2006 2 14.55 14.47 15.2 14.69 17.39 15.15 17.41 16.48
2006 2 13.6 13.93
2006 5 15.25 15.1
2006 3 13.75 14.44 13.64 13.2 16.66 12.16 17.81 17.45
2006 3 12.21 12.92 15.22 16.69 13.92 13.23 16.66 16.03
2006 5 16.17 16.2 16.61 16.75 17.83 16.28 15.95 13.35
2005 2 12.9 12.14 13.4 13.39 16.19 14.95 17.63 16.93
2005 3 13.96 12.96 15.09 15.81 14.62 13.71 16.14 14.08
2005 4 16.52 16.65 16.31 17.29
2005 5 15.34 14.96 15.63 15.47 17.36 15.98 16.61 15.2

X Overall intemal score in 1SF
2! Internal score in Composition
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AP 2006 2005 2004 2003 2002 2001
Year grade | averall compo overall compo overall compo overall compo overall compo overall compo
2005 3 15.35 15.51 13.59 13.5 16.83 15.23 16.39 15.]
2005 3 15.15 15.1 14.26 13.92 17.05 15.23 16.48 12.95
2005 3 16.37 16.55 16.49 16.67 17.61 15.95 18.16 17.43
2005 3 16.28 15.6 12.62 12.11 15.95 15.36
2004 3 12.2 11.6 14.2 14.4 14.8 11.5 16.7 15.3
2004 3 15.8 15.8 16.4 16.3 16.5 16.5 17.9 17.4
2004 5 16.7 17.7
2003 5 19 19.3 17.4 17.8 17.9 16.6
2003 5 182 15.4 16.9 16.7 18 16
2003 2 13.8 15
2003 2 12.1 13 13.4 11.5
2003 2 16.4 17.8 14.8 15
2003 3 14.6 14.9 15.1 15.1 14.7 15.8
2002 3 14.08 12.8 16.2 17.3
Total Results | High* Low Equal
loverall 50,00% | 17,35% | 32,65%
Icompo 42,57% | 29,70% | 27,72 %

22 1n comparison to ISF intemnal grades
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5.5.9INTERNAL-EXTERNAL EXAMS COMPARISONS - TALLY

SF

[EXAM OURSE TOTALJSF High® % [ISF Low®* % [Equal® %
iGCSE 3003 130 36 8% | 38 26%| 60 6%
2004] 225 48 21% | 112 50% | 65 29%
3005 220 68 30% | 55 25% | 97 5%
2006 273 81 30% | 106 38% | 86 31%
UB TOTAL 848 33 % | 307 36% | 308 37%
AS/AL 2003 16 12 75% 0 0 3 25%
2004 8 7 88% 0 0 1 12%
2005 20 3 15% 3 0% | 15 75%
3006 16 8 50% i 6% 7 3%
SUB TOTAL ) 30 50% 3 5% | 26 5%
AP 2003 68 20 29% | 1z 17% | 36 53%
2004 41 20 49% 7 17% 14 34%
7005 121 re) 3% | 20 16% | 58 8%
2006 95 35 %% | 20 21% | 50 52%
ISUB TOTAL 328 108 3% | 5 18% | 158 9%
TOTALS 2003 214 68 32% 46 21% 100 45%
2004|274 57 1% | 119 43% | 80 9%
2005 361 s 31% | 737 21% | 170 5%
2006 384 s 30% | 127 3% | 14 37%
Total 1233 53 29% | 369 0% | 49 41%

3 ISF high means that the interal score was higher than the score received from the external exam
2 ISF Low means that the internal score was lower than the score received from the external exam
5 ISF Low means that the internal score was equal to the score received from the extemal exam
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5.5.10 SOME ELABORATIONS

From the data presented in the sections 5.5.1 to 5.5.9 some comments are presented

below:
Section | Title Period Comments
5.5.1 Enrolment by Nationality 2004 1SF provides
International
environment
552 Enrolment per Gender 2004 Balanced between
boys and girls enrolled
to ISF
553 Data showing results of IGCSE? Past 3 years | 50% of the students
external exams achieved A or
A*(highest possible
grades)
554 Data showing results of AP external | Past 3 years | 60/117 = 51% of the
exams students achieved 5
(highest possible
grade)
555 Average Internal scores by Grade 2001-2005 Averages higher than
(Grades 1 to 12) 14/20
556 Yearly Internal Averages 2001-2005 Averages higher than

Comparison

14/20

% |GCSE: International General Centificate of secondary Education (British System)
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557 Higher Education Acceptance

2002-2004

32/37=86% of the
students who
graduated from ISF
were accepted in

Higher Education

558 | AP English Literature?’-ISF internal | 2002-2006

grades

The internal
assessment grades are
not consistent with the

external grades

5.5.9 Internal-External exams (IGCSE,
AS/AL*, AP) comparisons-Tally

2002-2006

The internal
assessment grades are
not consistent with the

external grades

The data presented in Chapter 5 will be used in Chaptcr 6 for the definition of the

Added value and the Methods of its measurement.

27 AP English Literature: External exam paper (Advanced Placement test-American system). It is
considered as very demanding for non-native speakers

2 A- Levels: British system

Page 95 of 186




Chapter 6

Suggestions/ConcIusiohs

6.1 Definition?® of added value in the education

The added value is a measurement of quality in terms of the extend to which the
educational experience enhances the knowledge, the abilities and the skills of the
students. The added value is the difference between their attainments when the students
have completed a period of their education and what they had already attained by the
time they began. Value-added assessment is a way to measure teaching and learning.
This method allows researchers to identify not only the progress made by individual
students bnt also the extent to which individual teachers, schools, and districts have

contributed to that progress.

Value-added assessment gives educators a powerful diagnostic tool for measuring the
effect of pedagogy, curricula and professional development on academic achievement,
and provides all stakeholders a fair and accurate foundation on which to build a new
system of accountability. Thus, value-added assessment can show whether particular
students - those taking a certain Algebra class, say - have made the expected amount of
progress, have made less progress than expected, or have been stretched beyond what
they could reasonably be expected to achieve. Using the same methods, one can look
back over several years to measure the long-term impact that a particular teacher or

school had on student achievement,

According to my research® in order to give an accurate definition to the added value of
an educational system various dimensions should be taken into consideration because
every educational institution tries to develop an array of capabilities. More precisely in
the case of ISF my approach attempts to identify a number of dimensions that will

provide clearer ideas about what has been transformed:

? See Literature Review: Books 28, 29, 30, 31, 33, 35, 39, 50, 52, 53, 54, 56, 60, 64. Anticles: 1,4, §, 6,
8, 18,22, 30
% $ees5.5.10, 6.6.7, Statistical analysis
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Part 1:

* The academic results: Effective schooling or lack thereof, influences a student’s
ultimate achievement. These schooling influences accumulate across the years and
measurably affect students’ attainment at least two years beyond the grade in which
the student encountered them. Without a value added metric for measuring effective
schooling, educators have no way of knowing if they are maximizing academic
growth opportunities for all students. Therefore the development of effective
assessment formats to measure general education outcomes such as critical thinking
and problem solving are of crucial importance. The characteristics of exemplary
assessment tasks classify the quality of the academic results. Finally, we need to
investigate if we provide students with feedback that promotes and evaluates

learning.

* -Choice of different subjects: Choice gets its impulise initially from the fact that
parents should have a good deal of control over how their children are raised, and
hence how they are educated, as a matter of right. However, a more innovative
approach is based on the premise that students are in the best position to define
"success" for themselves and, therefore, for the institution and its programs. An
important part of this model shouid involve encouraging students to set high
standards, documenting their goals and intended outcomes, and monitoring their
progress toward achieving thesc outcomes. In this perspective the different subjects
offered by an educational institution are of major importance. The environment of
an International School puts antomatically restrictions for some subjects like history
or religious studies. Nevertﬁeless, it is part of the job of the researcher to find the

impact of that issue to the assessment of the education as a total.

= Standards of the curriculum: Curriculum is the plan for student leaming which is
implemented in schools. Over the past decade, there have been significant changes
in the delivery of Education, in the business environment (including requisite skills
required for cmployment and advancement), in the need for and focus on academic
skills, and in the demand for continuing (college) education. 1f a school wants to
maintain high standards of quality improved, this continuaily changing and evolving
environment makes the review, revision, and validation of the curriculum
framework imperative. To achieve excellence, the students must be challenged by a

demanding curriculum suited to their goals. Whether they intend to go to university
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or college, or to enter the workplace after secondary school, they must be focused on
relevant learning. High quality curriculum can prepare students for success in their

chosen careers and provide satisfaction as they realize their personal goals.

-Frequent monitoring of student progress: In today's education climate, school
success is defined as ensuring achievement for every student. To reach this goal,
educators need tools to help them identify students who are at risk academically and
adjust instructional strategies to better meet these students' needs. Student progress
monitoring is a practice that helps teachers usc student performance data to
continually evaluate the effectiveness of their teaching and make more informed
instructional decisions. Student achievement and behavior can be improved through
frequent monitoring of student progress and positive feedback and recognition for
gains made. Research has demonstrated that when teachers use student progress
monitoring, students learn more, teacher decision-making improves, and students
become more aware of their own performance. A significant body of research
conducted over the past 30 years has shown this method to be a reliable and valid
predictor of subsequent performance on a variety of outcome measures, and thus
useful for a wide range of instructional decisions (Deno, 2003; Fuchs, Deno, &
Mirkin, 1984; Good & Jefferson, 1998). Although student progress monitoring (then
called curriculum-based measurement) was initially developed to assess the growth
in basic skills of special education students, specific research has validated the
predictive use of this method in early literacy programs (Good, Simmons, &
Kameenui, 2001) and in the identification of general education students at risk for
academic failure (Deno, 2003). In addition, some evidence shows the reliability and
validity of student progress monitoring procedures in evaluating the progress of

English language tearners (Baker & Good, 1995).

Fuchs and Fuchs (2002) conducted an analysis of research on student progress
monitoring that considered only experimental, controlled studies. These researchers
concluded that: When teachers use systematic progress monitoring to track their
students’ progress in reading, mathematics, or spelling, they are better able to
identify students in need of additional or different forms of instruction, they design

stronger instructional programs, and their students achieve better. (p. 1)
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Part 2:

-Schaool facilities: The age of a school building has been used as a surrogate factor
to study the composite impact of school plant variables on pupil achievement at
elementary, middle and secondary school levels (McGuffey, 1982). If school
facilities are in disrcpair, this situation affects the morale, health, and academic
achievement of students (Frazier, 1993). Many research studies have been

conducted in the area of school building age and its impact on student achievement.

Thomas (1962) in his study of the relationship between resource inputs and
outcomes of education found that school building age was one of the independent
variables having the greatest effect on educational outcomes. He concluded that a
school building's age was consistently posiive and related to pupil achievement.
Plumley (1978) examined the relationship of school building age and student
achievement of 4th grade students in selected schools in Georgia. The findings of
the study indicated that the older the school buildings without the elements of
modernization, the lower the composite vocabulary, reading, language, work-study
and mathematics scores on exams. Based on the research in the area of school
building age and academic achievement, it seems vital that educational consultants,
architects and administrators be critically aware of the importance attached to the

compatibility between the physical environment and student learning.

Activities/events: The various activities and events that take place in the school
community may have an important part to play in helping young people to achieve.
It can offer new opportunities to participate and succeed in activities outside the
classroom and help to increase young people'’s self-esteem and motivation to engage
in in-school learning, resulting in a positive effect on their achievements in school
and on their employability on leaving school. All these activities may involve
parents, local businesses and the community, museums, libraries and leisure centers.
The atmosphere is more relaxed than the one in the classroom and sometimes the
learning process is facilitated. Through the activities and the various events the
students develop critical skills, which are needed to work from problem to solution,

to sort out errors and to pursue a single line of inquiry to a satisfactory end.
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-The role of the students in the school community: What is the school’s vision for
its students? Does everyone n the school believe that all students can learn at high
levels and are committed to seeing each and every child reaching proficiency? Has
the school’s council and school staff engages its family members and community in
open dialogue around the issues of bigotry, racism, sexism, discrimination,
prejudice, segregation and intolerance? Are all the students in the school included
and cngaged in all activities regardless of ethnicity, gender, ability, and socio-
economic status? Do all students in the school have access to the entire curriculum,
including advanced courses and programs? Can the teachers explain how each
student’s culture could influence the child’ learning style, and adjust classroom

instruction appropriately?

Appreciation of other cunltnres: Although there is no standard definition of culture,
we describe it as the system of shared beliefs, values, customs, behaviors, and
artifacts that the members of society use to cope with their world and with one
another, and that are transmitted from generation to generation through learning. An
International School consists of a diverse range of ethnicities, cultures, langnages
and religions that is constantly evolving. Learners need opportunities to explore
their own range of identities: personal, group, regional, national and global. This -
includes who they are in relation to their local community and how to locate
themselves within wider European society. Ultimately learners need to develop their
critical capacity to reflect on their own values, traditions and beliefs and those of

others.

Education that promotes cultural understanding and diversity is crucial for the future
wellbeing of our society. Schools have a duty - not least for community cohesion -
to ensure learners in every school, regardless of location and experience, gain a

broad understanding of the country they are growing up in.
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Part 3:

Discipline/safe and orderly environment: Discipline is a hot topic in education.
The goal is to motivate key education and law enforcement policymakers, as well as
students, parents and community residents, to vigorously advocate school safety.
School safety includes keeping campuses free of crime and violence, improving
discipline, and incrcasing student attendance. Schools that arc safe and free of
violence, weapons and drugs are necessary to ensure the well being of all children

and the quality of their education.

While most schools have existing safety programs, these programs often need
conscientious, creative application to improve their effectiveness. Some basic
principles of a plan that could maintain a safe environment for the students and staff

are:

» Invoives all school employees.

« Defines behavioral expectations and consequences

o Actively teaches students the school's expectations at the beginning and
throughout the year.

« Provides instruction in self-control and social skill strategies for all students.

» Designs a system that rewards all students for engaging in appropriate behaviors.

¢ Gives immediate feedback on inappropriate behavior and creates limits that
make challenging behavior unproductive for students.

« Recognizes that some students have challenging and disruptive behavior. If not
in place already, a team develops a positive behavioral support plan that is based
on a functional assessment and is impiemented with integrity and monitored for
success.

o Evalvates school's effectiveness by systematically looking at areas such as:
attendance rates, office discipline referrals (location, time, type),

suspension/expuision, and detention information.

Research has shown that such an approach using positive behavioral supports
effectively increases appropriate behaviors of all students. Educators who take
active roles and initiate positive programs — rather than just react when negative

conditions arise — help create successful schools. Such schools are inviting,
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suppartive and safe places, a joyful community that promotes in-depth learming and

enhances students’ physical and emotional well-being.

Part 4:

-Focus on continuation to higher education/role of the careers advisor: There
are many organizations already working to widen opportunities for girls and boys
who can help with activities to challenge stereotypes and open up choices.
Promating Higher Education should be an important goal for schools that strive for
excellence. Sometimes it's easy to get students to consider higher education. They
have a brother or sister in college or they've gone with their parents to college
reunions. Promoting college may be more difficult with students from families with
little or no exposure to higher education. However the role of the school community
is to offer access to all sources available that could lead the student to choose a field
of studies snitable for his abilities, skills and personality. Because every student is
different, the career’s advisor will need to find and employ different methods of
motivating students toward a college education.

-Acceptances to Universities/Climate of high expectations for success: For
families dreaming of sending their children to a prestigious university, the stakes
have never been higher. Competition has intensified as the kids of baby boomers
reach college age, and tuition at private schools -- believed by many parents to be
the best insurance for college admission -- is soaring to record levels. The number of
acceptances a school achieves on yearly basis reflects partially the quality of work
done during the school carcer of the students. Educators and students hold
themselves and each other to high expectations. Such confidence promotes positive
attitudes and behaviors and motivates students to tackle challenging learning
activities. Successful schools recognize that young adolescents are capable of far

more than adults often assume.
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Part 5:

-Instructional Leadership: Conventional wisdom about schooling asserts the
existence of an unmistakable positive correlation between the quality of teaching
and learning in schools and the quality of leadership evidencing itself in schools.
Parents and teachers as well as governmental officials, policymakers, and television
pundits unanimously assert that the quality of school leadership significantly
impacts student-learning outcomes. The operative notion is that the quality of
teaching and learning is largely dependent upon an individual or group that
exercises supervisory responsibility for the technology of schooling, namely,
curriculum, teaching, and leaming. Some dimensions of the instructional leadership
that are critical need to be highlighted: identifying, fostering the acceptance of group
goals, providing individual support, intellectual stimulation and high performancc
expectation. A shared vision and the mission statement derived from it should guide

all decisions made about the school.

-Contribution of the educators: Strangely enough, this was actually conventional
wisdom for a long time- the teachers are not very important. Researchers and
sociologists interested in education performed all kinds of complicated statistical
modeling and analysis trying to find out what makes modern school system tick and
what really determines whether or not the students succeed. They found that teacher
effectiveness varies tremendously. Today a lot of researchers came to the conclusion
that teacher effectiveness gains in achievement an influence bigger than race,
poverty, parent’s education, or any of the other factors that are often thought to
doom children to failure. Effective educators understand the developmental
uniqueness of the age group they are responsible for, the curriculum they teach, and
effective learning and assessment strategies. They need specific teacher preparation
before entering the classroom and continuous professional development as they

pursuc their careers.

One of the most wonderful things we see now in adulthood is that these children
really remember one or two teachers who made the difference. They mourn some of
those teachers more than they do their own family members because what went out
of their lives was a person who looked beyond outward experience, their behavior,

and their oftentimes unkempt appearance, and saw the promise. —Emmy Wemer,
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coauthor of overcoming the Odds: High-Risk Children from Birth to Adulthood,
1992

The students enjoy having a predictable environment. They feel safe because they
know exactly what to expect each day. They like consistency in a world that can be

very inconsistent. Procedures are simple, but their impact is enormous.

6.2 The above definition of added value in the
education is scientifically accurate®'. Some

elaborations:

Successful schools are dynamic places with high expectations for everyone. Effective
improvements happen fully plan and are built around goals that educators, parents and

other community members know and support. The bibliography shows that:

1. Effective schools have a clearly defined vision for the improvement of learning
for each and every student.

2. Emphasis is on the achievement of a broadly defined set of standards that
includes academic knowledge, skill, development, and standards of the heart.

3. Goals are framed in a way that can be benchmarked through the school year and
measured at year's end. Progress is recorded and used for improvement efforts.

4. Communication about the goals as well as progress toward them is a regular part

of school activities among all constituents.

A lot of researchers around the globe have thoroughly investigated the added value in
cducation. It is quite interesting that projects produced by govemments include in the
definition of the added value only results of tests. In my opinion the reason behind this
decision, is that politicians have the possibility to influence those results dramatically by
using moderation of grades or lowering the standards of the questions given in the

national exams.

3 See Literature Review. Baoks: 3, 10, 13, 15, 27,.32, 34, 45, 46, 48, 51, 57, 58, 59, 60, 61, 62. Articles:
3,9,10,11,17,20,27,31,32,34
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The variety of dimensions defining the added value increase significantly in the area of
private educatton. In this sector the financial investments are often very high and the
competition is fierce. Having a successful school means owing a business with huge
profits. This environment becomes even more aggressive in the field of International
Schools. Starting from the 20™ century the movement of employees from one country to
another became a frequent situation. The International Schools are pole of attraction not
only from expatriates but also wealthy locals who decide to invest for a period of 14
years (kindergarten to grade 12) on average 120,000 Euros for the education of each of
their children. My research showed that the languages, the high academic standards, the
various facilities (e.g. sport facilities, theater) and the spirit of internationalism attract

local customers.

According to my definition the academic results of a students constitute only one
dimension of the value added. How about the fact that in some schools the variety of
subjects offered is very limited? The academic balance of every educational system
must be judged based on the opportunities offered to the students. For instance some
students may have excellent academic results in mathematics but no choice to study
arts. Bibliography shows that under those circumstances gifted people were treated as
low performers with disastrous consequences for their self-esteem and career
perspectives. Others have developed some aspects of their personality and faced social
problems. Obviously this factor has a serious impact on the budget of every institution
because variety of subjects/choices means more staff, more classrooms, and more
supplies. Closely related to the variety of choices is the standard of the curriculum.
Offering multiple courses is not a factor that isolated contributes positively to the added
value of a system. Those courses need to be well elaborated in order to maximize the
profit for the students. If the curriculum is too easy then maybe important concepts were
not included or investigated in depth. 1f the curriculum is too sophisticated then it may
be unfriendly -to the audience and discouraging and in all means requires a very
experienced and enthusiastic tcam of educators who will try the best approach. The
frequent monitoring system is necessary because the immediate feedback from the
school to the students and parents facilitates the procedure of remediation of academic
gaps. We should not ignore the fact that the monitoring system itself needs careful

approach. Often requires a very complicated and bureaucratic system that involves a lot
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of parameters and people. The schools that have in place a good and effective

monitoring system have already added value to their system.

The environment plays a key rolc according to the sociologists. Different projects show
that the impact of the building and the area is crucial. A building designed by specialists
in School buildings architecture bas automatically enough light, space, maintains high
safety standards and probably includes various sport and other facilities like
auditoriums, restaurants, sport fields, music rooms, library, laboratories for sciences and
computing. The area where the school building is located i1s considered by researchers
as a very important factor for the smooth function of the school and indirectly
influences the personality of the school community. A safe and friendly neighborhood
guarantees no criminal or other unfortunate incidents with the students and the staff. In
such an environment the school community builds relations of trust and collaboration
with various stakeholders of the arca as the students develop various projects. The
students set the example for the local community but also benefit from the positive

interaction.

The school life becomes more interesting and certainly more productive if various
activities can take place in school. A major factor is the variety of facilities offered by
the school. For example in a school with a library the students gain time by using the
resources or in case where the school has good sport facilities tournaments take place
and automatically the students learn how to host guests how to share the experience of
sports and competition with other people of their age and the most important the school
community has an additional opportunity to be more open to the society. All the above
would not be possible without the contribution of the student body. A healthy school
community has members who are ready to work as a team, to be creative, to be
enthusiastic about the development of projects that will extend their experiences. Using

]5!

their own perception about the society of the 217 century the young people are often
innovative, creative, original. The interesting dynamics developed within the school
body with some wise guidance can certainly be a decisive factor of success. However
the added value in that would not be complete without the dimension of the appreciation
of other cultures. In my case the added value is studied as directly related to an
International School. Therefore it would have been a very serious mistake if the

definition of the added valued did not include the appreciation of other cultures.
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According to the profile of the majority of International Schools the diversity of cultures
within the student body and teaching staff is remarkable. One of the first goals of every
school that wants to be consistent with the term International School is to make sure that
words like racism and discrimination are excluded from the vocabulary and the attitude
of ail stakeholders. This is probably the most difficult task for the international
community. Unfortunately, the political environment in most countries and the media
do not support this effort. However the added value of the most perfect academically
school should be graded with a zero in case that racism and discrimination were

ignored.

During my rescarch 1 studied the impact of the discipline system to various school
communities. All agree that without a safe and disciplined environment the goals of
education cannot be achieved. In some districts the schools have first to minimize the
danger of criminal activity in the campus and then to start thinking about the academic
progress of the pupils. The last 10 years we have been all witness of dramatic incidents
_ of violence among students. The data shows that these incidents have an increasing rate
especially in areas with serious socioeconomic problems. Apart of those extreme cases
the class management and the behavior of all partners during the school day may build
an atmosphere of trust, confidence and progress or a continuons confrontation from
which nobody will be the winner. From all the above it becomes obvious that a well
designed and mainly correctly implemented discipline system affects dramatically the
school life and determines a considerable part of the academic and social added value.
Building such a system requires the involvement not only of the members of the school
community but also requires the knowledge of school psychologists and ideally has to
be designed based on the local data and history of the area where the school is located.
Researches show that every 10 years important parameters of the school environment
should be revised and the policies followed have to be adjusted accordingly. The
flexibility and the open mmnded but careful approach minimizes the incidents of

violence and criminality within the school communitics.

Somebody may think that the field of International Schools is less affected by the
problems of discipline than other schools. The statistics show that the incidents of
criminality are not frequent probably because the parents of the students are in their vast

majority highly educated people and they keep continuously an cye on the behavior of
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their children. A lot of readers of that project will probably disagree with this argument.
A considerable part of the children who attend International Schools have to change
schools at least 3 times during their school career. Some of them se¢ those changes as a
challenge but others face those changes with a lot of negativity, since every time they
loose good friends and have no possibility to react. These categories of students need
special treatment from the school community. Teachers, administrators, parents and
supervisors have to work together, establish rules but also punish or give guidance to
every individual separately. The teachers play a very important role in this process.
They spend time during classes with the students and have the opportunity to study the
behavior and the interaction with the other pupils. Establishing an atmosphere of mutual
respect in the classroom is a task that requires dedication and a lot of energy from the
teachers. The ability of the teacher to distinguish among the students those who need
support academic or social becomes crucial. Frequently is more important for the school
to give solutions to social problems that its students face than to offer academic support
firstly. The bibliography shows that if a student is happy and balanced the chances to

become academically successful increase dramatically.

Nowadays the young people face worldwide the nightmare of unemployment. Parents
and students start been very early concemed about the correct planning of the studies.
The selection of the school determines in a percentage the opportunities open for the
student in the future. Those of the parents who choose an International School examine,
as 1 have seen from my research and experience, if a rigorous curriculum is offered.
Somebody who graduates from an International School speaks normally at least 2 to 3
languages as almost a native speaker. Always one of those langunages is English.
Obviously a child who graduates from such a school has wider opportunities to choose
the type of studies he wants to follow becanse can communicate with more people. On
top of that the majority of the International Schools prepare their students for external
exams recognized widely (c.g. A-Levels, Advanced Placement, SAT, Intemational
Baccalaureate). One of the best proofs for the quality of education is the list of
acceptances to Universities. The ratio of the students who are accepted yearly to top
Universities worldwide is a valid indicator of the added value that a school offers to its

students.
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Undoubtedly, a school that achieves to have all its graduates to recognized Universities
eams a very good reputation. If on top of that in that list appear names like Princeton,
Comell, Cambridge, Oxford and Imperial college then the school becomes a pole of
attraction for more customers. We should not forget that the admission offices of top
Universities have a common policy: they do not assess the students only academically
but socially as well. In other words top scores in Mathematics; English, Chemistry and
Economics are not well enough. The social involvement of the student, possible
internships but also excellent presentation and communication skills are basic
requirements. We should not ignore the fact that those Institutions search for
personalities who are bom leaders. It is obvious that this environment is extremely
competitive. The financial background of more people becomes better every year
especially in the western societies. As a result more parents have the financial means
but also the educational background to send their children abroad. The role of the school
becomes more complicated every year. In that context the careers advisor has a distinct
position and responsibility in the school community. His role is complex. He must be an
excellent mentor and have a very good knowledge of the different components that will
lead a student to a successful University career. Without his guidance the students will

not be able to have the complete picture of their potential.

A lot of articles in bibliography agree that if in a school there is a climate of high
gxpectations then the students achieve better results. Benard (1995) describes the value
of high expectations in the schools: "Schools that establish high expectations for all
students--and provide the support necessary to achieve these expectations--have high
rates of academic success (Brook et al., 1989; Edmonds, 1986; Howard, 1990; Levin,
1988; Rutter et al., 1979; Slavin et al., 1989). In the book Fifteen Thousand Hours,
Rutter (1979) and his colleagues report on research that they conducted in schools
located in some of the most poverty-ridden areas of London. Their findings show
considerable differences in these schools’ rates of delinquency, behavioral disturbance,
attendance, and academic attainment (even after controlling for family 'risk’ factors).
The successful schools share certain characteristics: an emphaé?s on academics, clear
expectations and regulations, high levels of student participation, and alternative
resources such as library facilities, vocational work opportunities, art, music, and
extracurricular activities. One of the most significant findings is that the longer students

attend these successful schools, the more their problem behaviors decrease. In
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unsuccessful schools, the opposite is true--the longer students attend them, the more
they exhibit problem behaviors. Rutter (1979) concluded that, 'Schools that foster high
self-esteem and that promote social and scholastic success reduces the likelihood of

emotional and behavioral disturbance’ (p.83).

All researchers of issues related to the education agree that in both public and private
sector the added value will not be achieved if the administration of every school does
not have an active, innovative approach. Behind the most successful schools we do not
find necessarily huge financial means and luxury buildings but we definitely find staff
that shares a vision about the improvement of the education. According to several
international studies the effect of principal to learning outcomes is not direct but
indirect. A good school leader possesses high authority, is seen as trustworthy people, is
prominent actor in society at large, is an essential stabilizer, is mismanaging the school
via traditional ways and has succeeded in stable environments. Therefore the challenge
is the changing environment and the call for transformational leadership. The
transformational leadership involves the principal who gunides and inspires the teachers
in the fields of the curricnlum development, the culture the visions, the mission and the
purpose of the school. All the above may lead to learning and growth. It proves to be
very important for the principal and the Head of the school to clarify the pedagogical
philosophy and practice of the school, to inspire a strong culture of learning and
achieving and to regard teachers as highly qualified professionals who shounld not left

alone.

Anyone who has worked in a school will know it is nonsense to say that principles do
not have an impact on pupil learning. They do this by setting high standards for teaching
quality and ensuring these are achieved. In fact, the most important thing Heads can do
for their pupil is to make sure that there are good teachers in their classrooms. Toby Salt
of the National College for School Leadership said it was clear head teachers and all
school leaders did play a critical role in improving schools. "Just as great orchestras
have great conductors so too do great schools have excellent leaders and teachers.” The
tasks of the teachers are multiple. All students must learn the advanced skills that are the
key to success in college and in the 21st century workplace. Every student should
receive frequent and ongoing support from the teaching staff throughout their high
school years. As part of their class work, students shonld have opportunities to design
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independent projects, conduct experiments, solve open-ended problems, and be
involved in activities that connect school to the rest of the world. The teachers should
build a climate of trust and respect, they should encourage peaceful solutions to conflict,
and they should respond directly to any bullying, verbal abuse, or other threats. Every
high school teacher should know well the subjects they teach and should know well how
to teach all kinds of students, from all kinds of backgrounds. New teachers should get
the guidance and mentoring they need to be successful in the classroom. All teachers
should have enough time to plan lessons, carefully review student performance, and
continuously improve their teaching. Every school also needs a strong educational team
to define a vision of academic excellence, to develop an engaging and coherent
curricuium, and serve as a mentor and role modcl for the students. Underestimation of
the role of the teachers in a school community may lead to an educational monster

where managers try to replace educators.

6.3 Academic added value

One of the main objectives of that thesis is to definc and measure the academic added
value that SABIS® and in particular ISF possibly offers to the students. After a thorough
investigation 1 came to the conclusion that the components that comprise the academic
added value include: the academic results of the students, the choice of different
subjects, the standards of the curriculum, the frequent monitoring of student progress,
the focus on continuation to Higher education, the acceptances to Universities, the

instruction Leadership and the contribution of the educators.

In my opinion a researcher needs to look very carefully into the term ‘successful
academic results’. 1t is interesting that the webs sites of private International Schools
and not only, demonstrate IGCSE, A-Level, 1B, AP results. The parents and the public
in general define the reputation of the school by the yearly statistics related to the exams
mentioned above. Initially it seems to be the only objective way of looking into
academics. However in schools that are not selective there are ofien students and even
though both the school community and the student put a lot of efforts, the academic
results look poor. Is it always true? What about students who for example are very weak

in mathematics but exceptionally good in arts, sports or music? Does the society assess
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all subjects using the same weight? What about the students who have minor or serious
learning disabilities? Should we include them to the statistics? From those examples
becomes obvious that the assessment of the academic results of an institution should not
be exclusively based on numbers but should have taken into consideration the entrance
level of the student when he sat his placement test. Lately top Universities trust less the
academic results coming from various resources and widen the entrance requirements.
As a result students with outstanding grades are not necessarily accepted in Universities
like Oxbridge, Harvard and Princeton. As it was mentioned before it is not unlike
having reputable exams where the standards turn out to be lower because of political
manipulations. Meaningful assessment of leamming occurs over time and through a
variety of measures. No one measure will tell us everything we need to know about a
students' grasp of the standards. Successful schools give careful attention to daily,

classroom assessments as well as periodic tests.

The good academic results are closely related to the choices offered by any school. The
private sector of the education offers often a satisfactory selection of subjects that
covers Languages, Mathematics, sciences, natural sciences, philosophy, art, music and
computing. As a complement some schools offer extracurricular activities and
philosophy. Some educators cxpress their concerns abont the absence of classical
studies especially in the International Schools. They believe that through the exploration
of that field students will develop more sensitivity and will behave less cynically as
adults. However, no matter if somebody agrees or not with the above, it is generally
accepted that a narrow-minded course selection drives the student body to a certain

limitation of abilities and achievement.

The school years are a remarkable stage of the life cycle. The students experience rapid
and significant developmental change. The characteristics of the student body need to
be considered by the educators when planning curriculum, instruction, and assessment
and when structuring the environment of the school. Joan Lipsitz, a distinguished
middle grades researcher, asserted that schools must be responsive to their
devclopmental needs. Intellectual development refers to the increased ability of people
to understand and reason. In students, intellectual development is not as visible as
physical development. Those who develop the curricula need to consider the varying

intellectual developmental differences of students when planning learning experiences.
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To address this diversity the teachers need to provide to concrete thinkers more
structured learning experiences, while abstract thinkers need more challenging
activities. 1t is important for those who develop the curricula to remember that students
are under stress when academic content is introduced too early. Significant part of the
curriculum should be the intellectual development and the moral reasoning. From all the
above we come to the conclusion that a rigorous curriculum has some delicate aspects
which can be handled by experienced and dedicated educators. In far too many schools
today, curriculum is defined in narrow, academic terms. The result is a school
experience that is developmentally inappropriate for many children. The effects of such

inappropriate experiences on later school successes can be dramatic.

For all stakeholders, students, teachers and parents the continuous feedback about the
academic results of a student is invaluable. In various educational systems the testing of
students takes place few times during the academic year. As a result there is no time for
problems to bc fixed and the gaps cannot be covered in an appropriate manner.
However the methods used for the monitoring of the students progress have a great
portion in the successful accomplishment of the mission of a school. Standardized tests
of all types can and do play a valuable role in helping to evaluate overall progress
toward desired outcomes. Unfortunately, few parents, teachers, or administrators fully
understand the limitations of standardized tests. As a result, test scores are often used to
draw inappropriate conclusions about individual children’s strengths and weaknesses
and to make decisions about their educational careers. The frequency of testing has to
be studied carefully because under some circumstances becomes meaningless. For
instance if the students know that the score of a test they have to sit very frequently does
not have a heavy weight on their final mark they may not study and therefore give the
wrong feedback to the teachers. Also this kind of overemphasis on preparing students to
take tests often results in unrealistic expectations about what children should know at
any level. Performance inventories and portfolios of students’ work provide a far more

meaningful picture of then students’ progress than any standardized test.

An ultimate goal for almost every school is to motivate its students to continue their
studies in the Higher Education. In some modern social contexts the failure in
continuation to higher education is faced as failure of the family. This extreme approach

does not certainly represent the reason for which every human being should have been
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able to continue his life long studies. As we live in a very competitive world the level of
studies determine very often the socio-financial environment where we are classified.
Unfortunately the amazing experience of education is not presented as the main reason
for continuation of the studies. The pursuit of a good career pushes the young people to
Universities. The academic added value of an educational system is partially determined
by the level of success of its students when they apply to universities. A lot of schools
have an amazing reputation because over the years their graduates achieved entrance to

top Universities worldwide.

Whenever I give training to new teachers 1 mention an example that illustrates the role
of the teacher in the school life. It happened that we went to the theatre twice to see
‘Mac Beth’. The fist performance took place in a small theatre with non-professional
actors and was so boring that we felt almost asleep. Some months later a friend
persuaded us to attend a performance of the same play in the London’ Royal Theater. It
was an amazing experience. What did it happen? The play was exactly the same; a
masterpiece of the global literature. Who made the difference? The answer is obvious:
the actors. The role of the teacher is very complex. If we see teachers as a tape that
transmits knowledge to the students then we have probably lost the meaning of
education. As we will see later in the conclusions of that research the teacher has the
power to make the school a constructive, amazing experience or a period full of stress
and limited experiences. The teacher sets up a role model for the students and has the

possibility to stigmatize them positively or negatively for their whole life.
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6.4 Social added value

The social added value that an educational system and in particular SABIS®/ISF should
offer to its students defined by the school facilities, the activities and events, the role of
the students in the school life community, the appreciation of the other cultures and

finally the discipline and the safe and orderly environment.

The majority of private schools due to the expensive fees they charge, have the
possibility to offer to their students high standard school facilities; e.g. gym clubs,
tennis courts, swimming pools, library, auditorium and various sport, music and art
equipments. As a result the students have the privilege to attend various activities inside
the campus, which facilitates the development of social life, saves time and allows the
parents to pick up their children late in the afternoon. In particular for the International
Schools this is a very important parameter because the school is the only place for social
interaction often for long periods. The students can play a significant role in the every
day life of the community inside and outside campus. Their involvement if encouraged
and carefully coordinated leads to various fruits: invaluable friendships, development of
organizational and management skills, improvement of presentation skills, contribution
to the school life in various ways (activities, peer tutoring, events), and finally the
students are the best ambassadors of the school community to the local community.
These active involvements of the students to the school life bring people together and
make the relation among different cultures smoother. That facilitates the integration of
the newcomers to the system. According to some administrators the Student Life is the

glue in the school body.

In all communities prosperity is developed only during periods where the environment
is peaceful. Similarly the discipline, the quite and peaceful atmosphere is an ideal
environment for the educational process. Should we make the assumption the incidents
of violence, bulling or criminal behavior are rare in the sector of International Schools?
Maybe some would say that this is a very naive approach. Without any doubt the solid
educational and financial background of the families help in that direction. However,
experience shows that in some cases the criminal behavior may have different roots.
Given all the above, it is very important for every school community to put in place the

mechanisms that will reassure the smooth function of the school
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6.5 Added value in education: SABIS®/ISF mission

statement
As per 2006 the ISF (Internationale Schule Frankfurt-Rhein-Main, Member of the
SABIS® School Network) has the following mission statement: ‘to be recognized as a
provider of top quality education to a highly diverse student body. It will prepare
students for success in college, equip them with the ability and desire for lifelong
learning, and strengthen their civic, ethical, and moral values. ISF will maintain high

standards of efficiency and accountability thronghout its operation.’
At ISF, the students are also encouraged to adopt the following principles:

e Always try

e Do your best

» Manage yourself

« Treat others with respect

+ Cooperate and actively help others

« Respect the property and rights of others

« All students should be prepared for university and a life of continuous learning.

« All students should be helped to realize their full potential, empowering them to
make informed decisions in life.

« All students should grow in confidence and self-esteem; the maximum possible
‘value’ should be added to all aspects of each student’s education.

¢ All students should be encouraged to become well-rounded citizens who

contribute positively to their communities.

Achieving academic excellence and acceptance to top universities is a priority of the
ISF Internationale Schule Frankfurt-Rhein-Main. Students and parents who share the
values and aspirations of the school are at the right school. Together with the support of
parents and the students' willingness to work, 1SF spares no effort to ensure that each

and every student achieves his or her full potential.
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6.6 Relative Importance of SABIS Student Life
Organization® for the added value of the system

According to the official web-site of 1SF:

The SABIS Student Life Organization® (SABIS® SLO™), a distinctive and integral part
of 1SF Internationale Schule Frankfurt-Rhein-Main, gives students the opportunity to
develop 'life’ skills that empower them to make a substantial commitment, not only to

their own personal development, but to that of their community.

The SABIS® SLO™ is the students' mini-society. Each individual is encouraged to
contribute to help create an atmosphere of respect and care. The specifics of the
SABIS® SLO™ program are implemented by a prefect system. Prefects who are
carefully selected--not elected--manage the SABIS® SLO™. All students are
encouraged to join in Student Life and to take an active part in their cducation,
academic and non-academic. By working in co-operation with, and complementing the
efforts of, the administration and academic staff, prefects add even more value to
themselves. Prefects help to raise the general standard all around them; they promote
high social and moral values; they encourage participation in a wide range of additional

activities and sports.

Through the SABIS Student Life Organization® at ISF, students are helped to become

- responsible and caring citizens through learning in order to:

» Encourage positive attitudes

» Improve general standards

» Promote constructive thinking

« Experience real-life work and responsibilities

e Improve their communication and social skills

The SABIS Student Life Organizati0n® at ISF is an important part of every classroom.
Teams comprised of a Class Prefect and Group Leaders provide immediate help to their
classmates. After a teacher has presented a concept and an accompanying exercise,
these Prefects check the work of students in their groups and assist the teacher in

locating and filling learning gaps.
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The SABIS Student Life Organization® at ISF sponsors a multitude of different weekly
activities both during the school day and after school. These activities include: many
competitive team sports in co-operation with the school's local 'Sportverein,' arts and
crafts, ballet and dance, drama, band, choir, private music lessons, Tac Kwan do yoga
and much more. Involvement in all aspects of life at ISF helps students acquire and
refine skills, attitudes and attributes that give them an advantage in college and beyond.
Top universities from around the world are eager to attract and accept those students

who have acquired a broad base of such abilities and experiences

The statistics below show different aspects of the SABIS Student Life Organization®:
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6.6.7 Summary from sections 6.6.1 to 6.6.7

tutoring or study buddies in Math
and English Grades 5 to 9)

achieve better results than the

teaching staff

Table | Description Conclusions Possible | Possible
Academic | Social
added added
value value

6.6.1 ¢ Grades5,6,7,8,9 At a very high percentage the YES

students finally master the
¢ Two year period y
concepts taught.
+ #of students who participated,
passed or failed the English
AMS and retake
6.6.2 e Grades5,6,7,8,9 At a very high percentage the YES
. students finally master the
* Two year period
concepts tanght.
e #of students who participated,
passed or failed the
Mathematics AMS and retake
6.6.3 - | Activities per pgender for one | Large number of activities YES YES
academic year for grades 510 9 offered. Very high percentage
of the student body involved.
6.64 Activities by nationality for one | Promation of intemationalism YES YES
academic year for grades 5to 9
6.6.5 Activities by grade (5 t09) The majority of the students YES YES
were involved
One academic year
6.6.6 Activities commitment. The secondary stdents are YES YES
more eager to participate in
One academic year activities. Some departments
do not look attractive for the
student body
6.6.7 Resulis of swmdents after peer | Students acting as tutors YES YES

Page 132 of 186




The SABIS Student Life Organization® is a vital component of the 1SF school
community. The above statistics show the level of involvement of the students in the
development of the personality of the school. 1t is very interesting that the students can
sometimes achieve better academic results than the teaching staff (see 6.6.8) when they
are working as peer tutors. Even though the terminology used during these sessions is
not very traditional, the enthusiasm of the students overcomes the lack of experience
and transmits motivation to the peers. Students who are actively involved in the SLO™
program improve their academic results because in order to teach, they are indirectly
obliged to study and deepen their knowledge. Socially the outcome is often impressive.
Children who were very shy or isolated when they first joined the school became more
open, started taking initiatives and after leaving ISF have reported that their
participation helped them to mature faster and gave them various skills (communication,
presentation, conflict resolution, managing people and materials) invaluable for their

lives.

The feedback the school receives from the parents is very positive. ISF as International
School has expatriates as the majority of its population. Those families come from
~abroad and have no social connections others than the school and the professional
environment of the parents. For the above-mentioned reasons the indoor activities
offered by the school are for a certain period the only source of social contacts and
developments for those students. Another parameter of the positive contribution of that
program for the school community is the fact that the school provides activities or care
till 18:00 o’clock every day and the students can be picked up latest by 19:00. This
facility gives to the parents more flexibility but also the children spend their time in a

fruitful way in a safe environment.

The successful implementation of the SLO™ program is also highly depended on the
various facilities that are offered in the campus: the library, the computer labs, the tennis
courts, the indoor swimming pool, the stadium, the theater, the music and video rooms.
For example the existence of high quality sport facilities is a pole of attraction for the
local community that nses them for the Sport Verein (association) activities. As a result
the students have contact with the local population and this part of the program

establishes a good relationship between the school and the community.
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As a general conclusion my research shows that the SABIS Student Life Organization®
fulfills its role as a positive contributor to the social and academic added value. It
facilitates the promotion of team spirit, equips the students with various skills,
reinforces their motivation and supports the weaker students to improve their academic

results, Later, we are going to discuss the areas where there is room for improvement.

6.7 Relative importance of the Student Management
Office for the added value of the school

In the majority of the schools discipline is exclusively the responsibility of the teaching
staff. In the SABIS® School Network there is a different philosophy about how the
managemcnt of the students should take place. Every teacher is responsible to maintain
his classroom management but is not allowed to punish any student. He reports the
incident and the Student Management Office will decide about the consequences based

on certain rules.

According to the official SABIS® website:

A® high level of discipline is expected at all times. Students are encouraged to
understand and appreciate the many benefits to be derived from respecting rules. They
are also encouraged to be considerate towards others and take care of their
surroundings. However, if disciplinary codes are contravened, students are held
accountable. Punishments are mandatory and there are no exceptions. SABIS® has set
guidelines for disciplinary matters; punishment is not however automatic. Detention is
the most commonly used form of punishment and students may be detained within
school hours, after school or during week-ends. 1f detention does not result in improved
behaviour, the Head Supervisor confers with the Director who also interacts, as
required, with the appropriate Academic Coordinator, the Student Life Coordinator and
the Heads of Department in an effort to ascertain the root of the problem and take the
most appropriate action. All members of the staff are expected to contribute to
disciplinary standards actively, by enforcing the rules, and passively, by always setting

a good example.

3 http://www.isf-sabis.net/SHEET | .pdf
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How the teaching community does see the problem of class management? It is

n34

interesting that the majority agrees that there are fourteen "truths"™ related to classroom

management”:

- Lasting change takes time.

- You cannot make anyone do anything.

- Behavior is a symptom of a larger issue.

- Reacting to a problem generally escalates the problem, while being proactive
usually helps to de-escalate or avoid the problem in the first place.

- Consistency is the key!

- If students are engaged, they are not causing trouble.

- You can win the battle but lose the war. Choose your battles wisely.

- Parents can be allies or enemies.

- Assigning blame is ineffective.

- Children need structure.

- Students rise or fall according to our expectations.

- Ifyou fail to plan, you plan to fail.

- Do unto others, as you would have them do unto you.

- We all make mistakes.

Howard Seeman, author of Preventing Classroom Discipline Problems: A Classroom
Management Handbook writes: No matter how well a teacher knows the subject matter

or how well he or she can teach, a teacher who cannot manage a class is finished!"”

At ISF the majority of the parents finds the discipline satisfactory®® and agrees that a
peaceful community guarantees better quality of edncation. The students have their own
perspective. As a member of the staff 1 am constantly witness of the adjustment of the
newcomers to the new environment. After a short period of time they adopt the code of

behavior followed by the others. The psychology of the mass works perfectly. However,

* Ellen Berg, Language Arts teacher, Tumer middte school

3 Interviews conducted with teaching staff

3% ISF has been recognized as a very successful school in terms of discipline. The Hessen state sends
students to this school for a certain amount of time in order to improve their social and academic skills
(Sozialami, Hessen). In the past other International schools have sent students to ISF for the same
reason
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the implementation of the strict discipline rules has two different aspects. Firstly
students with very bad behavior history nsually change their attitude and become active
and positive contributors to the school community. Secondly, those members of the
staff who do not have the ability or the experience to implement the rules in a
reasonable manner make the discipline system less effective, less well accepted and
respected. As human historyrshows during some periods and in certain areas rules arc
followed blindly without an appropriate analysis of the facts. Every school is a small
part of the humanity. Therefore there are people with different approaches, abilitics,
characters. At ]1SF those members of the staff who are successful and highly respected
by students and parents are those who face no problems in managing their classes. On
the other hand others move their responsibility to the Student management Office by
assigning negative points for minor infractions. As a result the students do not take

serionsly the teacher and further the discipline system.

From the teachers point of view it is important to have support from the system
regarding the delicate issue of discipline. In serions incidents they avoid the direct
confrontation with the students and in case they were mistaken more people will be
involved, e.g. the SMO coordinator, the SLO™ coordinator, the Dircctor and the Heads
of Departments. The above structure guarantees in theory a fair conclusion for every
incident. In reality the system has a lot of room for improvement. The huge workload
given to the members of the SMO has as a result a lot of cases is overlooked. Another
factor that seems to influence the implementation of this system is the lack of
experience of a considerable amount of members of the staff. Teachers who are doing
their first steps in the field of education at ISF they have suddenly to face a very
complicated situation: a rigorous, bureaucratic and extremely demanding workload

combined with certain guidance or training in the area of discipline.

The analysis of the number of infractions given by the teachers reveals a very
interesting parameter. Members of the staff who are coming from certain countries
implement the rules consistently but without thinking. As we all know this attitude may
be very dangerous in the longer term. Respecting the law is different than ignoring the
momentum of the incident or the human approach to mistakes that every civilized
community should show. The students spend in the school campus a considerable

amount of hours on daily basis. The influence of this environment is vital for their lives
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since they learn how to behave, how to accept their responsibility and its consequences

but also how to forgive those who made mistakes. Regulations created in offices by

managers will never replace inspired and loyal teachers. A system that is not successful

in that area but has excellent academic results did not achieve the main goal of the

education: a solid foundation for better future citizens of the world.

Further conclusions

The table below is a quick synopsis of what has been discussed:

Parameter

Findings

Added value

The academic results

The percentage of students who fail in
internal or external exams is low. The

school is not selective

Yes

The choice of different

subjects

ISF offers 9 courses per grade level.

Emphasis in Mathematics and English

Improvement is

required

The standards of the

The curriculum has been designed

Improvement is

curriculum according to the expectations of the external required
exams the school offers
The frequent The results of the external and internal Yes
monitoring of student | exams prove that the frequent testing is
progress beneficial to the students. The most
important part of the monitoring is the
follow up procedure which includes study
groups, meetings with students and parents
and individual fostering.
The school facilities ISF offers a very high standard of facilities yes

(library, computer labs, theater, indoor
swimming pool, football stadium, tennis
courts and equipment for a very big number
of sports). It is very often the host for a lot

of tournaments among International Schools
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The activities/events A vanety of activities is offered by the Yes
offered by the school | school. Almost all students are involved in
community activities
The role of the The students are active members of the Yes
students in the school | school community as they run the SABIS
community Student Life Organization®
The appreciation of The SLO™ activities and the group work in Yes
other cultures every course promote the appreciation of

other cultures.
Discipline/safe and No extreme cases of discipline identified Yes
orderly environment (13 years). Other schools send students to

ISF to benefit from its atmosphere
Focus on continuation | All members of the school community work Yes
in higher education in this direction
Acceptances to The internal data shows that the vast Yes
Universities/Climate majority of the students who graduate enter
of high expectations their first choice University
Instructional The administrativc and teaching staff create Yes
leadership/ a climate of confidence among the members

Contribution of

educatars

of the school community

Note: No comparison with competitive schools has been made as this was beyond the

scope of my project.
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From the feedback (see chapter 5) gotten from potential customers 1 arrived to the
conclusion that 24.4% of them choose a private school because they believe that the
standards of the German Educational system are not high enough. A similar percentage
(26.7%) presumes that an International School will offer added value to the education of
their children. The most significant reasons for parents that a school is a good choice are
the excellent academic results and the good reputation of the school. In both cases the
percentage of those opinions was 16-17%. The social added value is expected to be
given to the students via the various courses where skills, truths, values and new
perspectives will be explored. Additionally, the team work appears for 14% of the
parents a key factor for the added value a school promises. The academic added value
results for 18% of the customers from the individual fostering and for the 22% from the

language skaills.

According to the official data of the school, the student population comes from 48
different countries. Germany, Korea and USA have the largest groups of students. There

is a balance between boys and girls, even though the number of boys is slightly bigger.

One main concern of parents and staff is the fact that ISF has a big turn over of the staff.
As | have mentioned before every two years especially those teachers who come from
USA go back because of tax reasons. The average internal scores by grade for the
period 2002-2005 give an indication that during the first year the new teachers struggle
with the material and the workload but the second year there is a significant
improvement. To mention that these diagrams do not take into consideration the
different level of the students for 2 consecutive years. According to studies that have
been developed in ISF, one year has strong students and the consecutive has weaker

ones. No logical explanation has been set so far to that phenomenon.

The percentages of graduates who have been accepted to Higher Education are between

75 and 100%.

Page 139 of 186








http://cie.org.uk/docs/gualifications/igcse/June%202003


































The above analysis shows that the customers of the International Schools stop trusting a
school if they see that their children risk to earn access to Universities. The data of
2006-07 shows that only 15% of the students are leaving ISF after year 10. This is the

result of the implementaﬁon of the 1B programme at ISF from 2007-8 as well.

One of my main objectives when | had started this project was to investigate those areas
where the school could improve its efficiency. I1SF as member of SABIS® BIS benefits
from the experience of school policy makers who are working in the field of the
education for more than a century. However a network of schools that operates in a big
range of different countries needs continuous feedback in order to elaborate new

policies that reflect the needs and the demands of the local communities.

Project work and oral participation is not part of the SABIS® system: In the field of
education there is an ongoing discussion about project or non project oriented curricula.
SABIS® did not encourage project work believing that students could benefit more from
a rigid and very strctured system that has very concrete outcomes. However, in
University level studies projects are essential part of the work and assessments. Those
students who do not have previous experience in developing projects face serious
difficulties. There is probably no definite answer to what we define as project. Some
educators believe that exchanging ideas in the classroom is project work. Nevertheless
structured projects maximise the learning outcomes, the decision making abilities, and
the language content and reinforce the real-life skills. They require certain guidance
from the part of the teachers and the end result is often authenticity of experience,
improved language and content knowledge, increased awareness, enhanced critical
thinking and decision-making abilitieé, intensity of motivation and engagement,
improved social skills, and a familiarity with target resources. The introduction of the
IB programme from the academic year 2007-08 is a step of I1SF in that direction. Its
students are used to a very structured curriculum will have now the opportunity to
extend their skills. As IB coordinator 1 have already started working in that field. With
my staff we develop pacing charts and prepare the areas in which our students will start

developing their Extended Essays as part of their work for the IB Diploma.
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The oral participation of the students is limited in the SABIS® system. Course work is
not part of the marks the students receive during the school year. Therefore the
participation or the non participation of a student in the daily classes is not registered or
reported SABIS® does not want to have course work as part of the assessment believing
that the marks of the students should be given in an unbiased way. As a result the
students do not develop strong presentation skills which are essential for their careers.
The question of whether the adaptation of a mainly student-centered approach would be
appropriate especially in Asia (origin of SABIS), where are still basically teacher-
centered is often raised. Many Asian teachers wonder how many students can learn
from such experience because oral presentations take quite a large of amount of class
time. An obvious gap between the current level of performance and the intended
learning experience often results in a breakdown of language production and frustration

for students.

However, oral presentation is an effective communicative activity that has been widely
adopted by some teachers to promote oral proficiency. However, when oral
presentations are assigned in class, the teacher will get either complete silence or
grumbles from students who find the idea of oral presentations frustrating and
intimidating. Students are overwhelmed with the research and communication skills that
are necessary for a successful presentation. Some serious students who invest time and
cffort into an oral presentation do not always get the intended ontcomes. Other students
try to get through the ordeal as quickly as possihle, but do not improve their speaking
skills under such stressful situations. Thus oral presentations can be a time-consuming

project with no guarantee of a satisfactory performance.

The need for establishing a comfortable and low-threat learning environment, from the
perspective of learning outcomes acquisition, has long been emphasized and recognized.
The less anxious and more relaxed the learner, the better language acquisition proceeds.
The delivery of an oral presentation is a source of extreme anxiety. Anxiety causes
performance to deteriorate and affects novice speakers' self-esteem and confidence.
Particularly for Asian students, oral presentations are a face-threatening activity (Jane

King, Soochow University, Taiwan).
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The ISF community has recently started to have the oral presentations as part of the
English curriculum. The implementation of the 1B programme requires coursework and
oral presentations for every subject. In that direction all teachers who will deliver the 1B

curriculum are trained accordingly.

Group work benefits students who are bright but may not have the social skills or
are too shy to get involved in class. The Group work is essential part of the SABIS®
system. The teacher explains a concept and the students havc time to discuss it and
answer the corresponding assignments. Every group involves idcally four students from
which one is the group leader, responsible to check the work of the group and ask the
teacher questions. During the years I am working as a Math teacher in ISF 1 was
numerous times witness of outstanding progress students made under the guidance of
their classmates. It is true though that all students are not in favour of that system.
Students who are lazy do not work and prefer to copy the answers from their peers.
Those who are shy do not want to become group leaders and rarely ask questions to
their classmates or the teacher. On the other hand group work does not apply to every
class environment. In the upper secondary the students are almost adults and they want
to decide how and with whom to work. Generally, group work is a useful tool in the
hands of the teachers but only very experienced teachers can exploit the full potential
from its implementation. During training sessions 1 have with the members of the Math
Department I try to emphasize the benefits of having students doing team work. Some

of the guidelines 1 give are:

e The feedback from the colleagues who were working with your students the year
before is very nseful but you must remember that your students are a year older,
therefore different.

¢ Try diverse seating plans during the year. Show confidence to your students and
create a pleasant environment where they do not feel threatened or bored.

e Accept that some students will never be active members of the class community
because of their character and/or abilities. Find altermative ways for approaching
them.

e Creativity and flexibility are only two of the many charismas a successful

teacher has. The implementation of the group work requires both.
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Entering ISF at a higher grade/ age becomes more difficult than joining at an early
age. There is a variety of reasons for families moving home and children changing
schools. For some families, moving schools follows a lifestyle choice, for others it is a
response to a change of factors. It is important to remember that all students experience
change and movement to some extend as they progress from each year level, to the next
throughout their school career. While in many instances this is socially appropriate,
there is also evidence to suggest that some children and young people are at risk of
developing problems. School transition has often been associated in research studies
with a lowering in self-esteem and self-efficacy, physiological distress and decreases in

academic achievement. (Eccles and Bucharan, 1994)

The Intemational Schools have to integrate a considerable number of newcomers every
year. ISF welcomes about 100-130 new students per year. The majority of them come
up to grade 9. Less than 20 newcomers join the Upper Secondary. For those students
ISF has in place the team of ambassador students who welcome the newcomers and try
to integrate them to the school community. Knowing that the ambassadors are not
always very successful because in many cases clicks have been already formed, not
open to new members and despite the efforts of the school sometimes prejudiced against
certain races and nationalities. One of my first priorities as upper secondary Coordinator
from the academic year 2007-08 is to implement some new strategies in order to support

and keep the new students engaged:

¢ Introduction of lunchtime activities where the students will introduce to each
other and ease their transition to new social groups.

e Welcomes at school assemblies.

o Encouraging existing families to approach new families in the area.

¢ Ildentification of a key figure in a cultural group to provide information and
assistance to the new arrivals.

¢ Active involvement of the Homeroom teachers to the integration of the new
students to the school community.

e Ongoing contact with the parents over the first weeks to monitor the

student’s transition and adjustment.
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o Class routines, class rules and learning outcomes should be clearly and
explicitly stated and explained to help new students to adjust more quickly
and settle into the ]SF and class routine.

¢ The students will be asked to complete a profile of them, including a photo, a
list of their interests and the places they have visited.

e The quick engagement of the new student to the SLO™ programme is
expected to facilitate his/her integration.

e Strict and rigorous implementation of the school policy against prejudice.
Cases where students show prejudice behaviour and obstruct the smooth

integration of newcomers will be addressed in a prudent fashion.

For some students the strict and compelled learning experience is too much to
handle. The Internationale Schule Frankfurt-Rhein-Main (ISF) is well known as a very
demanding, structured and disciplined community. The curricula followed especially in
sciences are quite advanced in comparison to various national educational systems. The
last 7 years I am responsible for every placement test in Mathematics fro grades 7 to 13.
A high percentage of students are placed at least one year behind their request. The
reason is that the material covered in the previous schools was not sufficiently extended
and the students need to build a solid foundation in order to be integrated to the SABIS®
system. The tnstruction usually takes place in a very intense pacing chart. The majority
of the students manage to handle the workload but there are also students who struggle
continuously. As a teacher I have often ask myself:

¢ Should we teach this huge amount of concepts at a very short time?

¢ Do the students really absorb the knowledge so quickly?

¢ Even though the results of the tests are satisfactory do our students really

benefit from this programme?

The educational community discusses these matters quite often and the, answers are
contradictory. However almost everybody agrees that nowadays the stun('dents have to
face an increasing competition not only regarding the University entry requirements but
also in the work market. The private schools have to satisfy the petition of their
customers for entrance in the Higher Education. ISF is one of those schools. Every year

there is a long list of good to excellent universities that accept its students. The process

\
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through the years the students attend 1SF is sometimes painful. There are students who
feel depressed or lose their self esteem because the system rejects them if they fail. The
tools the school have in place in order to assist the weaker students, like study groups,
peer tutoring or intensive classes sometimes fails completely. Even though those
students are a small minority could not be ignored. A system has to add value to every

member of its community.
My proposals to that problem include:

s Active involvement of the students in every course.

+ Maintenance of the smallest classes possible.

During the orientation of the staff and the departmental meetings the principals need to

stretch the importance of the following:

» Avoid lecturing.

* Do demonstrations

» Have students do small-scale experiments

e Show videos or computer simulations

¢ Engage in discussion.

* Give personal attention to every student and make the appropriate adjustments
that will pousse all students to participate and get involved in the learning

Proccess.

Some claim that the placement tests focus on a student’s academic ability only. The
emotional maturity is not taken into consideration. An interview process may be
more helpful rather than a placement test, as this will be able to identify a
student’s social and communicational skills. Every student who wishes to join the
ISF has to pass placement tests in Mathematics and English. For the upper secondary
school there is an interview with the Director and additional placement tests in various
subjects which determine the course selections of the student. 1t is true that the

placement tests as they are set up till now reflect the academic ability of the student but
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only partially. The experienced teachers face rarely difficulties in assessing correctly a
student. However, there have been cases where students under perform for various
reasons; e.g. they resist in the decision of their family to change school or the stress they
develop as they write the tests prevent them from answering all the questions they
know. The transcripts of the students are frequently a very useful tool. There is no doubt
that if every student who has to sit placement tests had the possibility of having several
interviews with various members of the staff then probably the school could have
avoided accepting some students who proved to be problematic for the school
community. It is obvious though that the placement tests are very much time
consuming. The involvement of more people in the process could have resulted into
bigger bureaucracy and heavier workload. The introduction of the |B programme as per
August 2007 is an additional reason for me as Coordinator to be careful with the process
of the placement tests. During the school year 2006-07 1 made a lot of changes in the
content of the various placement tests as they must now reflect a certain foundation.
Every student will have in the future an interview with me and his family where the

following points will be analysed in depth:

¢ Academic and social profile of the student.
s Plans for studies (countries, field of studies)

e Course selection

Academic evaluation is not always a mirror to a child’s knowledge:

Lorrie Shepard who is professor of Education in the University of Colorado has written
a lot of very interesting articles about the assessment of students. 1 think that it is almost
impossible for somebody to disagree with the fact that ‘the features of an assessment
must be tailored to match the purpose of the assessment. Using the term assessment
presents an opportunity to step away from past practices and ask why we should try to
measure what children know and can do. Developmentally inappropriate instructional
practices, characterized by long periods of seatwork, high levels of stress, and a plethora
of fill-in-the-blank worksheets placed many children at risk by setting standards for

attention span, social maturity and academic productivity that could not be met by many

pupils.’
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The continuous monitoring of the progress of the students is one of the key features of
the SABIS® system. The students are tested on weekly basis in Mathematics and
English; they have at least 2-3 exams that cover the material of some weeks in every
subject. The teachers do not give any grade to their students for class work. The
supporters of this method claim that the students get only objective feedback, the
students and their parents are informed immediately for potential weaknesses and the
teachers can re-teach the arcas where the gaps were identified. The results of the
external exams show that this system does not fail to support the students during their
school career. However, particularly in the Internationale Schule Frankfurt-Rhein-Main
during the first 12 years of operation of the school only a very small group of students

had decided to stay till the graduation. This has happened for various reasons.

According to a recent rescarch of the administration and the Marketing Department the
students and their families in the upper grades did not find the system attractive because
was involving very difficult entry requircments for the University (c.g. advanced
placement test in English Language for non-native speakers). My research had shown
that the school community feels that the components of course and project work were
the main weaknesses of the system. In addition 1 found that monitoring system works
only partially. The teachers do not have the time or the experience to review the
material where the students show gaps, the tests include trivial and in certain cases

inappropriate questions.

In this field it looks as if there is a contradiction. On the one hand the system has in
place some tools which arc meant to help the students but on the other hand the staff
that has to use those tools is often inexperienced or unwilling to follow the given
guidelines. On top of the above the contemporary way of thinking in education goes
beyond the traditional instruction and testing methods and explores the communication
skills of the students, their individual potential and creativity. In that respect there are a
lot to be done in the SABIS® system. The implementation of the same tests in all
SABIS® schools gives general feedback to the administrators about the accomplishment
of the basic principles of the method. They have the possibility to cross check results
and come to conclusions about their staff. The advantage is that young teachers are able
to maintain an acceptable level as they have to follow in every school the same lesson

plans and their students sit the same tests. The system identifies academic gaps but does
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not support the development of presentation and communication skills in the classroom
which are so crucial for the life today. Also the academic results are the only ones that
count and courses like art, music, and sports do not recognized as important part of the
programme but they are enrichment courses with no weight for the report cards of the

students.

One of my main goals as cducator is to approach every student as a nnique individual. ]
understand that it is not realistic for a school to offer a different programme to each of
the students as this requires vast financial and human resources. However I believe that
it is the responsibility of the administrators and the senior teachers to be actively
involved in the implementation of instructional and assessment methods that support the
balanced development of the personality and the health of the students. Undoubtedly
one of the missions of all educators is to apply the say of the Ancient Greeks: ‘A

healthy brain lives always in a healthy body’.

One question that frequently parents and teachers ask me is: Is there any chance for
changes in a system like SABIS® where almost every step seems to have already been
decided? My answer is: yes. The changes are happening but they have to be well
justified and planned. It wonld have been equally dangerous if the Organization was
making changes only by following various fashions. Which steps could 1 take as teacher
and administrator in order to improve the system for the benefit of the school

community?

¢ Train the new teachers on weekly basis.

¢ Introduce mentor teachers who will support the newcomers inside and outside
the school.

e Organize regular conferences with other administrators, senior teachers and the
staff that is responsible for preparing the exams where creative feedback should
be given about the development of better assessments.

¢ Introduction of special sessions wbere our students will be given training abont
how they should work in various projects.

¢ The introduction of the 1B programme will canse a lot of changes in the

curriculum and assessment methods.
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¢ Change of the policy regarding the weak academically students. Till now those
students who were failing in certain courses were not allowed to participate in
tounaments. In my opinion this measure is not beneficial for the students, since
for some of them those toumaments are maybe their only chance to achieve
something outstanding which enhances their self-esteem.

e  Full support will be given to those of our students who participate in various
performances.

* As coordinator I plan to organize frequent meetings with every student where
different aspects of the school life will be discussed. My intention is to

maximize the chances of every student for 'success.

The role of the SLO™: The role of the SLO™ in the SABIS® system is fundamental.
1 is considered as a unique element of all SABIS® schools and recently was recognized
as trade mark. As I have already explained the students run various activities academic
and non academic. In an ideal situation every student should be involved in the various
activities. The target of this programme is to promote collaboration, fratemity, solidarity
and friendship among the members of the school community and to open opportunities
for development of the social, managerial, communication and presentation of the
pupils. As my case study shows the above goals have been achieved for the majority of
the students who have been actively involved in that programme for long time. However
the goal is that every student participates in some SLO™ activities and shares this

amazing experience with his’her classmates.

As an experienced member of the staff 1 have noted the weak areas of the SLO™ and in
my first priorities as Upper Secondary Coordinator will be to upgrade its role in the
school life for the students in the grades 10 to 13. In the past years the students had their
timetable full with their academic subjects and often there was no time available for
SLO™ activities. As a result the school community could not benefit from the more
mature students. There is no doubt that the IB Diploma offers a golden opportunity to
all students as it is mandatory for all to fulfill at least 150 hours of CAS (creativity,
action, service) during the two years of the IB diploma. The following actions are

included in my immediate plans:
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Exploration of new possible activities for the students.

Active involvement of the students with the local community.

Integration of the SLO™ activities in the students’ timetables

Maximum possible interaction of all students who are in different grade levels.
Incentives for members of the staff who would like to offer or help in various
activities.

Organization of assemblies where the students will discuss with other
stakeholders the foundation, promotion and evaluation of the programme.
Organization of training sessions for students, parents or teachers who were
assigned to run activities in order to safeguard the best outcome from doings.
Frequent meetings with the parent network where the parents will be informed
about the different components of the SLO™ programme and their active
support and participation will be requested.

Meetings with special educational psychologists will be organized for gathering
consultancy regarding those students who have a problematic social behavior
and research ways for their active involvement in the programme.

Organization of bonding trips for the older students which will promote the
reinforcement of the ties among them and guarantee that they feel the ownership
of the school.

Continuous monitoring of all activities to reassure that they are effective and add

value to the school community.

Teaching Staff: One of the fundamental problems ISF faces is the high turn over of the

staff. According to the official school statistics every second year the school looses

about 35% of its teaching staff. The reasons were explained in previous part of this

project. My data shows that some years the average of some grade levels was reduced

. significantly and there was a raise of the marks the year after. In the majority of those

cases the teacher or teachers were new and often totally inexperienced or with very little

experience. The biggest problem appears in the Science and Math departments. As

Department Head o f Mathematics 1 had to train about 30 teachers during the 7 years of

my career at 1SF. It is interesting that in grades 10 to 13 the majority of the teachers are
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either permanent members of the staff or relatively experienced (minimum 2 years of
teaching experience in a percentage 80%’’). In some subjects e.g. Mathematics the
results of the external exams are outstanding irrelevant of the level of the course or the
quality and quantity of students during the last 6 years. We need to mention that a very
experienced teacher was responsible for those students from grade 10 to 13. In other

arcas numbers show the same pattern. A successful teacher is the pillar of the system.

Nowadays it becomes more and more difficult for the International education to find
and keep good teachers. In the case of the ISF it is absolutely nccessary for the
administration to take measures in order to ensure that the quality of the education
offered to the students is satisfactory and reinforces the reputation of the school. The
highly competitive environment where the school operates demands a well designed
strategy from all stake holders. If the school is not able to keep its teachers for a longer
term or attract the best ones has to urgently implement effective and drastic steps such
as:
e Provide incentives: e.g. attractive salary, cheap accommodation, bonuses for
outstanding performance.
e Teachers and administrators must become a collaborative school community.
e Teachers must become members of a number of teaching and learning
communities that reportedly sustained them in their efforts.
¢ Collaboration in teaching can be a major reason for success.
e Peer’® coaching, teaming, and program consistency are mentioned in different
researches as aspects of collaboration that teachers valued.
¢ To help all students achieve at high levels in every subject, teachers need to
teach with an instructional emphasis on complex thinking as well as basic
skills. Langer (2001)
e All Departmment Heads must provide their staff with continuous, effective

coaching.

37" All the data presented in this section was taken from the official school records
* Consortium for Responsible School Change in Literacy
Sponsored by Minnesota Center for Reading Research at the University of Minnesota, 2006
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e The curriculum and the SABIS® books need to be revised carefully. SABIS®
implements a rigorous programme which aims to prepare the students for
Higher Education. In some areas (sciences, mathematics) the books include
difficult concepts with very little explanations. As a result the teachers spend
valuable time in order to digest the material. Given that they have 4 to 5
different courses they feel frustrated and overwhelmed. Therefore the school
needs to plan for more teachers in every Department with less number of
different courseé. The reduction of the stress level among the teaching staff
will lead to more time for training from the mentors and the Department
Heads, and will cause more appetite for good instruction and finally less
negativity among the staff. It is cxpected that more teachers will decide to
stay for a longer term.

e Professional development is a key word for all workers but especially for
teachers in the international education. They need to be aware of different
curricula and teaching methods as things change continuously. It should not
be forgotten that every Board (e.g. EDEXCEL, OCR, IB, and AP) has its
own requirements and techniques.

e SABIS® has currently about 4,000 cmployces. There should be
encouragement for maximization of the potential of that staff. An analysis of
the background, experience and achievements of every employee could be
used with the goal to offer possibilities for long term career within the
network.

e As Coordinator one of my goals is to establish an atmosphere of mutual
respect and confidence among my staff, to encourage mentoring and give a
lot of support to the newcomers (sessions about discipline, seminars about

effective teaching).
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6.9 Use of the project

SABIS®: The conclusions of this project are mainly based on material taken from the

school records. SABIS is a network of schools that expands very fast the last years.
According to the existing plans the number of schools will be doubled the next 2 years.
Even though the foundation of the system was done in the 19" century and there was
continuity in the implementation and development of the organisation there is always
room for new ideas and improvement. Our era is very demanding. Changes happen
faster than in the past; the technology becomes the main tool in all fields, the people
realise that in the near future the national borders become meaningless regarding
employment. SABIS was designed to serve the needs of students who were living in the
Middle East and were considered as well educated if they had a good knowledge of
English, a solid base in the sciences and a social training through the SLO™ program.
The expansion of the network in the Europe and the USA revealed the necessity for
development of a more complicated and less conservative curriculum and educational

system.

According to discussions 1 had with colleagues from other SABIS® schools all over the
world and the official statistics, 1SF appears to be a pioneer school. 1t operates only for
12 years but has achieved a lot of positive developments which influenced the future of
the establishment. 1t was a coincidence that people passionate with the education were
appointed almost simultaneously. They were sharing experiences from different
educational systems and had the charisma of leadership. The hard work brought
excellent academic results and they earned the trust of the owners of the network. New
books were introduced, the English program became more suitable for native speakers
and recently it was decided that ISF will offer the 1B program. There is no doubt that
revolutionary changes will happen in the school the next two years. For example new
courses will be introduced (e.g. Theory of Knowledge), the SABIS Student Life
Organization® will become open to the society and the students will eam a variety of
experiences through laboratory and project work. For those of us who have the mission
to implement the International Baccalaureate the success is the only option. In my
opinion good results will send a strong message about the benefits of the combination of

SABIS® methods with a modern, demanding and challenging programme that gives the
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students the opportunity to earn a lot of experiences, enter the Institutions of their

choice and become wise citizens of the globe.

I believe that this project includes very useful results for all stakeholders: the students,
the parents, the teaching staff and the administration. The system offers academic and
social added value but there 1s always room for improvement. It is true that
implementing fashionable methods in education could lead to failure. The steps must be
slow and confident, result of study of various factors. the academic added value include:
the academic results of the students, the choice of different subjects, the standards of the
curriculum, the frequent monitoring of student progress, the focus on continuation to
Higher education, the acceptances to Universities, the instruction Leadership and the

contribution of the educators.

EDUCATION: 1n ancient Greece, Socrates argued that education was about

drawing out what was already within the student. (the word education comes from the
Latin e-ducere meaning "to lead out.") At the same time, the Sophists, a group of
itinerant teachers, promised to give students the necessary knowledge and skills to gain
positions with the city-state. Webster defines educarion as the process of educating or
teaching. Educate is further defined as "to develop the knowledge, skill, or character
of..." Thus, from these definitions, we might assume that the purpose of education is to
develop the knowledge, skill, or character of students. Unfortunately, this definition
offers little unless we further define words such as develop, knowledge, and character.

Obviously even the definition of the education is a matter of philosophical and political
approach. In that respect trying to generalize the outcomes of a project related to added-

value in the education seems not realistic.

Those educators who had the chance to spend their career in different countries and
various systems have maybe realize that effective teaching is a life-long challenge. It
requires from the part of the educator high level of culture, open minded approach,
performance skills, individual fostering for each student, passion for improvement,
absolute dedication. The educator has a mission to accomplish: to give the incentives
and the necessary background to younger people to explore the world and change it.

The educator is a role model for the students who can inspire but also traumatize their
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souls and mind. He can be equally useful or dangerous no matter if he teaches in a small
village 1n a third world country or in a very expensive private school. He can make the
difference by supporting values, by fighting the racism, the violence and by teaching the
pupils that the diversity brings beauty to our planet. One of the advantages of the
International Schools is the absence of propaganda (political or religious). The students
who have spent their school career in such an environment learn how to recognize
friends among every culture and they do not have the artificial barriers of the
politicians. Their education is based on different languages. Thereforc they are equipped

to study and work in many different countries worldwide.

The 21% century offers the opportunity to all of us who are passionate with education to
communicate more than before. We exchange ideas, projects, learning tools and
experiences. 1t is of less importance where we work. The magical world of internet
gives us the possibility to wark closer in order to imprave our methadologies for the
benefit of the students. The Education policy makers worldwide realize that their power
has been diminished. The materials offered to the students such as books are not the
only source of information anymore. The links to University Libraries are open to all.
The knowledge has no limits. For those who believe that education is and leads to
freedom this era will be a golden one for the education under the condition that we, the

teachers pass the correct messages to our pupils and supervisors.

The above project has the main goal to add some arguments to the global discussion
about the improvement of the eduncation. A private school has usually better chances to
have better equipment and staff because the financial means are crucial. Such a school
has the possibility to hire good teachers and also to improve their skills by offering them
professional development. The academic results are closely related to the reputation of
the school there for the profits. The discipline is usually of very good standards and the
influence of a peaceful environment is undoubtedly positive for the learning process.
The sport and art facilities allow the students to develop components of their

personality. A caring environment is the main added value of any educational system.

In my opinion the model of education offered by SABIS®, especially in Frankfurt has
some clements that have been proved positive for the social and academic development
of the students. The methods 1 have used to measure some aspects of the value offered

to our students could possibly give the incentive to policy makers to review their
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schemes and adjust them to a model that prepares young people for the new era that ahs
already started. My main concern is the financial allowances given to education. In the
majority of the countries the budget for the education is very low. The purpose of this
decision is obvious. However, some educators are optimistic or simply naive to believe
that if we work with dedication and true passion we can make the difference for the next

generations.
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APPENDIX ONE

Dear All,

The attached questionnaire is distributed to members of the
ISF community (parents, teachers, students and staff)
regarding the following doctoral level project:

‘Methods of measuring the Added Value that SABIS® offers to
its students.’

The success of the above effort is considerably depended aon your
response. I would like to thank you for your time and precious
feedback, which will remain strictly confidential. You are kindly

reque'sted to send me your answers till the 15" of March 2006:

1. By e-mail: vpapafakli@isf-sabis.net

2. You could hand them over to the reception of ISF or to my
office (Room 2510)
3. By mail: Vivian Papafakli-Strouza
Rossertstrasse 12A
65830 Kriftel
Frankfurt am Main
Deutschland
With this opportunity I would like to thank those of you who had

already answered this questionnaire during Summer school.
Kind Regards

Vivian Papafakli-Strouza
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APPENDIX TWO

QUESTIONNAIRE:

I. Why ISF and not another school?

2. Do you think that the new students have a smooth

integration into ISF?

3. Placement tests: Is their importance social only, academic

only, both? Why?

4, ISF believes that SLO™ offers added value to the
students. Do you agree? Why?

5. ISF believes that group work offers added value to the
students. Do you agree? Why?

6. Name the 5 most important factors for you that will

define social added value for a student.

7. Name the 5 most important factors for you that will

define academic added value for a student.

8. In which specific areas should ISF improve in order to

increase the social added value for the students?

9. In which specific areas should ISF improve in order to

increase the academic added value for the students?
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APPENDIX THREE

Dear parent / guardian,

I would like to thank you in advance for your time. Your feedback is
very important for the ISF community as we all strive for excellence.
Warm regards

Vivian Papafakli-Strouza

Head of Mathematics

Questionnaire
1. Which are the three most important reasons for which you have

decided to enrol your child to an International School?

a The education provided is of higher standards than the German
Education system.

o The members of your family have different cultural
backgrounds.

o You have no better choice. You just moved to Germany from
abroad.

o You have chosen the international education because is paid by
the company where one of the guardians works.

o You believe that the International School will offer added value
to the education of your child.

a Other. Please, specify.
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2. ISF operates for 10 years. Please choose the 3 more significant
factors for which you feel that ISF will be a good choice for your
child.

a Excellent academic results.

o Smooth integration of newcomers.

a Dedicated, experienced and hard working staff.

o SABIS® where ISF belongs, offers a unique educational
approach and continuous assessment.

o SABIS Student Life Organization® enhances the ability of
students academically and socially.

o The school has earned a very good reputation.

a No severe discipline problems exist.

a The school offers sport facilities of very high standards.

o Other. Please, specify.
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3. Choose the 5 most important factors, which in your opinion develop

the social added value for a student during the school day.

o The diverse community and the support of the school for
international understanding.

o The safe and peaceful school community.

o Group work.

o Reinforcement of student’s creativity.

o Good relationship between teachers and students.

o Improvement of Leadership and Communication skills.

o Discovery of talents and capabilities.

o The involvement of a student in SABIS Student Life
Organization®.

o The various courses contribute to the exploration of life skills,
truths, values and new perspectives.

o Other. Please, specify.
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4. Choose the 5 most important factors, which in your opinion

influence the academic added value for a student.

a Individual fostering

o Immediate problem solving feedback.

o Regular testing.

o Class size.

o University Counselling

a Language skills.

o Focus on continuation to Higher education
o Competence and engagement of international teachers.
o The students feel challenged.

o All scores of exams count.

o Extracurricular activities.

o Other. Please, specify.

5. Please, describe briefly the 3 main factors you check to decide if ISF

offers to its students the added value that promises.
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