


















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































The employment of independent bodies for regulation and evaluation is one of
the fundamental and significant differences between schools television in Britain and
Iran. As the study revealed, in Britain there are different independent institutions,
which regulate or evaluate school broadcasting materials in order to deliver fair
judgements on the quality of schools television for the benefit of education and
audiences beyond the influence of broadcasting organisations. On the contrary, all
radio and television materials in Iran are evaluated not by independents, but rather
from within the organisations themselves. Under such a policy, regulation and
evaluation i1s a closed circle of policy makers, programme makers, and
regulator/evaluators acting through a routine and formalised processes, mainly
without considerable influence. Based on the model of BBC Education and Channel
4 Learning, independent bodies can deliver viewers’ opinions and challenge the
broadcasting organisations. As a result, the quality of the programmes in any genre
has to satisfy regulators and evaluators both inside and, more importantly, outside the
organisations under strict broadcasting acts and obligations; otherwise, they will
damage their credits and loyalty against their commitments, whether charter or
licence. However, internal regulation and evaluation, which is run by the
organisations themselves will not create any serious challenge to IRIB or ETC to

make better quality productions.

8.5 Compatible production criteria
The final section of this chapter is devoted to the compatible production
criteria, which this study aims to identify. However, it has to be mentioned that

overall the findings of this research will not claim any straightforward instructions
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and solutions. Rather, it offers some suggestions, which can be adapted and
employed by the IRIB Education Network for its future improvement.

As mentioned in Chapter 3, educational television is located between two mega
organisations of education and television, following Schippers (1992, quoted in
Cogill, 1992:201) a model of educational television in practice may emerge through
one of the following three formations:

1- Schools television in the hands of education. In this case it is a ministry or
department of education, which determines the nature of educational series.

2- Schools television is a department of general broadcasting but with structural
links to education.

3- Schools television is a department of general broadcasts with no structural
links to education.

Cogill believes that a good model of schools television should have a structural
link to education. She notes that under such conditions the models ‘guarantee greater
effect because they are close to the heart of education, its effectiveness implies
increased participation and appreciation, they put television production on a sound
educational basis acknowledged by those in education, and finally in times of crisis,
organisations can depend upon support from both broadcast and education

authorities’ (1992: 201). Table 8-6 shows the models of schools television in Britain

and Iran and their links to education.
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Table 8-6 Models of Schools television in Britain and Iran

Models of Schools television

United Kingdom Iran
Channel 4 Learning BBC Education IRIB Education Educational
Network Technology Centre
Schools television is a department of general Schools television isa | Schools television is in
broadcasting but with structural links to department of general | the hands of education.
education broadcasts with no
structural links to In this case itis a
education. ministry or department
of education, which
determines the nature
of educational series.

As mentioned in Table 8-6, IRIBEN has no clear structural link to education. In
fact, with regard to school programmes they merely schedule and broadcast ETC’s
school productions without considering the quality of the programmes and the values
of educational contents.

In contrast with BBC Education, which leads educational media innovations in
Britain in so many areas, IRIBEN is mainly dependent on the other institutions for
commissioning and production. Nouie (2005) mentions that IRIBEN does not play
any role in determining the contents of school programmes, but is sensitive to
technical deficiencies and concerned mainly with technical guidelines for
broadcasting. He adds,

IRIBEN will commission school programmes only if there would be a
lack of production in some educational areas or when there are
obstructions to the productions, which have been made by external
television companies.88

As a result, IRIBEN has no substantial influence on the contents of school

programmes and its position and central policy are mainly restricted to covering the

8 Arman Noie, Head of IRIBEN Planning (author’s personal correspondence via email received 3 April 2005).
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broadcasting schedule and distribution. In other words, the capabilities of television
are reduced and it is merely implemented as a container for carrying educational
materials. In such circumstances, education and television operate in two parallel and

separate spheres with no structural links.

8.6 Model comparison

This study revealed that the production criteria of schools television in Britain
are based on a long process of detailed examination of television’s capabilities for
educational purposes. Accordingly, makers with the help of numbers of consultants
are selective about subject matter and employ only areas of education which can be
delivered by television, and leave the others to other media and learning activities. In
fact, schools television in Britain uses potential educational materials in an integrated
production process in which televisual materials and educational contents are
balanced and inextricably intertwined. Hence, each element of education and
television in the final programme distribute their functions in order to enhance the
entire goal of the production.

According to the capacity model of Fisch (discussed in Chapter 2), there is a
1érge gap between televisual materials and the processing of educational content in
the style of Schools Television in Iran. Therefore, television and education remain
separate spheres, making no considerable contribution to the other. In this production
process — under the best conditions — education and television work in parallel; while
they work in the same direction, they have very little relation. In fact, educational
materials are often tangential to the narrative and the distance between the educational

content and televisual materials is therefore large. As Fisch emphasises, under such
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circumstances the working memory has to compete for comprehending educational
content and televisual materials (see chapter 2). On the other hand, and as this study
reveals, due to the lack of experienced educational programme makers, a high
number of productions, an inappropriate budget, and an illogical precipitate for more
programmes, educational content is not successfully translated for television. Hence,
television is considered to be merely an apparatus for its rapid and broad
transmission and its accessibility to a huge number of viewers, not for its specific
potential for education.

On the other hand, as most schools in Iran still suffer from inappropriate
educational conditions (i.e., the two-shift school system and crowded classrooms)
and loads of content of textbooks, there is little opportunity for a multimedia
platform. Inevitably, the process of education in Iran is mainly based on two strict
rules a) transferring teaching materials and b) assessing pupils’ performance. Hence,
the procedure of learning and its complements like ‘gaining attention’ and
‘stimulation’, which can be provided through teaching methodologies and the
employment of educational aids (e.g., using television) are neglected. As Hassanpour

89 _ .

(2003)”” points out,

the educational system in Iran is output and not procedure-centred.
Hence, in such a system there is no concern for the process of
learning, but all attempts are for the assessment. There is no
appropriate awareness of teaching methodology and its mechanism;
therefore, educational aids have little room in the process of
education.

Subsequently, these factors have influenced the production structure of schools

television in Iran as a ‘transmitter’ for a model of formal educational materials

% Hassanpour Mohammad Hassan, Lecturer at Shahid Mofatteh Teacher Training Centre, in questionnaire for
*The Maths Channel’, 29 November 2003, Tehran-Iran.
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(mainly through complete courses and keeping restrictedly close to the formal
textbooks)’” in order to provide an alternative source for pupils in Iran, especially
those who have less access to skilful teachers. Accordingly, the ultimate ambition of
IRIBEN according to its slogan ‘equal educational opportunities’ refers to broad
‘distribution’ rather than the quality of programmes and relevancy of contents to
pupils’ needs and learning ambitions. As Biabani (2003:10) points out,

our society is far away from appropriate educational opportunity.

When we witness the limitations and shortages in our traditional

education system we understand that the old methods are unable to

meet the educational needs. Therefore, it is necessary to pay attention

to the other instruments, [for instance] in our society all expect a mass

media like television to overcome the inadequacies and obstacles to

the educational system and specially defeat the geographical

boundaries for both teachers and pupils.

Here the main tendency of production is based on distributing formal
educational materials. MacMahon (1997:87) points out that “delivery is a central
concern...whether or not the message is received or relevant is not a major concern”.
Hence, any compatible production criteria for schools television in Iran have to be
consciously considered and adapted with these educational conditions and obstacles.
However, it has to be mentioned that a growing of independent schools in Iran,”*
which are mainly run privately and based on tuition fees, are fundamentally
important for the better use of media for education in the classrooms. For instance, in
comparison to state schools, these schools are mostly well equipped with educational

materials and provide small classes that allow teachers to use more interactive

teaching processes and organise activities like using television and computers. The

% The Ministry of Education for entire levels of education and teachers provides textbooks in Iran and students
are obliged to use them as formal education sources.
" Madares_e Gheir_e Enteface
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results of a questionnaire given to teachers and head teachers in this study revealed
that more than 75% of teachers in independent schools use videos in their classrooms

regularly and are very keen to have access to more relevant and attractive materials.’>

8.7 Employing the models of Schools Television in Britain

According to table 8-6, both Channel 4 Learning and the BBC Education are
based on a similar model in which schools television is a department of general
broadcasting and has structural links to education, though the administrations are
separate.

This study suggest that [IRIBEN has to re-establish its policy on educational
programmes, its management and the crucial process of commissioning with the aim
of employing a model of schools television in Britain. For instance, employing a
Channel 4 Learning model for IRIBEN would depend on having a healthy sector of
external producers and independent production companies that are successful,
variable from year to year, and which have the necessary skills to produce television
and other resources of the required standard. In the model of Channel 4 Learning,
with no in-house production, entire school programmes are commissioned with
independent companies. This allows for less bureaucracy and less complexity of
administration, but it needs to seek out a number of production companies that would
be able to make the programmes. In addition, Channel 4’s obligation under license to
meet requirements for high-quality school productions as set by the broadcasting act

should be considered as central to a compatible model for IRIBEN.

° 1 designed a multiple choice and open-ended questionnaire containing 16 questions for 16 state and private
primary and secondary schools in Iran. I received a total of 184 responses on 19 December 2001.
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Compared with Channel 4 Learning, the general model of the IRIBEN is closer
to that of BBC Education as both have in-house production and work with
independent educational productions, or share their staff and technical equipment
within departments. But according to Appendix IV, they differ in many areas, mainly
in that BBC Education has had strong editorial experience in its more than 80 years
of successful school broadcasting (radio, television, online and so on) while IRIBEN
as mentioned earlier is still either a broadcasting centre for the transmission of ETC’s
school programmes or merely a provider of direct teaching materials in the ‘talking
head’ style.

One practical suggestion is that IRIB, which has the power to reach nearly all
pupils in different regions of Iran, has to take full responsibility for commissioning
educational programmes, providing valuable programmes and leading of the use of
media in education.

To do this, ‘educational programmes’ have to be re-identified for IRIB policy
makers and they have to believe that broadly ‘distributing’ educational materials,
while important, is not a proportionate mission for a mega-organisation like IRIB
(with about 28,000 employees). But practicing and innovating ‘high quality’
educational programmes will enhance IRIB educational values and contribute
towards its recognition of its initial ambition of being a ‘public university’. The
policy makers at IRIBEN have to believe that they can play a major part in the
national drive to improve educational standards, and following the BBC, they have to
relocate ‘education’ at the heart of the IRIB in order to provide high quality

educational programmes for all.
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Under such long-term, constant, and comprehensive policy, several
experienced and creative production teams would also be available to provide a new
generation of educational programmes. IRIBEN, ETC and independent producers
would be able to restructure school programmes toward better television quality (i.e.,
more indirect leaming materials and narratives), and with the help of numbers of
educational consultants in different institutions, schools television in Iran can
practice balancing educational and televisual materials more professionally and

effectively.

8.8 Summary and Conclusion

This study revealed that the production criteria of schools television in Britain
are based on a long process of detailed examination of the capabilities of television
for educational purposes. Significantly, producers who have the help of numbers of
consultants are selective about subject matter and employ only those areas of
education, which can be delivered effectively by television. In fact, based on a long
experience of educational broadcasting, schools television in Britain uses potential
educational materials in an integrated production process in which televisual
materials and educational content are balanced and inextricably intertwined. Hence,
in the final programme both elements of education and television are merged and
both cultures strengthen one to the other to enhance the overall goal of educational
production.

In contrast and due to the lack of a concrete functional structure, schools
television in Iran education and television keep to their specifications without

making any considerable contribution to one another. In fact the educational contents
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and televisual materials are tangential to each other, in which provide more distance
between processing televisual materials and educational contents. As a result
working memory with shortage of capacity faces more challenge to understand and
absorb two channels of information. Here, education and television are seen to
follow separate but parallel paths with little in common. Hence, the function of
television has to be considered as an apparatus for rapid and extensive transmission
and its availability to large numbers of viewers, rather than for its specific potential
for education.

This study suggests that schools television in Iran Has to expand its consultation
sources, apply independent bodies outside the institutions and gather different views
to achieve comprehensive comments to establish adequate and reliable educational
television programmes. Moreover, and as a long-term policy, both IRIBEN and ETC
have to train and employ educators as programme makers in order to make stronger
links between the worlds of education and television.

Following the model of schools television in Britain, IRIBEN has to concern
itself with the capabilities of ‘television’ itself and practice integrated production
structure and intertwine education and television. IRIBEN also has to restructure its
distribution and develop the culture of using audiovisual materials in schools under
the provision of teachers. Educational programmes have to be re-identified for
IRIB’s policy makers in which broadly ‘distributing’ educational materials however
is important but it is not proportionate mission for schools television. These primary
policies will assist IRIB in relocating ‘education’ at the heart of the organisation (like

the BBC) and will enhance the values of educational production and the reputation of

Chapter 8: 353



IRIB. This will also enable it to pursue its initial spiritual ambition of being a “public

university’ that can provide high quality educational programmes.

Chapter 8: 354



Chapter 9

CONCLUSION

The main objective of this study was to find out to what extent Schools
Television in the United Kingdom can be applied as a comprehensive ‘model” for the
Education Network in Iran. To do this, different aspects of Schools Television in
both countries, spanning four institutions (Channel 4 Learning and BBC Schools in
Britain, and IRIBEN and ETC in Iran), were reviewed. According to the central
questions of this study, three major areas of Schools Television were identified: a)
the relationship between Schools Television and major theories of learning, b)
television production criteria for educational purposes, and ¢) the structure of
Schools Television with a view to developing a compatible model, examples from
Britain and Iran were examined, compared and analysed.

Eventually, this investigation has presented conclusions on various issues and
revealed differences between Schools Television in the United Kingdom and Iran in
terms of historical context, media literature and experiences. These revealed both the
feasibility of and the obstacles to the implementation of production criteria and

models, and refer back to the research questions and aims of the thesis.

9.1 Implementation of Learning Theory

According to the first research question, this study assumed that one of the
advantages of Schools Television in Britain is that it is capable of interconnecting
learning theory and practice within its productions. As Berliner and Calfee (1996)

note, such a fusion can consolidate the relationship between education and television.
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In reviewing the main learning theories in Chapter 3, it was revealed that the
nature of Schools Television may be compatible with behaviourism and to some
extent with cognitive learning theories, but can rarely employ constructivism.

For instance, and according to Table 3-1 (Chapter 3, page 76), behaviourist
theory can be implemented for educational television to a) provide a sequence of
stimulus and response actions in the learner, b) transmit fixed truths to students, c)
transmit a measurable and observable response to internal or external stimuli, d)
provide guidance for desired behaviour, and e) be applied for various training
courses. By using insights from cognitive theory, television would be able to
encourage learners to comprehend meanings and integrate knowledge into their own
thinking. It also can help students link new information to existing knowledge as part
of the learning activity, and support their attention, encoding, and retrieval process.
However, the potential of Schools Television for constructivist theory will be limited
to modelling and guiding the knowledge construction process to complement
students’ learning activity.

Gagné developed and employed behaviourist and cognitive learning theories
and established different learning ‘events’ as practical guidance for instruction
processes, which resulted in a theory of the ‘condition of learning’, according to
Gagnon and Collay (2001:12),

[Gagné] suggested that instruction should be structured to involve
problem solving and to ensure higher levels of understanding. He
introduced a focus on learning outcomes instead of on objectives

[and] specified nine relevant instructional events that vary with
specific content and the type of learning outcome achieved.

Chapter 9: 356



The ideas of Gagné on learning events were found very useful for analysing
Schools Television and the value of production structures in relation to learning
theory. Therefore, to assess the value of Schools Television in Britain and Iran, I
examined and analysed two samples of school programmes from each institution
using Gagné’s theory.

It is found that while both BBC Schools and Channel 4 Learning are to some
extent extremely capable of meeting Gagné’s learning theory in different aspects,
they do not ‘subscribe’ to any specific ‘learning theories’. In Schools Television in
Britain, various learning theories have been indirectly and unconsciously employed
and integrated into the school programmes. This is due to the combination of the
background of the production team, whose members have worked in different
educational positions (e.g., teacher, head teacher, educational consultants), and
following the guidelines of the production (i.e., national curriculum) and having the
assistance of freelance educational consultants, and an advisory team.

In relation to implanting learning theory for Schools Television in Iran, it was
found that, similar to the tradition of teaching in Iranian schools, the behaviourist
paradigm has been widely imitated. This is seen in the way that schools transmit
fixed truths to students, whereby the teacher aims to achieve a desired behaviour and
ensure that students have learned all the transmitted knowledge.

Overall, the study revealed that the sample of Schools Television from Britain
(‘The Maths Channel’) fulfilled Gagné’s various principles of instructional design.
For instance, according to the findings in Chapter 7, 35% of ‘The Maths Channel’ is

dedicated to ‘gaining attention’, or ‘presenting the stimulus material’; it motivates
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pupils through a variety of innovative production styles such as investigative
documentary, creative animation, narrative, and entertainment. ‘Maths for Grade 5°,
however, the sample of Iranian Schools Television, was based on the ‘talking head’
model and stimulus material was mainly delivered directly by a maths teacher.

In another example relating to Gagné’s theory, there are six optional pause
points in ‘The Maths Channel” for ‘eliciting performance’, in which pupils are able
to interact with their fellow students/teacher in order to recall their knowledge about
the educational concepts dealt with in the programme. The value of ‘Maths for Grade
5’ is limited to interactions between teacher and pupils in the studio (as a part of the
presentation processes). This, however, mitigates against the purpose of television,
which has to inspire and create a centre of attention for audiences. For educational
television that pupils watch mainly at home, a televisual structure that resembles a
real classroom may not be able to inspire viewer interaction successfully.

The employment of learning theory for any kind of media has to be adapted and
transformed correctly; otherwise, it might interfere with the function of programmes
learning aims. Schools Television cannot merely convey information and expect
understanding to follow; rather, educational content have to be adapted for the
television medium and must be agreed through a body of educational consultants that
engage in proper outlining and production designing.

One of the problems with Schools Television in Iran is that the learning
processes are implemented for television exactly as they are conducted in a real
classroom, without changing the method for the new medium. As Kozma (1994: 7)

believes,
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in the unique qualities of various media and asserts that instructional
designers must carefully design their content to take full advantage of
them. Methods cannot be transferred from one medium to another if
designers change the medium, they must completely change their
method.

On the other hand, due to the lack of educational consultants and properly
planned meetings throughout the production process, there is no attention to
differences in medium. As a result, the confirmation of the contents comes from an
educational technologist, who mainly considers the accuracy of the knowledge in

relation to the learning theories, and who is entirely unaware of the influence of the

television and its specific capabilities, effects, and functions.

9.2 Television Production Criteria for Educational Purposes

The second question of the research was how and why do the television
production criteria relate to educational purposes? To find the answer, the detailed
analysis of the structure of sample programmes from BBC Schools and IRIBEN of
this study revealed differences in the overall structure of Schools Television in the
UK and Iran. It was seen that Schools Television in Britain it is largely based on
indirect educational materials that combine entertainment and education. Both
Channel 4 Learning and BBC Schools normally employ a wide range of drama,
animation, documentary, entertainment and factual programmes, and do so mostly in
the form of ‘edutainment’, as the CBBC Channel’s proposition emphasises ‘learning
through fun’, and for schools they have aimed to make the programmes as

entertaining and imaginative as possible.1 In fact, the educational materials have to

! <80 years BBC for schools’, Flyer of the 80™ anniversary of BBC school broadcasting, BBC 21cc, The Media
Centre, 1% April 2004, London.
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be invisible within the programmes. Moreover, to create an integral relation between
televisual materials and educational contents, following the capacity model by Fisch,
the content should be embedded into the structure of the programmes so that working
memory can effectively comprehend the concepts. Bates (1984: 183) mentions
‘professional standards, at least at the BBC, require producers to balance three
pressures: the need for excitement, the need for integrity and the need for reliability.
The ultimate objective of this structure is to provide innovative programmes and
services, which add value to lessons and to learning.

This study revealed that the production model of Schools Television in Britain
is based on a long process of detailed examination of the capabilities of television for
educational purposes. Significantly, producers who have the help of many
consultants are selective about subject matter and employ only those areas of
education, which can be delivered effectively by television. In fact, based on long-
term experience with educational broadcasting, Schools Television in Britain uses
potential educational materials in an integrated production process in which
televisual materials and educational content are balanced and inextricably
intertwined. Hence, in the final programme, both elements of education and
television are merged and both cultures strengthen one another to enhance the overall
goal of educational production.

In Iran, the delivery of educational contents is more direct and based mainly on
the ‘talking-head’ production style. This structure of programmes can be compared
with MacMahon’s (1997: 87) ‘transfer’, and ‘shaping’ theories, which are capable of

delivering educational content directly, with little attempt at using televisual
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materials, and through a flat production structure. In fact, Schools Television in Iran
is heavily devoted to the formal textbooks from the IRI Ministry of Education. As a
result and as an example, 71% of the programme of ‘Maths for Grade 5’ is delivered
with a ‘talking-head’, when a teacher (as the host) presents the content of the
textbook on television using only a minimum of televisual materials. Inevitably, the
structure of programmes is mainly based on the imitation of classroom style, as in
many of IRIBEN’s programmes in which an expert talks directly to a camera.

Based on Fisch’s capacity model, in this sort of programme the processing of
educational contents and televisual material would be tangential to each other and the
gap between two sources of information (education and television) would be large.
Therefore, as the mental resources needed for comprehension are generally devoted
mainly to the narrative component of the programmes, fewer resources are available
for processing educational content. As a result, due to the absence of well-known
televisual components (e.g., entertaining, inspiring, and use of narrative-based
materials) the programmes may fail to achieve their pédago gical objectives.

In fact, and due to the lack of a concrete functional structure, Schools
Television in Iran employs a production process, in which education and television
keep to their specifications without making any considerable contribution to one
another. Here, education and television are seen to follow separate but parallel paths,
with little in common. Hence, the function of television has to be considered as an
apparatus for rapid and extensive transmission and its availability to large numbers

of viewers, rather than for its specific potential for education.
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9.3 Coﬁlpatible production criteria and models

And finally for the third central question of this research, I examined the
different production criteria and models of Schools Television in Britain and Iran. It
was found that implementing compatible production criteria and models of Schools
Television in Britain for Iran, one which recognises the historical background as well
as media literature and experience, requires a number of fundamental and
comprehensive reconsiderations. In Chapter 8, the comparative study of
administration and finance, production, distribution and support, and feedback and
assessment revealed the advantages and disadvantages of core areas of Schools
Television in Britain and Iran. The feasibilities of each section for the creation of a
compatible production model to enhance the quality of Schools Television in Iran

can be concluded as follows below.

9.3.1 Model of administration and finance
In Chapter 6 it was discussed that IRIB is a state radio television organisation,
and although it expanded to include many channels during the last decade, there are
no significant differences between these channels as they are strongly dependent on
the Iranian government both politically and financially. They do not compete with
each other in any area; in fact, they even occasionally exchange programmes, and

there is subsequently no effect on programme quality. Following Mohsenian Rad
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(2001), ‘the problem of audiovisual media in Iran is not the multiplicity of channels,
but diversities’.?

Professionals and critics believe that the Iranian constitution has to allow the
establishment of independent television channels in order to improve the
administration and finance of producing better quality programmes. They argue that
competition between independent television channels forces them to make
programmes on the basis of extensive research, and which are based mainly on
viewers’ desires; in fact, it can be said that independent television is more audience-
centred (ISNA, 23 November 2002).

In contrast, in Britain there are two television channels, which provide school
programming. The BBC and independent television channels (ITV Schools and later
Channel 4 Learning, see Appendix IV) have been engaged in such competition since
1957. For instance, ITV inaugurated the first Schools Television service in Britain,’
leaving the BBC behind by a few months.* However, it has to be noted that for
teachers it is not important who has made or broadcast the programmes; they just
want the programmes to be good for what they need. However, such rivalry has
indeed provided them with various high quality televisual materials in several areas
to select from.

BBC Schools produces the programmes mainly in-house, and about 25% of its

productions are commissioned to independent companies. Channel 4, however, has

2 Iranian Students News Agency [ISNAJ, http://www.isna.ir/main/NewsView.aspx?ID=News-14988, (16 May
2001).
? Programmes were made by Associated-Rediffusion, an independent television company, which worked with
ITV.
4 ITV School broadcast the first series of Schools Television in May 1957, and a few months later in
September— after two years of piloting—the BBC inaugurated its Schools Television service.
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no in-house production in any genre of television programming and all Schools
Television programmes are commissioned to independent companies. In both
models, Schools Television in Britain is a department of general broadcasting but has
structural links to education.

In Iran, there are also two kinds of Schools Television. ETC (that is, the
audiovisual department of the IRI Ministry of Education), which produces non-
broadcast school programmes, and the IRIBEN, which is a separate educational
television channel and dependent on the main body of IRIB. For school programmes,
in fact, more than 50% of IRIBEN broadcasts are covered by ETC’s productions, but
IRIBEN has no substantial control over ETC’s planning, commissioning, production
and evaluation processes. Additionally, the IRIBEN for its own productions also has
no structural links to education.

In the current system of Schools Television in Iran, ETC can be recognised as
the ‘maker’ and IRIBEN as the ‘broadcaster’; however, this relation is very different
from the model of Channel 4 Learning in Britain. For instance, unlike IRIBEN,
Channel 4 Learning has full authority over of the contents of its Schools Television.
Channel 4 Learning provides a list of topics to all independent television production
companies and only commissions the best proposal for each category; it also
attentively pursues and supports the entire production process from beginning to end.

In terms of funding, there is a massive difference between Britain and Iran. The
BBC provides around £6 million each year for Schools Television, raised from the
revenue of public funds for television licence fees. In 2005, Channel 4, which is an

independent television company and self-funded through advertising revenues, had a
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Schools Television budget of around £10 million. In addition, other financial
resources from independent companies occasionally support some Schools
Teleyision programmes.

In Iran, on the other hand, although IRIB is given a budget from the
government, public funds and even commercials, the IRIBEN’s annual budget for
Schools Television is equivalent to £500,000. In comparison, the ETC’s budget,
which is also drawn from the Iranian government, is equivalent to about £1 million.
The result of interviews and questidnnaires distributed in Iran for this research show
that many programme makers believe the inadequate budget is the main reason for
the low quality of school programmes produced in Iran and has to be seriously
reviewed. However, this is not the only reason for low quality programming in Iran.

As this study revealed, there are other important issues, which also have to be
addressed by the policy makers in Iran. As long as television is implemented merely
as a ‘transmitter of educational materials’, simply increasing the budget or promoting

‘mass production’ cannot resolve the obstacles.

9.3.2 Model of production
The main objective of the production of Schools Television in Britain is to
work in those curriculum areas that television can best assist. Both BBC Schools and
Channel 4 Learning try to provide a selection of topics, which are capable of helping
teachers and pupils in the classroom gain access to very good educational television,
in which programmes with high production values can be used to achieve clear
educational objectives. They design television programmes, primarily in topic areas

that can assist teachers in meeting the objectives of the national curriculum. For
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instance, the BBC’s commitment to education is the provision of learning support for
schools, encouragement of lifelong learning, and exploitation of new learning
possibilities. These are facilitated by interactivity, and the BBC’s main production
objective 1s to supply curriculum-based content and support to children, parents and
teachers via radio, television and the Internet. However, BBC Schools’ outputs are
much wider than the provision of formal learning materials (BBC Annual Report and
Accounts, 2003-04).

In fact, the objectives of Schools Television, both at the BBC Schools and
Channel 4 Learning, can apply Bates’ view that they ‘exploited the advantages of the
medium in a given context for learning purposes’ (1980:394). Here the ultimate
concerns are neither merely * gqod television’ nor ‘mass production’, but the
productions are based on televisual capabilities, which provide selective and valuable
educational resources.

The aim of IRIBEN is to assist pupils at home or those who have no access to
qualified teachers. The ETC, although very similar, aimed to supply classroom
assistance to teachers and pupils with taped audiovisual materials. The production
objective of both IRIBEN and ETC is to provide an entire range of teaching
textbooks as courses. Such production policies reveal that Schools Television in Iran
is more enthusiastic about the quantity, rather than the quality, of programmes.

Naturally, for any media, there are certain areas that cannot be covered and
these have to be abandoned or produced in collaboration with others. While the
policy of ‘mass production’ and provision of ‘televisual materials’ for the entire

teaching textbook are production objectives in Iran, they have to be considered as
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key obstructions to the quality of Schools Television. Such production objectives and
their effects on the progress of pupils have to be fundamentally assessed. This would
assist policy makers at IRIBEN and/or ETC to decrease the area of production and be
more selective about the topics for which television can be effectively implemented.
However, as long as educational policy in Iran is ‘output-centred’ and not
‘procedure-centred’ and there is no concern about the learning process, but rather a
continued focus on the ‘delivery’ and ‘collection’ of educational materials, the
expectation for Schools Television will remain ‘mass production’. Iran with a
teacher-centred, and ‘banking’ education policy, cannot take full advantage of
Schools Television. Subsequently, there will be little hope for any change to the
objectives of the production of such medium in Iran.

Long-term experience in educational broadcasting has provided important
achievements for school radio and television in Britain. Firstly, programme makers
learnt how to co-operate with educational authorities, and secondly they realised the
importance of making connections with their audiences and understanding their
needs. Due to the strength of such relationships, education officers who have
backgrounds in teaching or education and are specialists in national teaching
strategies and subject professions have played important parts in helping local
education authorities, colleges and schools. For example, they have done in-service
work and kept programme makers in close touch with the changing needs of the
schools. In fact, for both BBC Schools and Channel 4 Learning, meeting educational
needs is the ultimate production objective; they believe that without this goal the

programmes will be of little or no use.
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During different stages of my observation at BBC Schools and in meetings of
the Primary and Secondary Programme Committee, I found that co-operation
between school and production people can assure that what the BBC was producing
would be useful in schools and that it would be picked up and used by teachers and
pupils in the classroom. In other words, bodies from both school production and
education strengthen the relevance of educational needs for school radio and
television production, and vice versa.

The observations also revealed that for the BBC, collaborating with teachers
and considering their needs are important tasks, as they strongly believe that this also
enhances Valuablé understanding between teachers and producers in relation to
educational needs and capabilities and the limitation of broadcasting materials.

Due to immense educational needs, in Iran, IRIBEN and ETC support the
policy of making entire areas of ‘teaching textbooks’ a priority for Schools
Television. This might be seen as evidence of a strong link to overall educational
needs, but the study shows that the only link between programmes and the
educational world is an educational technologist who is not in touch with viewers
either in schools or at home. Compared with Schools Television in Britain, which is
supported by various sources of consultancy and background educational knowledge
among decision and programme makers, the educational link in Iran is naive and
there is a significant contrast, which has to be considered by policy makers in Iran.
On the one hand, there is an army of educational consultants and advisors who help
school programme makers in Britain to focus on selective topics that can best assist

education. On the other hand, while there are limited sources of educational links of
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any kind in Iran, there are many school productions for large areas of teaching
textbooks. This has a negative effect on the quality of the school production in Iran.
A strong link and permanent communication with educational institutions, and a
balance between educational needs and the capabilities of televisual materials, create
reliable Schools Television. For decision makers at IRIBEN and ETC, it has to be
re-emphasised that the ultimate objective of Schools Television is to meet

educational needs and not those of the makers or broadcasters.

9.3.3 Model of distribution and support

This study has shown that the policy of distribution of Schools Television in
Iran is inefficient and paradoxical. On one hand, IRIBEN broadcasts school
programmes in parallel with other mainstream television channels, and pupils have to
watch such materials—unsupervised—at home. On the other hand, under the policy
of the Iranian government, ECT are not allowed to broadcast the productions and
have to distribute the programmes on videocassettes and CD-ROMs to about 19,000
schools. This cannot meet the enormous target of 14,356,000 pupils in 137,582
schools all around the nation.

Although it might be said that most IRIBEN programmes are provided by ETC
and that all pupils can watch them anyway, this is far from their initial educational
objective on school programming.” This disharmony between these two institutions
and their viewers also has negative effects on productions. Under such

circumstances, only pupils in less than 14% of schools can watch the programmes in

3 Provision audiovisual materials of the entire teaching textbook as a course for teachers and pupils to use in the
classrooms.

Chapter 9: 369



their classroom with their teachers. Therefore, for the large number of the remaining
pupils who may watch school programmes on IRIBEN at home (which is more likely
transitory viewing), the policy of assessment and justification for providing and
distributing school programmes is vague.

The other obstacle to such distribution is that IRIBEN does not, or better said
cannot, support its productions with any kind of educational supplements like teacher
guidance or pupil notes. This makes the programmes insubstantial and isolated from
the procedures of ongoing educational policies. When IRIBEN and ETC insist on
making entire teaching textbooks, viewers should follow whole programmes
continually; doing otherwise will distract from the educational objective. Hence,
under such a policy the lack of educational supplements is even more critical. The
provision of educational supplements for both IRIBEN and ETC, which distributes
school programmes directly to schools and for teachers to use in the classrooms, is
totally neglected.

As was explained, however, in BBC school broadcasting the employment of
educational supplements began as early as 1927 (just three years after the
inauguration of BBC school broadcasting) This, however, re-emphasises the place of
literature in Britain, which is also a sign of the basis upon which they cemented the
position of school broadcasting for educational system. This flourished during more
than eighty years and supporting materials expanded beyond term-time school
broadcasting to various other media, such as CD-ROMs, DVDs and online services.
While it is moving towards a new exciting era and materials sﬁch as ‘digital

curriculum’, print media are still in the frontline of educational supplements and
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broadly in use. For instance, in 2004 print resources to support the programmes
included Teacher’s Notes, Students’ Guides, Posters, and the publishing list for the
BBC Schools stood at around 1,000 items.

Channel 4 Learning, like BBC Schools, supports its term-time school
broadcasting with various supplementary educational materials such as CD-ROMs,
DVDs, TV-ROMs, and online services for teachers and pupils at different levels.
However, while providing such materials for Channel 4 Learning is an obligation,
the fact is that without these high quality educational supports, Channel 4 Learning
would not able to compete with BBC Schools.

Based on such differences, it is essential for both IRIBEN and ETC to review
their distribution policies in order to deliver the process of giving educational
information to pupils and effectively rationalise the function of various media.
Following Hancock (1976: 12) ‘the use of media must be preceded by a clear
statement of educational objectives, and of the contribution which media can be
expected to make to realizing these objectives’. For instance, Iranians can reconsider
the well-known comments of Harold Lasswell on communication: ‘who says what in
which channel to whom with what effect’ (1948, quoted in Curran, et al. 1982: 2) as
guidance. This could enable them to assess the obstacles to IRIBEN from a different
angle.

As mentioned earlier, in the main area of school programmes IRIBEN is simply
a broadcaster and not the primary authority that controls the contents of the

productions. It was also revealed that IRIBEN is not involved in the ETC’s

S Ibid 1.
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commissioning processes and is subsequently unaware of what educational content,
as subject matter, are being communicated.

IRIBEN’s most ambiguous policy is how channels are selected for delivering
educational materials to pupils. School programmes are delivered through a
dedicated television channel like the ‘Education Network’, but in parallel with other
mainstream channels. Here, the priority for selecting a ‘channel’ is based on a policy
of mass educational distribution rather than on providing a channel for educational
communication.

As a consequence of IRIBEN’s distribution policy, it is unclear to whom the
programmes are broadcast. As IRIBEN is not confident about who is going to watch
school programmes and be receivers of educational messages, it is difficult if not
impossible to obtain an answer to with what effect they are broadcast.

On the other hand, however, ETC would be able to provide answers to the
above questions regarding its own distribution; it must say that IRIBEN and its
distribution policies have destroyed ETC’s initial objectives. This is mainly because
of the lack of observation about the way programmes are used, which affects the
process of pupils’ assessment. Also, another critical issue which can be raised is that
IRIBEN employs ETC programmes without any attempt at re-instruction. In fact, as
result of a lack of appropriate policies and inexperienced management and
programme makers at IRIBEN, it simply broadcasts ETC programmes that are
designed to be viewed with a teacher in the classroom. Moreover, it has to be
mentioned that the broadcasting of school programmes on IRIBEN is permanent and

not limited to term-time. Hence, IRIBEN’s important priorities are mass production
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and mass distribution in the sense of ‘quantity’ and scheduling of the Education

Network, rather than issues like ‘the quality’ of the programmes.

9.3.4 Model of feedback and assessment

This study argued that various independent and governmental institutions in
Britain give feedback to and assess Schools Television programmes at different
stages. It is strongly assumed that without the process of permanent feedback and
assessment, the most production objectives would not be achieved. BBC Schools has
different advantages from many sources. Curriculum advisors and meetings among
primary and secondary committees, as well as regular school visits by commissioners
and production teams, vitally assist BBC Schools to understand what programmes to
make. They also help the service decide how to make them inform the very early
stages of planning through to the final broadcasting and process of eliciting feedback
from schools. BBC and its educational objectives are also supported by the
assessment and feedback of independent research bodies like MORI, the BBC
governors, and Ofcom.

For Channel 4 Leaming, evaluation and assessment are mainly provided by
Ofcom, in addition to an online feedback system.

As shown in Table 8-6 (Chapter 8 page 346), in Iran there is no contact
between either IRIBEN or ETC and schools. While there are some data collected on
viewing figures and a few scattered and evaluations in some cases, none can provide
valuable and permanent feedback and assessment for school programmes in Iran. In

fact, when the most important link—connection with the viewers—is neglected, no
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form of assessment can provide first-hand materials for programme makers to
improve their productions.

As mentioned in Chapter 8, in Britain ‘good’ school programmes do not merely
result from the ambitions of professional programme makers, but from a standard
framework. Making high quality school programmes is required by broadcasting
principles, and assessed by various regulators. Following Richmond (2000),

The reason we [Channel 4 Learning] do pretty well [...] is not that we
are all geniuses. There are good, bad and indifferent people amongst
our number, like everywhere else. We do pretty well because there is
a framework of regulation, of law, which allows choices to be made,
and traditions of work to be established, and people of talent to
flourish.

In contrast, the lack of clear standards and regulations in the form of
assessments and requirements makes Schools Television in Iran less accountable and

therefore less effective. Such ignorance undermines the quality of the programmes

and their objectives.

9.5 Feasibility

However, the feasibility of these models and their compatibility depend on
fundamental reforms in both the educational and broadcasting systems in Iran. Apart
from the vital necessity of re-establishing new policies on using ‘Schools Television’
to support education in Iran, and based on the findings and evidence of this study, the

following suggestions can be put forward,

a) IRIBEN and ETC have to expand their consultation sources, apply independent
bodies outside the institutions and gather different views to achieve comprehensive

comments to establish adequate and reliable educational television programmes.

Chapter 9: 374



b) IRIBEN, with its immense power of broadcasting coverage (like the BBC), would
be able to play a leading role in Schools Television. To do this it has to change its
policy on the process of programme commissioning and should take full

responsibility for the quality of educational contents as well as televisual materials.

¢) As a long-term policy for the growth of media culture and the development of
skilful manpower, IRIB, with its massive technical equipment and experience in
training, would be able to establish different classes and provide various courses to

the public and individuals, beyond its restrictive principles on recruitment.

d) By implementing a model of BBC Schools and through establishing a long-term
policy, both IRIBEN and ETC have to train and employ educators as programme
makers in order to make stronger links between the worlds of education and

television.

e) Following the model of Schools Television in Britain, IRIBEN has to concern
itself with the capabilities of ‘television’ itself and practice an integral production
structure and intertwine education and television. This would help develop and refine

criteria for employing media to its best effect.

f) IRIBEN has to restructure its distribution and develop the culture of using

audiovisual materials in schools under the provision of teachers.
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g) Educational programmes have to be re-identified for IRIB’s policy makers in
which broadly ‘distributing’ educational materials, however, is important but it is not

proportionate mission for Schools Television.

h) The Iranian government has to provide concrete broadcasting acts and various
comprehensible regulations for both IRIBEN and ETC, as well as an approach to a

standard of televisual materials.

1) The Iranian government has to support and encourage independent bodies for the
purpose of conducting surveys, feedback, evaluation, and assessment both inside and
outside the IRIBEN and ETC.

Moreover, educationalists and media researchers from different institutions in
Iran have to make substantial links with forerunning investigators all over the world
in order to update, compare, contribute, and practice their ﬁndings.7 This would
improve and the knowledge of the field and support the contemporary studies on
education and media toward new theories and technological innovations.

These primary policies will assist IRIB in relocating ‘education’ at the heart of
the organisation (like the BBC) and will enhance the values of educational

production and the reputation of IRIB.

7 For instance, more than 500 full and brief research papers and various tutorial secessions are presented annually
in conferences like ED-MEDIA [World Conference on Educational Multimedia, Hypermedia &
Telecommunications]. I had the opportunity to participate in and present a concise version of my research
paper in ED-MEDIA 2005, held in Montreal-Canada, and to share my idea with various researchers and
professionals from different countries and backgrounds. The presentation led me to understand the
limitations and advantages of this study and initiated essential questions for further research.
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9.6 Further research

Early in this study, it was mentioned that the number of national and original
investigations in the area of mass communication, in particular the field of radio and
television, in either pre- or post-revolutionary Iran are critically few. It was briefly
stated that in spite of the situation whereby the Iranian people are overwhelmed by
enormous numbers of television programmes and television is the most important
form of entertainment as well as an informative tool, there is little evidence of
research, written material or practical studies into television. Subsequently, it is
highly unusual to find any sort of documentation or research on a subsidiary topic
like ‘Schools Television’ at the IRIB and ETC.

For instance, this study struggled endlessly with the unavailability of simple
reviews about the history of the establishment of radio and television in Iran,
particularly regarding issues around ‘Schools Television’ and details about IRIBEN
and ETC. This immobilised the research procedure at different stages and can be
evidence for the necessity of extensive investigations into a range of radio and
television programme genres.

Schools Television, like other programme genres at IRIB, suffers from a lack of
background information and research and a gap between ideas and practice. Such
obstacles are even greater for educational purposes, where producers have to
overcome difficulties not merely in television production but also have to be
prepared for dealing with challenging educational issues.

However, this study tried to establish that Schools Television in Britain is a

valuable hallmark in the field and to use this the comprehensive investigation of it to
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implement a series of suggestions in order to create compatible production models to

enhance the quality of Schools Television in Iran. There are still many areas,

however, which have to be considered in future research. From the bases of current

historical and comparative research and as a result of expanding the subject matter

and adding various studies to the field, the following suggestions for future research

can be made.

The effects of mass production of Schools Television in Iran, in particular
doing courses and delivering whole teaching textbooks in relation to
educational needs, should be considered and analysed in detail. This will help
IRIBEN to be more critical in those areas in which television does not work
and to become more ‘selective’ about educational issues and needs related to

televisual capabilities.

It was revealed that those who are involved with Schools Television in
Britain have backgrounds in the field of education and that this is an
important advantage in making reliable school programmes. In relation to
this, another issue for further research is the perception of the recruitment of
IRIBEN and/or ETC policies. This would support an assessment of the
background knowledge of production teams in relation to the quality of

school programmes.

Based on the findings of this study, large budgets are not the only reason for
the success of Schools Television in Britain. Other factors such as relevant

background knowledge, adequate training, diverse bodies of consultants,
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creativity and even the instinct of programme makers are also very important.
Hence, another area for investigation might concentrate on the financial
structure and possible sources of budgets for Schools Television in relation to
the quality of programmes. This would give us knowledge about to what
extent the success of school programmes is based on budgetary factors in

comparison to other related factors.

- The effects of new technologies on Schools Television in Britain are another
field for future research. For example, it is important to study the BBC’s
digital curriculum. Such research would give IRIBEN basic information
about how to transfer into the new generation of technology and the
opportunity to study how to make such knowledge compatible with the needs

of the education system in Iran.

- A study of the possibility for a joint or co-production of a Schools Television
series between Iran and the UK can also be considered for future research.
Such study could examine the effects of professionalisation and the
improvement of the production.processes by which educational programmes
are created in the United Kingdom. This would help IRIBEN and/or ETC
appraise their competences with BBC Schools and/or Channel 4 Learning in

the context of real practices.

Inattention to such investigations and other relevant topics not only causes

more obstacles for the creation of reliably high quality Schools Television, but also
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increase the lack of knowledge, both theoretically and practically, about the

incoming generation of technologies for learning in the very near future.

Overall, any major or minor focused studies on current and innovative
technologies for education, as well as of their evolutions both nationally and
internationally, would first of all help to add vital literature to the field. Second, re-
emphasiéing the BBC Schools’ objectives, this will assist in discovering new
formats, new approaches, new means of communicating and connecting with
students, teachers, and parents. But the reason remains the same—to support quality

teaching and learning in the classroom and beyond.
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Appendix I: Full Script of ‘The Maths Channel’

Age: 10—11

KS2/ Level C, Level D

(Part one: Number: Place Value, Decimals and Rounding)

Written by: Steve Barlow, Steve Skidmore (Kenneth Confronts), Michael Coleman (Deadly Divisions)

Educational Consultant: Pete Mullarkey
Director (Check It Out): Melissa Burhop
Producer and director: Judith Tyrer

BBC Education for children, United Kingdom - 2001

Opening Sequences
Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
1 Opening title Music + Sound effects 227 Gaining Attention -- The secondary maths Computer
sequence leading title animation
2 W/S Maths Channel
presentation studio Music + Sound effects 6” Gaining Attention -- Introduction Studio + Computer
set
3 Crash zoom into c/u | JEREMY:
presenter Welcome! This is ... “the 77 Gaining Attention -- Introduction Studio + Computer
Maths Channel”
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
4 CUT to other angle JEREMY:
And I am Jeremy Bodmas. | 97 Gaining Attention -- Introduction Studio
Graphics menu screen
slides from top to If you like your maths up
bottonll presenter ducks | front and in your face
tanzl\i(ﬁSa ding you won’t be disappointed
5 Ez)gllcl:sgﬁts as Presenter JEREMY:
«01:15 Number: Place | On “The Maths Channel” | 47 Informing learner of - Graphic
Value decimals and today: objective
rounding
+27:00 Number:
fractions and
percentages
Factors and prime “Number and Number 107

numbers

+56:30 Calculations
+75:45 Algebra

+82:15 Shape and
Space

+92:45 Measures
»113:15 Data Handling

Systems”; “Calculations”;
“Algebra”; “Shape &
Space”; “Measures” and
“Data Handling”.
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
7 CUT to M/S JEREMY:
Presenter in studio Remember! Whenever you | 127 Gaining Attention -- Introduction Studio + Visual
simulated PAUSE see this symbol it’s a good Effects
button appears of he | time to pause the tape. So
points to it take your pick and spool
it disappears forward to the topic of
your choice now.
Number of shots: 7 Total time: 70”
Segment 1. Check It Out
Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
8 Graphics menu JEREMY (V/O):
* 01:15 Number: First up on “The Maths 3” Gaining Attention - Introduction for Studio + Graphics
Place Value Channel” [STING] ‘Check It Out’
decimals and
rounding highlighted
Number: Place Value, 7 Informing learner of -
Decimals and Rounding. objective
9 CUT to studio, crash | JEREMY:
zoom into ¢/u And our top stories 4 Gaining Attention -- Introduction Studio
presenter today...
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
JEREMY (V/O):
10 CUT to clip of Jessica Tangent 4> Informing learner of -- Introduction Archive Materials
Jessica and big investigates place value objective
cheque & footage of | in ‘Big Numbers’...
premiere
11 Clip of animation Deadly dividing by 10 3”
and a hundred. ..
12 Clip of undercover Calculating with money— 4”
sequence the great burger-van rip-
off
13 Footage of Olympic | Get physical with 3”7
race decimals in ‘Olympiad’...
14 Clip of Street Maths | Mathematical cowards 5”
sequence Have no hiding place in
“Street Maths”
15 Clip of weather And my weather report 57
report dips below zero...
16 CUT to studio and JEREMY:
Presenter And now, if your taste in 11~ Gaining Attention -- Introduction Studio

numbers is big & beefy
then the Maths Cannel’s
Jessica Tangent has the
story for you...in
“Check it Out”, Jessica!
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Shot
No.

Video

Audio

Time

Events of Instruction

By Televisual
Materials

By Direct Teaching
Materials

Production
Style/Treatment

Production
Platform

17

CUT to studio M/S
Jessica Tangent

JESSICA:

Glamour, glitz, great
films — ore people today
than ever before are
going to the movies —
the big screen is big
business.....

10”

Gaining Attention

Introduction

Studio

18-
29

Footages of film
stars (12 clips)

JESSICA (V/O):

And what brings the
Crowds in more than
Anything else? A big
name star. But big
names cost!

Working out exactly how
much a film star earns
involves working with
some seriously big
numbers.

Take Tom Cruise. He
walked away with a basic
fee of twelve million
dollars

10”

7”

Gaining Attention

Informing learner of
objective

Gaining Attention

Introduction

Archive Materials

30

CUT to Jessica in
studio with giant
video wall

for his role in the legal
thriller “The Firm”.

47?

Gaining Attention

Introduction

Studio
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
31 CUT to Jessica in JESSICA:
studio So when the studio 5” Informing learner of -- Talking Head Studio
accountants wrote out objective
Tom’s pay cheque,
32 CUT to footage Tom | it was essential that they
Cruise understood “place 3” Informing learner of -- Talking Head Archive Materials
value”. objective
33 CUT to Jessica This is how you write
holding giant cheque | twelve million dollars 13” Presenting the - Talking Head Studio
with writing ‘Tom ($12000 000). stimulus material
Cruise’ ‘Twelve A one, a two and all
million dollars’ ’12 these zeros. On their
000 000’ own these digits are
pretty unimpressive.
34 Shot of coins Music and Sound 27 Gaining Attention -- Interlude Archive Materials
Effects
35 CUT to CU Jessica What counts is where
in studio the individual digits are 8” Presenting the -- Talking Head Studio

placed, that’s what gives
a number its value - and
that’s why we call it
“place value”.

stimulus material

Appendix I: 386



Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching ,
Materials Materials
36 CUT to graphic JESSICA (V/0O):
cheque / appears at So the digit, one, all on 16” Presenting the - Talking Head Graphic + Effects
end of amount box in | its own is worth just one stimulus material
unitcolumna U unit, but if we shunt it
appears on top it / up one place to the left
turns red and moves | then the one is now
to the left witha T worth ten. Slap a two in
above that turns here...
black. Red 2
appears in unit And ten add two makes
column with red U twelve.
above
37-
40 Footage dollar bills Music + Singer + Sound 47 Gaining Attention -- Interlude Archive Materials
+ Super with No. 12 | Effects + Effects
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
41 Graphic cheque on JESSICA (V/0):
top with /2 in Let’s try paying Tom ten 27 -- Presenting the Talking Head Studio
amount box, /2 times as much and stimulus material
move to hundreds multiply that twelve by
column and 0 ten. We move all the
appears in unit digits one place to the
column showing;: left then add a zero to
HTU hold the numbers in
$120 their new place. The
one is now worth one
hundred. What’s more,
the two has been
promoted as well - it’s
now worth two lots of
ten or twenty. So what
we’re looking at here is
a hundred and twenty
dollars.
42 CUT to CU Jessica JESSICA:
in studio Let’s pay Tom ten times 3” - Presenting the Talking Head Studio
more again stimulus material
43 CUT back to graphic | JESSICA (V/O):
cheque as before Making a 8” -- Presenting the Talking Head Graphic + Effects
green x /0 appears grand total of one stimulus material Didactic

thousand two hundred
dollars.
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
44 Footage Tom Cruise | TOM:
Well that’s good; I’'m 3” Gaining Attention -- Humour Archive Materials
going to have to call my
agent,
45 Tracking shot along
row of Music + Sound Effects 3” Gaining Attention - Interlude Archive Materials
46 photographers +
Limo pulling up
47 CUT to VCU Jessica | JESSICA:
in studio Want a spot of 9” Gaining Attention -- Humour Studio
Hollywood gossip?
Rumour has it that when
Jim Carrey made Ace
Ventura: When Nature
Calls,
48 CUT to still of Jim JESSICA (V/O):
Carrey (Zoom in) he demanded the film 3” Gaining Attention -- Humour Graphic
company not only hire
his personal chef...
49 CUT to Jessica JESSICA:
(VCU) in studio, she | but an additional cook 3” Gaining Attention - Humour Studio
shows s toy of for his pet iguana!
Iguana
50 CUT to till of Jim Music + Sound Effects 2” Gaining Attention -- Interlude Graphic
Carrey (Zoom in)
51 CUT to MS Jessica JESSICA (V/0O): Presenting the
holding giant cheque | Weekly cost of a 47 -- stimulus material Talking Head Studio

personal chef:
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
52 CUT to CU cheque JESSICA (V/O):
appears One thousand two 9” -- Eliciting the Talking Head Graphic + Effects
hundred and five dollars. performance
] PAUSE , Write that in figures now.
53 JESSICA (V/0):
Graphic for 1205 So that’s one in the 10” - Providing feedback Talking Head Graphic + Effects
thousands column, two about performance
hundreds, there aren’t correctness
any tens but there’s a
five in the units column.
That’s one thousand two
hundred and five dollars.
54 CUT to footage JESSICA (V/0):
coins dissolve with Now back to cool man 23” -- Presenting the Talking Head Archive Materials
The Firm poster Tom C. stimulus material + Graphic
(Zoom back).
55 CUT to clips of His wage cheque
currently stands at one
56 Tom. Cut to graphic | thousand two hundred
cheque over poster: dollars. Let’s beef it up
a bit by multiplying it by
57 1200 and X100 and one hundred
120000
58 We shift each

digit by two places to
the left - and fill it with
two zeros at the end to
hold the new number in
place.
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
59 CUT to studio w/s JESSICA: Studio + Effects +
Jessica + Giant But do you think the 4» -~ Gaining Attention Talking Head Computer for Giant
Video wall studio accountant could Video Wall
get this past Mr. Cruise
as his twelve million fee?
60 CUT to footage of
Tom Cruise laughing | Laughter and Music 27 Gaining Attention -~ Humour Archive Materials
61 CUT to footage of Music + Sound Effects 27 Gaining Attention -- Interlude Archive Materials
62 coins (Two shots)
63 CUT to studio W/S JESSICA:
Jessica + Giant You’ve probably noticed 207 -- Presenting the Talking Head Studio + Effects +
Video wall that large numbers like stimulus material Computer for Giant
this are often written Video Wall
using a space as a
separator. These spaces
break up numbers after
every three digits, working
from the right. And they
make it much easier for us
to work out exactly how
big they are and how to
read them.
64 CUT to graphic: JESSICA (V/O):
120 000 So this little baby is worth | 7 -- Gaining Attention Talking Head Graphic + Effects
one hundred and twenty
thousand dollars.
65 CUT to footage of
66 tracking shot along Music + Sound Effects 4” -- Interlude Archive Materials

row of
photographers +
Limo pulling up

Gaining Attention
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
67 CUT to VCU Jessica | JESSICA:
in the studio But back to Tom’s 5” -~ Gaining Attention Talking Head Studio
princely fee. He’s after
twelve million dollars.
68 CUT to graphic JESSICA (V/O):
cheque comes over A million is a thousand 117 -- Presenting the Talking Head Graphic + Effects
Tom’s poster. thousands. So twelve stimulus material
Graphic from million is written like this:
1000000 to
12000000
69 CUT to Jessica + JESSICA: 3”7 -- Presenting the Humour Studio
Giant Cheque There you go Tom! stimulus material
70 CUT to footage Tom | TOME CRUISE:
Cruise + Graphics Thank you! 3” Gaining Attention - Humour Studio + Computer
Maths Channel Graphic
number ball spins in

Number of shots: 63

Total time: 305”
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Seoment 2. Deadly Divisions

Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
71 Deadly Division
Caption Sound effects 4” Gaining Attention -~ Leading title for Computer
Jungle of numbers in ‘Deadly Divisions’ Animation
the background
(defocus to focus)
72 Travelling on a wide | There are many laws of the
shot of a jungle of arithmetic jungle, but one 137 Gaining Attention -- Narrative Computer
numbers is well known to every Animation
number: tangle.
73 A =10’ is circling with a division operator
menacingly (1) and you will always end up | 127 Providing learning -- Narrative Computer
losing. guidance Animation

On a dangerous expedition
we obtained some quite
remarkable footage of this
predator at work.
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
74 Wide shot of Jungle
and numbers Here, in the cool of the 10” Gaining Attention - Narrative Computer
evening air, a large family Animation
Numbers of every of whole numbers are
shape and size grazing contentedly.
moving gently about.
75 We see the 5000 Then a careless ‘5000’
separate from the strays away from the safety | 127 Presenting the - Narrative Computer
pack of the herd. It’s what the stimulus material Animation
circling
76 Then, as the + 10 ‘divide-by-10’ has been
swoops, it drops a waiting for. 10” Presenting the -- Narrative Computer
decimal point after In a blur of movement, it stimulus material Animation
its final ‘0°. The + 10 | swoops!
drags the final ‘0’ to
the right of the
77 decimal point. The + | Within seconds the unwary Presenting the
triumphantly carries | 5000’ has had its trailing 8” stimulus material -- Narrative Computer
off both the decimal | zero snatched. Animation
78 Po’int and the trailing "¢yt learned the hard
0. way that when a number is | 20” Providing learning -- Narrative Computer
ﬁgazt divided by ten, all its digits guidance Animation
a

are dragged painfully one
place to the right. And if
that final digit is a zero, as
it was for the poor ‘5000°,
then it is lost forever,
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
79 Similar scene to Prepare yourselves to see
before: numbers an even more ferocious 10” Gaining Attention -- Narrative Computer
milling gently about | attack as a powerful Animation
but this time a ‘divide by 100’ launches
wicked-looking itself at
‘+100’ is hovering
above them.
80 As before - the a lumbering ‘9000’ The
division operator poor creature can do 7 Gaining Attention Gaining Attention Narrative Computer
drops a decimal nothing as it discovers that Animation
point after final ‘0’ when divided by a ‘100’
of ©9000°; as the +
attacks, the final ‘00’
moves to the right of | a number’s digits are
the decimal point clawed not one, but two 16” Presenting the - Narrative Computer
before the + carries places to the right! And, stimulus material Animation + Slow
them off along with as with division by 10, if motion
the decimal point. those digits are zeros then
they too will be carried off.
82 90 Leaves his group | The proud ‘9000’, now Computer
reduced to a weedy 90, 107 Presenting the -- Narrative Animation +
slinks away to join the stimulus material ‘Dissolve with 47
smaller numbers.
83 Travelling on Jungle | Those of a nervous
disposition should look 10” Gaining Attention -- Narrative Computer
away now — because the Animation

laws of division have no
favourites. They treat big
and small alike.
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
84 13 Leaves his In spite of every warning
number group it’s been given by its 8” Gaining Attention -- Narrative Computer
parents, a silly young ‘13’ Animation
has wandered off to play
on its own.
85 A Bird like dividing | It’s spotted by a circling
by 10 ‘divide by 10°. 9” Gaining Attention -- Narrative Computer
Animation
86 Unlucky, 13! As ever, in
“+10” swoops. the attack its digits are 8” Providing learning -~ Narrative Computer
Decimal point after clawed one place to the guidance Animation
the ‘3”, which is then | right,
87 clawed to the right. See how little 13 has been
made even smaller, its 3 25” Presenting the -- Narrative Computer
being puiled to the other stimulus material Animation + Slow
side of the decimal point. motion
Because it’s not a 0, the 3
isn’t carried off.
It’s not much of a
consolation. It means that
the little 13 isn’t a whole
number any more, but 1.3 -
a decimal number.
88 Crane up (Closing Automatically banished
sequence) from the whole numbers 12” Presenting the -- Narrative Computer
family, it trails sadly away stimulus material Animation
to look for a friendly herd
of decimals ...

Number of shots: 18

Total time: 204"
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Segment 3. Kenneth Confronts

Shot Events of Instruction Production Production
No. Video Audio Time By Televisual By Direct Teaching Style/Treatment Platform
Materials Materials
89 Graphics Maths
Channel number Music 3” Gaining Attention . Introduction Studio + Computer
ball spins in
News desk intro
W/S Both
presenters
90 CUT to MS of JEREMY:
Jeremy (Zoomin) | Hallo you! The Maths 227 Gaining Attention - Introduction for Studio
Channel! Cutting edge ‘Kenneth Confronts’
programmes for viewers
who aren’t afraid to face
up to their maths. That’s
why we’re bringing you
the first-ever live hidden
camera investigation.
Fearlessly exposing
mathematical scoundrels
out on the streets...
91- Blue tinted stylised
95 montage Kenneth | Music + Sound Effects 13” Gaining Attention - Kenneth Confronts’ Archive Materials
in various leading title
situations title
‘Kenneth
Confronts’
(5 video clips +
Caption)
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
' Materials Materials
96 Hidden cam. Baz KENNETH:
(Zoom in) Close up Baz - remember? | 27” Gaining Attention - Narrative Location
Today I shall be going
undercover to investigate
Swish pan to Burger | the great burger-van rip-
Van off.
My cameraman Baz and
Kenneth walks to We are going under-cover
van (whistles) as members of the ordinary
travelling public. Alright
Baz? We’re going in - and
just act normally.
97 Burger-Van LES:
Hidden cam. ‘Allo mate, what can [ get | 107 Gaining Attention -- Narrative Location
Kenneth POV record | ya?
symbol
KENNETH (whistles):
Burger van owner Eeeer..... double cheese-
serves burger and ... | burger please,
98 Hidden cam. Baz LES:
Kenneth (thumbs up | Right a double cheese- 3” Gaining Attention -- Narrative Location
to the camera) burger,
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Time

Events of Instruction

By Televisual
Materials

By Direct Teaching
Materials

Production
Style/Treatment

Production
Platform

99

Hidden cam.
Kenneth
POV record symbol

LES:
There you go. Right that’s

two pound thirty five mate.

KENNETH:
Oh and er a bit of ketchup
please.

LES:

Ketchup? Yup. That’s
four pence extra - here we
go. Ok - whoops sorry
about that.... Another four
p so that’s er...six pounds
thirty five innit?

KENNETH:
Six pounds thirty five - are
you sure?

LES:

Yes - alright alright...see
for yourself look ...two
pounds thirty five add four
equals six pounds thirty
five innit?

34”

3”

Presenting the
stimulus material

Gaining Attention

Narrative

Narrative

Location
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
100
CUT to studio KENNETH: 5 Presenting the -- Narrative Studio + Computer
Kenneth on screen Oh yes... stimulus material
b/g
Jessica LES:
Alright? Alright - enjoy
your burger. Ta ta
101 | CUT to MS Jessica JESSICA:
Now that can’t possibly be | 8” Eliciting the - Talking Head Studio
right - can you see what’s ’ performance
gone wrong?
102 | Repeat Les adding LES:
on calculator Two pounds thirty five add | 8” Eliciting the -- Narrative Location
{Kenneth’s Cam) four equals six pounds performance
thirty five innit?
PAUSE
103 | CUT to MS Jessica JESSICA: 2”7 -- Providing learning Talking Head Studio
The burger cost guidance
104 | CUT to Jessica and JESSICA (V/O): 9”
coins on hand Two pound and thirty-five -- Providing learning Talking Head Studio
pence and the ketchup cost guidance
four pence, so the correct
amount should only be a
few pence more that two
pounds thirty five.
105 | Jessica JESSICA:
You should always try to 7 - Providing learning Talking Head Studio

do a calculation mentally
first before resorting to
your calculator.

guidance
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Production
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106

Jessica, Kenneth on
screen b/g

JESSICA:
It should have been two
pound thirty-nine pence.

Kenneth! He’s over-
charged you by nearly four
pounds!

KENNETH: How much?
Right - I’'m going to
confront him...

JESSICA:

No not yet, let’s see what
other tricks he’s up to.
Order something else...

KENNETH:
I’ve just had a double
cheeseburger -

15”

3”

Gaining Attention

Presenting the
stimulus material

Presenting the
stimulus material

Talking Head

Narrative

Narrative

Studio + Computer

107

Hidden cam. Baz

Kenneth approaches
van

KENNETH:
I hope this is going on
expenses.

7”

Gaining Attention

Narrative

Location
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
108 | Hidden cam. LES:
Kenneth Hi - what do you want? 3” Gaining Attention -- Narrative Location
POV record symbol
109 | Hidden cam. Baz KENNETH:
Umm I’ll have a cluck- 25” Presenting the - Narrative Location + Graphic
Les enters into cluck-double-chicken stimulus material of orders’ prices
calculator individual | burger with fries. (Yup) A
costs they also king-size flamed grilled-
appear as graphics whopper with extra
gherkins. (Yup) Um an
individual glazed tutti-
frutti tartlet with cream
substitute. (Yup) And...
a... passion fruit and
pineapple mega-moo milk
shake please.
LES:
Right OK, that’s eight 3” Gaining Attention _ Narrative
pounds twenty mate.
KENNETH:
Eight twenty? Right
110 | Hidden cam. Ambiance
Kenneth 2” Gaining Attention -- Narrative Location
POV record symbol
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
111 | Hidden cam. Baz LES:
There you go, milk 6” Presenting the Narrative Location
shake... right ten pound stimulus material -
minus eight pounds
twenty, one pound eight p
change.
ElileETH ! Gaining Attention
112 | Hidden cam. LES:
Kenneth Blimey - look - here we 217 Presenting the -~ Narrative Location
POV record symbol | go.... Right look... ten stimulus material
pounds minus eight two 0
CU Les working equals one pound eight p.
calculator OK ... alright?
KENNETH:
Oh - OK.
113 | Hidden cam. Baz
Kenneth looks at the | Ambiance 2” Gaining Attention -- Narrative Location
camera (surprisingly) 4
114 | Jessica (MS) JESSICA:
He’s done it again. Let’s 6” .- Presenting the Talking Head Studio

take a look at that
calculation on the
numberline.

stimulus material
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Production
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115

Video Wall +
Graphics

The easiest way to work
out how to give change to
Kenneth would be to count
up from eight pounds
twenty to ten pounds. You
start on the eight pounds
twenty and add on. Plus
thirty pence is eight
pounds fifty, plus fifty
pence is nine pounds plus
one pound is ten pounds.
So Kenneth should have
had one pound eighty
pence change. Not one
pound eight.

25”

Presenting the
stimulus material

Talking Head

Effects +
Computer

116

Jessica

JESSICA:

But the man who served
Kenneth was using a
calculator and he still got it
wrong. So how did that
happen? What he forgot is
that a calculator doesn’t
realise you're working in
money. With ordinary
decimals, any zeroes at the
end of a number aren’t
needed so the calculator
ignores them and doesn’t
bother showing them on
display.

26”

Providing learning
guidance

Talking Head

Studio
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Production
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116
Con.

So if you enter ten pounds
subtract eight pounds
twenty this happens.

Providing learning
guidance

Talking Head

Studio

117

Repeat Les adding
up

Calculator
(Kenneth’s Cam)

LES:
Equals one pound
eight p.

3”

Presenting the
stimulus material

Narrative

Location + Effects

118

CU Calculator +
Graphics

JESSICA (V/O):

But remember the
calculator has left a zero
off so it’s not telling you
that the answer is one
pound eight pence, it’s
saying that the answer is
one point eight pounds.
Point eight pounds is eight
tenths of a pound and
that’s the same as eight
lots of ten pence or eighty
_pence.

20”

Presenting the
stimulus material

Talking Head

Location +
Graphics

119

Jessica Kenneth on
screen b/g

(Kenneth from Baz’s
Cam)

JESSICA:

Kenneth! He should have
given you one pound
eighty pence change - 1
think you should confront
him.

Gaining Attention

Talking Head

Studio +
Computer
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
120 | Kenneth from Baz’s | KENNETH:
Cam Oh - about time. OK Baz. | 20” Gaining Attention -- Narrative Location
...0o0000h I think I’ve
eaten to much - right, ’'m
going to confront him, I’'m
gonna...I’m gonna...be
sick. ..
121 | Hidden cam. Narrative Location
Kenneth Ambiance 27 Gaining Attention -~
POV record symbol
122 | Hidden cam. Baz Ambiance 2” Gaining Attention - Narrative Location
123 | Hidden cam. Baz BAZ (V/O): Narrative Location
(JUMP) Are you going to confront | 7” Gaining Attention -~
him now Kev?
124 | Hidden cam. Baz BAZ (V/O): Narrative Location
On you going to go 3” Gaining Attention --
straight to the tail-piece-to-
camera?

Number of shots: 36

Total time: 365
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Segment 4. Olympiad

Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
125 | Establishing
W/S studio Music 3” Gaining Attention -- Introduction Studio + Computer
Newsdesk
126 | MS Jeremy JEREMY:
Moving on. Timenowto | 57 Gaining Attention -- Introduction for Studio
get physical with decimals ‘Olympiad’
with Olympic medallist
Kelly Holmes.
127- | Video clips (Sidney
129 | Olympiad 2000) Music + Sound Effects 27 Gaining Attention -- Olympiad’s leading Archive Materials
Various shots title + Effects
Olympic athletes
130- | Caption of Olympiad
142 | + 13 video clips Music + Sound Effects 117 Gaining Attention -- Olympiad’s leading Archive Materials
title + Effects +
Graphic
143 | Kelly Holmes + KELLY:
Chromakey I’'m Kelly Holmes and 8” Gaining Attention -~ Introduction Studio + Graphics
welcome to my new quiz for Chromakey
“Olympiad” where you can
pit your maths skills
against the world’s top
athletes.
144 | Footage athlete Music + Sound Effects 17 Gaining Attention -- Interlude Archive Materials

(Slow motion)
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials

145 | Kelly Holmes KELLY:

This week we’re going to 4” Informing learner of -- Introduction Studio +
see how you shape up with objective Graphics for
a challenging new event: Chromakey
“Decimals”.

146- | Footage Sydney KELLY (V/0):

150 | Olympics So equip yourself with a 307 Gaining Attention -- Introduction Archive Materials
pen and paper and take (Slow motion and
your position at the start Dissolve
...Ambiance of stadium

151 | Footage Sydney KELLY (V/O): Archive Materials

Olympics The men’s 100m final at 9” Presenting the -- Introduction for quiz + Dissolve with
the Sydney Olympics. stimulus material Spectators

152 | Full screen graphics | Maurice Greene takes the 6” Eliciting the -- Didactic Voice Graphic + TV

with multiple choice
answers +

gold.

But what was his winning
time in seconds? Make
your choice now.

performance

Electronic Effects
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Events of Instruction
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By Direct Teaching
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Production
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Production
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153

Kelly Holmes
appears in left half
screen + Graphic

KELLY:

You can see all these
numbers contain basically
the same digits, but they
each have a completely
different value. The thing
to look at is the position of
the decimal point. A
decimal point splits a
number into two parts - the
whole part before the point
and a fractional part -
which is less than 1 - after
the point.

227

Presenting the
stimulus material

Talking Head

Studio + Graphic

154

Kelly Holmes
disappears and Just
Graphic remains

Graphics numberline
with zoom ins to
stretch units

KELLY (V/0O):

98.7? That’s 9 tens, 8 units
and 7 tenths That’s about
100 seconds, which is well
over a minute, Maurice can
do a lot better than that!

9.87? That’s 9 units... 8
tenths. And seven
hundredths. That’s about
10 seconds and if that was
your choice -~ you’re right!

25”

20”

Presenting the
stimulus material

Providing feedback
about performance
correctness

Didactic Voice

Didactic Voice

Graphics number
line with zoom ins
to stretch units
[Animation]
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials

155- | Athlete Maurice KELLY (V/0O):

162 | Greene runs 100 m+ | World class men sprinters | 97 Presenting the -- Didactic Voice Archive Materials
Full Graphic like Maurice can run 100m stimulus material + Slow motion +
Background in just under 10 seconds Cut between shots

But they can’t run it this
fast - 0.987 represents. ..
no units... 9 tenths 8§
hundredths... and 7
thousandths... That’s
about a second!
163 Fast motion repeat _ Archive Materials
footage + Slow Fast pace of Music + 4> Gaining Attention -- Interlude (Fast Motion) +
motion at the end Sound Effects Slow motion at the
end
164 Kelly Holmes with | KELLY: Studio + Graphic
footage on screen Okay, so now you're 5”7 Gaining Attention -~ Introduction in Chromakey +
Background trained up on decimals, Dissolve with
let’s see what form you’re background
on with this one

165 Full screen footage | KELLY (V/O): 2”

This is Jonathan Edward’s Gaining Attention -- Introduction Archive Materials

166 | Same footage as 107 | gold medal winning triple | 77 Introduction for quiz Archive Materials

Jump + Supper to full
graphic
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
167 Freeze screen KELLY (V/O):
footage of Jonathan | How long was the jump? 5” Eliciting the -- Didactic Voice Freeze VT
Edwards + Full performance Materials +
Graphic of multiple Graphics
choice + KELLY (V/O): 3”
Are you a winner this
+ time?
PAUSE disappears
168 | Jonathan Edwards + | Sound Effects 27 Gaining Attention -- Interlude Archive Materials
the Flag
169 Kelly Holmes with { KELLY:
footage on screen | Now, time for round 2. 27 Gaining Attention -- Introduction for round | Studio + Graphics
Background two
This time you will have to | 3” Informing learner of --
“order” 3 different objective
numbers,
170- | Footage of women’s | KELLY (V/O):
172 | pole vaultin Sidney | Inthe women’s pole vault | 7” Gaining Attention -- Introduction Archive Materials
Olympiad the three medals were won
Vala Flosadottir by Vala Flosadottir (Flow -
sa - dottir),
173- | Footage of women’s | KELLY (V/O):
175 pole vault in Sidney | Stacy Dragila 6” Gaining Attention -- Introduction Archive Materials
Olympiad
Stacy Dragila
176- | Footage of women’s | KELLY (V/O):
178 pole vault in Sidney | And Tatiana Grigorieva 10” Gaining Attention -- Introduction Archive Materials

Olympiad
Tatiana Grigorieva

+ TV Electronic
Effects
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
179 Full screen graphic | KELLY (V/O):
with multiple choice | These are their best vaults | 57 Presenting the -- Didactic Voice Graphic with triple
answers + in metres, but they’re not stimulus material of Archive
in order. Materials footage
Can you work out who got | 14” Eliciting the -- Didactic Voice
the gold, the silver, and the performance
bronze? Remember, in
pole vault the biggest
number gets gold.
Full screen graphic KELLY (V/O): 20” Providing feedback Didactic Voice
with multiple choice | Flosadottir cleared 4.5 about performance
answers metres, that’s 4 units... correctness
and S tenths. -
180 | Graphics of medals Dragila cleared 4.6 metres, Graphic with triple
that’s 4 units... and 6 22” of Archive

appears

tenths. And Grigorieva
cleared 4.55 metres. That’s
4 units ...and 5 tenths. ..
and 5 hundredths.

So Flosadottir picked up
the bronze, Grigorieva got
silver and Dragila took the
gold.

Materials +
Numberline +
Graphics of medals
at the end
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
181 | Stacy Dragila and Sound Effects 3” Gaining Attention -- Interlude Archive Materials
her gold medal
182 | Kelly Holmes with KELLY: Providing learning Studio + Full
footage on screen Now try this one. 1”7 guidance -- Introduction graphic
Background background
183
4X100 m Men’s Music 18” Providing learning -- Introduction Archive Materials
relay Sydney KELLY (V/O): guidance
Olympics The Men's 4 by 100m
Relay Final.
[Music stops suddenly]
Freeze frame of 107 Eliciting the Didactic Voice Freeze frame of
4X100 m Men’s performance Archive Materials
relay Sydney KELLY (V/O): + Full graphic
Olympics + Who got the gold? screen + multiple
Brazil 37.9 seconds? choice + PAUSE
USA 37.61 seconds?
Or Cuba 38.04 seconds? 11 Gaining Attention -- - Archive Materials
+ Slow motion
4X100 m Men’s Music + Sound effects
relay Sydney
Olympics
184 | Happy athletes + flag | KELLY (V/O):
-186 + graphics Maths Well that’s it for Olympiad | 13” Unclassified Unclassified Interlude Archive Materials
Channel number ball | today. Time for you to get + freeze fame and
spins in down to some decimal the end + graphics

Newsdesk intro

training yourself. Good
luck!

Number of shots: 62

Total time: 351
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Segment 5. Street Maths

Events of Instruction

Shot Video Audio Time - - - Production Production
No. By Teleylsual By Dircct l.“eachmg Style/Treatment Platform
Materials Materials
187 W/S Studio JEREMY:
And now, a man who 127 Gaining Attention -- Introduction for Studio
always leaves the ‘Street Maths’
number buffet with a
full plate - it’s Kjartan
Poskitt and “Street
Maths”...
188 - | Street Maths intro
193 sequence montage Music + Sound Effects 107 Gaining Attention -~ Street Maths’ leading | Archive Materials
sight seeing shots + title
Caption
194 Kjartan on sea front | KJARTAN:
Hi I’'m Kjartan Poskitt 117 Gaining Attention -- Introduction Location
back on the road with

some more Street mats
and today I’'m in
Scarborough and
waiting for a bus and
being Scarborough the
bus is bang on time.
Brilliant. Ok lovely!
Off we go!
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195

Kjartan gets on top
deck of bus with kids

KJARTAN:

Hallo lovely people are
you alright?

Thanks for joining us —
I’'m going to try and
test your brains a bit —
is that alright with you?

KIDS:
Yes

KJARTAN:
Right you’re feeling
sharp — that’s what I
like to hear.

Gaining Attention -~

Humour

Location

196

Bus

Swish pan to Kids

KJARTAN:

OK. I want you to try
and count quickly in
your head after me I’'m
going to do three
numbers you do the
fourth one: nine
thousand and ninety
seven, nine thousand
and ninety eight, nine
thousand and ninety
nine. ..

KIDS:
Ten thousand!

11”

Presenting the -
stimulus material

Edutainment

Location
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197

Kids

KJARTAN (V/O):
But they’re wrong!
Gotcha!

13”

Gaining Attention

Edutainment

Location

198

Sight of sea and
graphics of number
line

KJARTAN (V/0):

This number line shows
instantly what’s gone
wrong.

Here are the positions
of my numbers and
everyone shouted ten
thousand which is right
up here!

The next number in this
sequence is down here
- nine thousand one -
hundred!

23”

Providing learning
guidance

Didactic Voice

Location +
Graphics

198

Sight of sea and
graphics of number
line

KJARTAN (V/O):

This number line shows
instantly what’s gone
wrong.

Here are the positions
of my numbers and
everyone shouted ten
thousand which is right
up here!

23”

Providing learning
guidance

Didactic Voice

Location +
Graphics
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No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
198 | Sight of sea and The next number in this Providing learning -- Didactic Voice Location +
Con. graphics of sequence is down here guidance Graphics
ber line - nine thousand one -
num hundred!
199- | VT Materials
208 | 10 Sequences of bus | Music + Sound Effects 5” Gaining Attention - Interlude Archive Materials
in the streets of
Scarborough and
pupils in the bus
209- | Reactions of pupils KJARTAN:
212 | in the bus Bloke goes to a museum 19~ Gaining Attention -- Humour Location
and sees a dinosaur
skeleton. He says to the
attendant, he says, how old
is that dinosaur skeleton
then? The attendant says
it’s seventy million years
and two weeks old. The
fella says how do you
work that out? He says
well, when I started work
here it was seventy million
years old and I’ve been
here two weeks...! Come
214 | Kjartan + Pan on on - than you, yes! 27
Pupils
215 | Swish pan on pupils
216- | Montage bus shots
222 | top deck on bus Music + Sound Effect 5” Gaining Attention -- Interlude Archive Materials

Kjartan and kids

Appendix I: 417



Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
223 | Bus KJARTAN:
I want everybody here now | 37 Presenting the - Edutainment Location
please to think of a number stimulus material
between one and nine.
224 | Bus KJARTAN (V/O):
You give me a number. 3» Presenting the -- Location
stimulus material
GIRL:
6
KJARTAN (V/O):
Lovely - I need another
number please...
225 | Bus KJARTAN (V/O):
I need different numbers - | 8” Presenting the -- Location

we’ll have the bloke right
at the back there with the
glasses. ..

BOY:
Five

KJARTAN:

Six, five and ooh who shall
I go for now? That lady
right at the front.

GIRL:

| Three

stimulus material
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
226 | Workings out by KJARTAN:
Kjartan on board Right six, five, three. Now | 8” Providing learning -- Edutainment Location
worn by boy strange little trick - right guidance
what I’ve got to do is turn
the number round - if
take six five three and turn
it around what do I get?
227 | Pupils KIDS: Edutainment Location
Three five six! 27 Providing learning --
guidance
KJARTAN (V/O):
Well done
228 | Pupils KJARTAN: Edutainment Location
Three five six and that 6” Presenting the --
there is a minus sign - the stimulus material
take away sign.
229 | Pupils KJARTAN (V/O): Presenting the Edutainment Location
Can you turn round, right 2” stimulus material --
how it’s done here
230 | Pupils KJARTAN:
You start with three five 407 -- Presenting the Edutainment Location

six, we draw a line to six
five three - this is how you
do take away. And first of
all I’'m going to add on
four - pa doing, pa doing,
pa doing, you get three
sixty and then we’re going
to make it up to four
hundred and so we go like

stimulus material
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Shot
No.

Video

Audio

Time

Events of Instruction

By Televisual
Materials

By Direct Teaching
Materials

Production
Style/Treatment

Production
Platform

230
Con.

Pupils

that... and add on forty
and then we get to there we
have to add on two
hundred and fifty three.
And when you add all
those altogether, two five
three add forty is two nine
three plus four is two
hundred and ninety seven.
That’s a little way of doing
subtraction. Thanks Jamie
- turn round mate. We’ve
now got to this bit - six
five three minus three five
six equals two hundred and
ninety seven and reverse
the digits, reverse the
digits and

Presenting the
stimulus material

Edutainment

Location

231

Pupils

KJARTAN (V/O):
how much do I get?

KIDS:
Seven hundred and ninety
two.

KJARTAN (V/O):
That’s the baby, and I’ll
write that on the board
there

Presenting the
stimulus material

Edutainment

Location
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Shot Video Audio Time Events of Instruction Production Production
-1 No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
232 | Pupils KJARTAN:
and finally right at the end | 3” Presenting the -~ Edutainment Location
I’'m going to - add with me stimulus material
233 | Pupils KJARTAN (V/O): 2”7 Presenting the - Edutainment Location
the final answer is stimulus material
234 | W/S KJARTAN:
one thousand and eighty 47 Gaining Attention -- Edutainment Location
nine - alright? If you
thought that was clever
235 KJARTAN (V/O):
Would you please now 47 Gaining Attention -- Edutainment Location
look down there onto the
Swish pan to the sand...!
seaside
KIDS V/O
REACT
236 | Zoominto 1089 on | KIDS (V/O): 27 Providing learning -- Edutainment Location
sand REACT guidance
237 | Kids KIDS: 1 Providing learning -- Edutainment Location
REACT guidance
238 | 1089 on sand KIDS (V/O): 17 Providing learning -- Edutainment Location
REACT guidance

Number of shots: 52

Total time: 214”
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Segment 6. Weather Report

Events of Instruction

i Audi Time - - Production Productio
IS\Iltl)(.)t video ° By Teleyisual By Direct Tpachmg Style/Tliatment Platformn
Materials Materials
239 CUT to Jeremy’s JEREMY:
disembodied head | Weather now and 117 Gaining Attention - Introduction for Full Graphic +
moving over a map | viewers it’s going to be ‘Weather Report’ Chromakey
of UK another freezer.
Jeremy’s head JEREMY:
slides over map Last night, in Pratt’s 9” Presenting the -- Edutainment Full Graphic +
and places Bottom the temperature stimulus material Chromakey
highlight crept up to just 1
Celsius.
The warmest place in
The UK was the village
of
Graphics number JEREMY: Presenting the - Edutainment Full Graphic +
line at side of map | Nasty, at 5 degrees 6” stimulus material Chromakey
Celsius, whilst down in
FX electrical JEREMY: -- Edutainment Full Graphic +
“fault” on CSO Great Bulging the 9” Presenting the Chromakey

revealing Jeremy
in chromakey

Temperature plummeted
to minus 5 degrees
Celsius. But the coldest
place in the UK was

stimulus material
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials

239 | Head moves out to JEREMY:

Con. | the write Chillingham, at a 10” Presenting the -- Edutainment Full Graphic +
shivering minus 8 stimulus material Chromakey
degrees Celsius
JEREMY (V/O):

Let’s make some sense
of this data.
Head slides in from JEREMY:
left First we’ll put it in order 147 Providing learning -- Edutainment Full Graphic +
on the Maths Channel guidance Chromakey
UK map become number line. At the top
smaller and slides up | end, Nasty at 5....Pratt’s
left Bottom at...Great
Bulging at minus 5 and
And vertical Even lower, Chillingham
numberline appears At minus 8.
Number line rotates JEREMY (V/O):
from vertical to The number line can help 147 Presenting the -- Didactic Voice Full Graphic +
horizontal position us work out the difference stimulus material Chromakey
in temperature between
various locations. So the
difference between
Head appears JEREMY: Presenting the --
Pratt’s Bottom at 1 degree | 77 stimulus material Edutainment Full Graphic +
Head slides out from | and Nasty at 5 degrees is 4 Chromakey

right

degrees.
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
239 JEREMY:
Con. | Head slides in from | It was a cold minus five 147 Presenting the -- Edutainment Full Graphic +
left degrees in Great Bulging stimulus material Chromakey
but the temperature and
fallen a further three
degrees in Chillingham to
minus eight degrees.
Head moves on the JEREMY:
numberline And here in chilly 19” Presenting the -- Edutainment Full Graphic +
Chillingham the stimulus material Chromakey
temperature would have
needed to rise thirteen
Head slides out from | degrees to be as warm as
the left Nasty at five degrees.
Head appears JEREMY (V/O):
The summary then, thisis | 6” Unclassified Unclassified Humour Full Graphic +
very Chromakey
fx electrical “fault”
on CSO revealing JEREMY:
Jeremy in Definitely a night for 6”
chromakey snuggling up...with some

... Sums...

Cut to VT now!

Number of shots: 1

Total time: 125
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Closing Sequence

Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
240 | CUT to MS Jeremy JEREMY:
in studio And that’s it from The 9” -- - Humour Studio
Maths Channel.
I hope you join us again
Lights turn off S00n o1 Our ...
Credits roll in
Hello...
241 | CUT to WS studio JEREMY: -- -- Humour Studio
I was still talking... 8”
Right...right...cool!
242 | CUT to MS Jeremy | JEREMY: 5” -- -- Humour Studio
What, what?
243 | CUT to WS studio JEREMY: -- -- Humour Studio
Jeremy using his I’ll get my agent on the 147

mobile phone

phone shall I? We’ll soon
have this sorted out.

Number of shots: 4

Total time: 36”

Total number of shots: 243
Total Time: 16707 =27": 50”
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Appendix II: Full Script of ‘Maths for Grade 5’

Written by: Hamid Pouralimohamad, Monir Jeddi

Educational Consultant: Mohammad H. Hassanpour
Director: Reza Ziaee Doostan

Producer: Hooshang Khajehnoori

Educational Technology Centre for IRIB Educational Network, IRAN - 1996.

Segment 1. Large Numbers

Events of Instruction

Shot Video Audio Time ; - - Production Production
No. By Teleyxsual By Direct T.eaChmg Style/Treatment Platform
Materials Materials
1 WIPE TO
Zoom in to Year 4 Music 4 Gaining Attention -- Leading title for Vision Mixer
maths book on a ‘Maths for Primary Effects +
background of 3” Informing learner of -- Schools, Grade 5’ Graphic
numbers. objective
Credits superimpose 27”7 -- --
on the background.
WIPE TO YELLOW
SCREEN
2 WIPE TO
Programme’s title Music 8 Leading title for Vision Mixer

slides in.

WIPE TO YELLOW
SCREEN

Gaining Attention --
Informing learner of
objective

‘Large Numbers’

Effects +
Graphic
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
3 WIPE TO GREEDY (V/0):
CU of the different No it doesn’t have good 5” Gaining Attention -- Narrative Location
prices, which are colour and neither a good
attached on bicycles. | runner!
Camera is panning
right and stops when | This one! Oh look at the
reaches MCU of price it is really expensive!
Greedy
This one is not good either
and its price is even worse! | 25”7 Presenting the --
stimulus material
Oh my God how expensive
are these bicycles!
1t is too high for me, this
one is to low, this one is
very expensive! This one is
really inexpensive!!!!!!
Look at this one its colour
is terrible!
GREEDY:
...and this one!...there is
...there is no more!
5 MCU Seller SELLER:
Hi little boy! May I help 3” Gaining Attention -- Narrative Location

you?
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials

6 MCU Greedy GREEDY:
First, I am the person who | 6” Gaining Attention -- Narrative Location
has to say hi! Second I am
in grade 5 and a real big
man and not a little boy,
and third I don’t know
which kinds of bicycle I 6” Presenting the --
would be able to buy with stimulus material
the money I have got?

7 MS Greedy and SELLER:

Seller Excuse me. May L askyou | 5” Presenting the -- Narrative Location

how much money have stimulus material
you got for the bicycle?

8 MCU Greedy GREEDY:
How much?!...ves...that’s | 8” Presenting the -- Narrative Location
fine...I mean it is enough stimulus material
it is 66370 Rials.

9 MS Greedy and SELLER:

Seller But I am terribly sorry 4” Gaining Attention -- Narrative Location

little man; you are unable
to buy a new bicycle with
this amount. 7’ Presenting the --

GREEDY (V/O):
Oh really?

stimulus material
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
9 MS Greedy and SELLER: i
Con. Seller You just are able to choose Presenting the - Narrative Location
a second hand bicycle or stimulus material
tricycle.
10 MCU Greedy GREEDY:
You are kidding! I have 57 Gaining Attention -- Narrative Location
heard that you have got
plenty of nice bicycles on
very fair prices. Now
would you please let me 6” Presenting the
show the lowest price one? stimulus material --
I will try to manage the
money.
11 MS Greedy and SELLER:
Seller This one is on the lowest 9” Presenting the -- Narrative Location
price of bicycle in our stimulus material
shop.
12 FS Bicycle GREEDY (V/0): .
You mean that one with its | 5” Gaining Attention -- Narrative Location
high handiebar?
SELLER (V/O):
Yeh
13 MCU Greedy GREEDY:
Oh dear, its colour is not 13» Gaining Attention - Narrative Location

really nice but it
seems...hum...OK. How
much is it then?
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
14 MCU Seller SELLER:
Just for you, who are in 77 Presenting the -- Narrative Location
grade 5 and with a special stimulus material
discount will be 143920
Rials.
15 MCU Greedy GREEDY: .
143...92..0..how much?!! 4» Gaining Attention -- Narrative Location
WIPE TO YELLOW
SCREEN
Number of shots: 15 Total time: 160”
Segment 2. Place Value
Events of Instruction
Shot ideo Audio Time i i
ot e Ty el e
Materials Materials
16 FS Classroom TEACHER:
Dear Mohsen, would you 8” -- Eliciting Talking Head Studio
please read your number. Performance

MOHSEN:
734393

TEACHER:
That’s fine
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
17 MS Reza and Greedy | GREEDY:
What’s going on here? 107 - Informing learner of Introduction Studio
objective
REZA:
Teacher said we have to
write a-six-digits number,
which its tenth in
thousandth row has to be 3
18 FS Classroom TEACHER:
What about you dear 5” -- Eliciting Talking Head Studio
Javad, have you done Performance
yours?
JAVAD:
13437
Providing feedback
TEACHER: 3” -- about the
Well done, you did it right performance
{00. correctness
19 MS Teacher TEACHER:
Whose turn is it now? The | 57 -~ Gaining Attention Humour Studio
one who comes late!
Greedy!
20 MS Reza and Greedy | GREEDY: 10 --
Yes sir! Eliciting Talking Head Studio
Performance
TEACHER (V/O):

Give me a number with
five digits.
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Shot
No.

Yideo

Audio

Time

Events of Instruction

By Televisual
Materials

By Direct Teaching
Materials

Production
Style/Treatment

Production
Platform

20
Con.

MS Reza and Greedy

GREEDY:
Five digits?!

TEACHER (V/O):
Yes

GREEDY:
OK,, thatis ...yehI
found...66370 Rials!

1077

Eliciting
Performance

Gaining Attention

Talking Head

Edutainment

Studio

21

MS Teacher

TEACHER:
What? Rials?

GREEDY (V/0O):
Yes

TEACHER:
Why in Rials?

4”

Gaining Attention

Edutainment

Studio

22

MS Reza and Greedy

GREEDY:
I need this money to buy
the bicycle.

TEACHER (V/O):
Still thinking about the
bicycle...

7”

Gaining Attention

Humour

Studio

23

CU Nuts’ board

TEACHER (V/O):
(makes 66370 by his
board) what is the unit in
its thousandth row?

7”

Presenting the
stimulus material

Talking Head

Studio
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
23 CU Nuts’ board | PUPILS (V/O): v
Con. Can I say...can I say? - Presenting the Talking Head Studio
24 LS Classroom TEACHER: stimulus material
Reza, you tell me. 27
25 MS Reza and Greedy | REZA:
Number 6 2”
26 MCU Teacher and TEACHER:
Nuts’ board Which one? 4” -- Eliciting Talking Head Studio
Performance
REZA (V/O):
The 6 in dark red
TEACHER:
Now I will make another 8” -- Presenting the
one and let see can you stimulus material
read this?
27 MS Reza and Greedy | GREEDY:
How many have you 117 -- Gaining Attention Interlude Studio

written?

REZA.:
I have written 8 numbers.

TEACHER (V/O):
Look at this

GREEDY:

If you knew what colour
the bicycle has, what horn
it has, oh dear oh dear. ..
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
28 MCU Teacher and TEACHER:
Nuts’ board Read this one. 6” -- Eliciting Talking Head Studio
Performance
JAVAD (V/O):
Can I say that?
TEACHER:
Yes.
29 LS Classroom JAVAD:
348252 6” Talking Head Studio
30 MCU Teacher and TEACHER:
Nuts’ board (to the camera) and now | 107 -- Assessing the Talking Head Studio
will make another one for performance
you at home. I will change
this into. ..
31 MS Reza and Greedy | GREEDY:
Write the price of my 1” Gaining Attention -- Edutainment Studio
bicycle sir!
32 MCU Teacher and TEACHER:
Nuts’ board (to the camera) can you 7 -- Assessing the Talking Head Studio
read this number...what is performance
the unit in the thousands’
row?
33 CU of Nuts’ board TEACHER (V/O):
...what is the tenth is the 6” -- Assessing the Talking Head Studio

thousands’ row?

performance

Number of shots: 18

Total time: 126
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Segment 3. Multiply by 10, 100, and 1000

Shet Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
34 WIPE TO
Titles slide in: Music 97 Informing learner of -- Leading title for Vision Mixer
Fifth part objective ‘Multiply by 10, 100, Effects
-Muitiply by10, 100, and 1000
1000
-Mental calculation
WIPE TO YELLOW
SCREEN
35 WIPE TO TEACHER:
PAN Left CU Cubs | There are some cubs on 6” Gaining Attention -- Talking Head Studio
make 60 your desks.
36 CU of rows of cubes | TEACHER (V/O):
in two groups of 4 How many cubs make each | 5” -- Eliciting the Talking Head Studio
and 7 tenth? performance
37 CU rows of cubes PUPILS: 27 Talking Head Studio
10 -- Providing feedback
38 CU Teachers’ hand TEACHER: about the
Well done! Each tenth 5”7 performance Talking Head Studio
contains ten units. correctness
39 LS Classroom TEACHER:
Now I want you tell me 6” -- Eliciting the Talking Head Studio
how many of cubs like this performance
you have?
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
40 MS Reza and Greedy | GREEDY:
I will tell you soon, one... | 6” Gaining Attention -- Edutainment Studio
two...three...
TEACHER (V/O):
What are you doing?
GREEDY:
I’'m counting Sir!
41 MS Teacher TEACHER:
Forget it! There is a simple | 3” -- Informing learner of Talking Head Studio
method to do that! objective
42 MS Mohsen and MOHSEN:
Javad Shall I tell you the 2” -- -- Talking Head Studio
method?
TEACHER (V/O):
Yes please.
43 LS Classroom MOHSEN:
1 have got seven tenths so 4” -- Presenting the Talking Head Studio
it contains 70. stimulus material
44 MS Teacher TEACHER: Providing feedback
Well done! How did you 3” -- about the Talking Head Studio
find it? performance
correctness
45 LS Classroom MOHSEN:
I found that I have got 7 -- Presenting the Talking Head Studio

seven tenth of cubs and
each one has got ten units,

stimulus material
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
46 MS Teacher TEACHER:
Well done! Seven tenths 14” -- Presenting the Talking Head Studio
so! stimulus material
MOHSEN (V/0):
It means 70 units
TEACHER:
I will write it here.
Reza how many do you
have?
47 MS Reza and Greedy | REZA: Presenting the
Six-tenths, 60 units. 3” -- stimulus material Talking Head Studio
48 MCU Teacher TEACHER:
Fine, six-tenths equal 60 107 -- Presenting the Talking Head Studio
(6X10=60) stimulus material
Now put your cubs
together and tell me how
many will you have?
49 MS Mohsen and MOHSEN:
Javad (they talk to They are 110 cubs or units. | 77 - Presenting the Talking Head Studio
each other) stimulus material
50 MS Teacher TEACHER:
Wow! How could you find | 2” -- Gaining Attention Talking Head Studio
it this fast?
51 MS Mohsen and MOHSEN: Presenting the
Javad 7 add 4 equals 11 and we 3” -- stimulus material Talking Head Studio

multiply 11 by 10.
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
52 MS Teacher TEACHER:
Yes, 7+4 equals 11 and 11 | 107 -- Presenting the Talking Head Studio
tenths are 110, stimulus material
53 MS Reza and Greedy | GREEDY:
Do we put two zeros if it 11” -- Providing learning Talking Head Studio
was multiply by 100 guidance
instead of 10?
54 MS Teacher TEACHER:
Well done! 6” -~ Providing learning Talking Head Studio
What did he says? Greedy guidance
says what happen if we
multiply 11 by 100.
So look, each number
multiply by one equals the Presenting the
same number and we can 20” -- stimulus material
add two zeros here.
Now I will give you some
more examples, are you Eliciting the
ready? 107 -- performance
PUPILS (V/O):
Yes sir!
55 MS Teacher TEACHER:
For example I'll take 924 7”7 -- Eliciting the Talking Head Studio
performance -
GREEDY (V/O):
924
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
56 LS Classroom TEACHER:
Multiply by 1000 8 -- Eliciting the Talking Head Studio
performance
MOHSEN:
Can I say the answer?
TEACHER:
Please do!
57 MS Reza and Greedy | MOHSEN: Eliciting the
9 units equal 9 27 -- performance Talking Head Studio
58 LS Classroom TEACHER:
We can write the whole 3” -- Presenting the Talking Head Studio
number here (he writes stimulus material
924)
59 MS Teacher MOHSEN (V/O):
And we can add three 6” -- Presenting the Talking Head Studio
Zeros. stimulus material
TEACHER:
(Writes 924000) well-done
dear Mohsen.
60 LS Classroom TEACHER:
Now I will write another 8” -- Eliciting the Talking Head Studio

one. 756
multiply...hum...100

GREEDY: V/O
Can I tell the answer?

performance
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
) Materials Materials
60 TEACHER: l -
Con. Yes please! Eliciting the Talking Head Studio
performance
61 MS Reza and Greedy | GREEDY:
We can write the whole 6” -- Presenting the Talking Head Studio
number and add two zeros. stimulus material
62 MS Teacher TEACHER:
That’s it! I think you learnt | 10” -- Gaining Attention Talking Head Studio
the rule and understand
how to multiply a number
by 10 and 100.
Now I want to make a Providing feedback
competition between you 3” -- about the
all. performance
correctness
63 MS Reza and Greedy | GREEDY:
I am the winner! That’s for | 4” Gaining Attention -- Humour Studio

sure!

TEACHER (V/O):
How about the others?

PUPILS:
Yes, we like that!
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
64 MS Teacher TEACHER:
The number is 2948 10” -- Eliciting the Talking Head Studio
multiply by 1000 performance
PUPILS (V/O):
Can I say...I know that...!
TEACHER:
Calm down, not now, you Gaining Attention
have to write it down in 127
your notebooks,
65 LS Classroom TEACHER:
This is the other number: 4” -- Eliciting the Talking Head Studio
384 multiply 100 and a performance
very large one like 9999
multiply 10000. You can
start now!
66 MS Teacher TEACHER:
(to the camera) what about | 8” -- Assessing Talking Head Studio
you? Would you like to performance
write the numbers as well?
67 MS Reza and Greedy Assessing
(They are writing Music 3” -- performance Talking Head Studio
some notes)
68 On the whiteboard:
2948X1000= Music 4» -- Assessing Talking Head Studio
348X100= performance
9999X10000=
Number of shots: 35 Total time: 2527
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Segment 4. Multiply by 1000

Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
69 WIPE TO NARRATOR:
Caption of 1000+ Wow! How many adds? 107 Gaining Attention -- Didactic Voice Computer
1000+1000 +1000 ‘ Animation
+1000=5000 moves
in and out
Don’t you think it would 4” Providing Learning --
Caption be another and easy way? Guidance
5X1000=5000
moves in,
NARRATOR: Providing feedback
Yes, multiply. 3” about performance -- Didactic Voice Computer
correctness Animation
NARRATOR:
If we multiply a number by | 10” Presenting the -- Didactic Voice Computer
1000 the result would be stimulus material Animation
the same number plus three
ZET0S.

Number of shots: 1

Total time: 277
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Segment 5. Mental Calculations

Events of Instruction

i io Tim Production Production
IS\:I](I)(.)t Video Aud ) By Teleyisual By Direct Tpaching Style/Treatment Platfoim
Materials Materials
70 FADE INTO
FIRST STORY Mute 8” - -- Leading title for Vision Mixer
‘Mental Calculations’ Effects
FADE OUT TO
BLACK
71 FADE IN TO
LS A Taxi Ambiance (Outdoor 7’ Gaining Attention -- Narrative Location
approaches towards | noises)
the camera and
stops. Passengers get
off,
72 CU Passenger A PASSENGER Presenting the --
How much should I pay? 5” stimulus material Narrative Location
73 CU Taxi driver TAXI DRIVER Presenting the --
Is it for four people? 2”7 stimulus material Narrative Location
74 CU Passenger A PASSENGER 4” Gaining Attention -- Narrative Location
Well...I think so!!
75 CU Taxi driver TAXI DRIVER Presenting the
95 Tomans for per person | 2” stimulus material -- Narrative Location
76 CU Passenger A PASSENGER Presenting the
How much is it in total? 2” stimulus material -- Narrative Location
77 CU Taxi driver TAXI DRIVER
In total? I have to think! 47 Gaining Attention - Narrative Location
FADE OUT TO ‘
BLACK
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Shot
No.

Video

Audio

Time

Events of Instruction

By Televisual
Materials

By Direct Teaching
Materials

Production
Style/Treatment

Production
Platform

78

FIDE IN TO
Caption -

15 MINUTES
LATER

FADE OUT TO
BLACK

Mute

11”

Gaining Attention

Narrative

Vision Mixer
Effects

79

FADEIN TO

FS Camera is
panning right on
passengers, which
are waiting for the
result! Two of them
are looking through a
map on the back of
taxi; one has sat on
the ground and leant
to the taxi!
Passenger A has
leant and slept on the
front window of the
taxi. Taxi driver gets
off the taxi and
awakes passenger A

FIDE OUT TO
BLACK

TAXI DRIVER
Sir...sir it is 380 Tomans

PASSENGER
What?

TAXI DRIVER
You fare sir!

PASSENGER
Oh! That’s fine. Here you
are (to the others) Lets go!

11”

10”

Gaining Attention

Presenting the
stimulus material

Narrative

Narrative

Location

Location
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Shot Video Audio Time Events of Instruction Production Production

No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
80 FIDE IN TO
Caption — Mute 8” -- -- Leading title for the Vision Mixer
SECOND STORY second part Effects
FADE OUT TO
BLACK

|| 81 FADE IN TO

LS - A Taxi Ambiance {Outdoor 8” Gaining Attention -~ Narrative Location
approaches towards | noises)
the camera and

stops. Passengers get

off.
82 Cu Passenger A PASSENGER:
Would you please let me 6” Presenting the -- Narrative Location
know how much should I stimulus material

pay? We are in hurry!

83 BCU Taxi Driver TAXI DRIVER:

You are four, the fair for 47 Presenting the -- Narrative Location
each person is 95 Tomans; stimulus material
in total you have to pay
380 Tomans
84 CU Passenger A PASSENGER (to the
camera): 5” Gaining Attention -~ Narrative Location
WIPE TO YELLOW | What a quick respond!
SCREEN
Number of shots: 14 Total time: 97”
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Segment 6. Decimals I

Events of Instruction

Shot Video Audio Time - . - Production Production
No. By Teleymual By Direct Tpachmg Style/Treatment Platform
Materials Materials
85 WIPE TO
Titles slide in: Music 8” Informing learner of -- Leading title for Vision Mixer
Part 10 the objective ‘Decimals I’ Effects
Decimals
WIPE TO YELLOW
SCREEN
86 WIPE TO TEACHER:
MS Teacher Look at the cards on the 4» -- Gaining Attention Talking Head Studio
whiteboard, how many
equal sections are in each
card?
87 LS Classroom PUPILS:
: 100 3” -- Presenting the Talking Head Studio
stimulus material
TEACHER:
Well done!
88 MS Reza and Greedy | TEACHER (V/O):
Greedy are you with us? 3” -~ Gaining Attention Talking Head Studio
GREEDY:
Yes Sir!

What a lovely 100s section
cards!
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Shot
No.

Video

Audio

Time

Events of Instruction

By Televisual By Direct Teaching
Materials Materials

Production
Style/Treatment

Production
Platform

89

MS Teacher

TEACHER:

How many sections of the
first card have I painted in
green?

PUPILS (V/O):
Hundredth!

TEACHER:

Well done!
Hundredth

What about this one?

TEACHER:
Mohsen you tell this

MOHSEN:
Ten hundredth

TEACHER:
Well done!

MOHSEN:
Or one tenth

TEACHER:
Shall we say one tenth?

19”

Eliciting the
performance

Talking Head

Studio

90

FS Classroom

PUPILS:
Yes!

21’

Eliciting the
performance

Talking Head

Studio
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Shet Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
91 MS Teacher TEACHER:
Well done! Yes we can say | 8” -- Presenting the Talking Head Studio
one tenth as well. stimulus material
Reza! What about this
card?
92 FS Classroom REZA:
There are 100 equal 5” Eliciting the Talking Head Studio
sections, which 15 of them performance
are painted in green.
93 MS Teacher TEACHER:
Great! So how do weread | 6” -~ Gaining Attention Talking Head Studio
it?
PUPILS (V/0Oy);
Fifteen hundredth are in
green
TEACHER:
I know Greedy knows 5” -- Eliciting the
everything! So this is why performance
I don’t ask him.
Well, this card is divided 9” -- Eliciting the
into 10 equal sections how performance
many of them have I
painted in green?
94 FS Classroom PUPILS: 27 -- Eliciting the Talking Head Studio
Three sections performance
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
95 MS Teacher TEACHER:
That’s right! I have painted | 12” -- Eliciting the Talking Head Studio
three sections. What about performance
this one? How many equal
sections are in this one?
PUPILS:
10
TEACHER:
How many of them are in
green?
96 FS Classroom PUPILS: 1” Eliciting the Talking Head Studio
7 -- performance
97 MS Teacher TEACHER:
7 sections or seven tenth. 57
What about this one?
98 LS Classroom PUPILS:
Ten tenth! 3”
99 MS Teacher TEACHER:
All of it or ten tenth. 6” -- Providing learning Talking Head Studio
guidance
OK now read them all
aloud!
100 | FS Classroom PUPILS:
Seven tenth, three tenth, 7’

fifteen-hundredths, ten
hundredths or one-tenth,
one hundredth.
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Shot
No.

Video

Audio

Time

Events of Instruction

By Televisual
Materials

By Direct Teaching
Materials

Production
Style/Treatment

Production
Platform

101

MS Teacher

TEACHER:
What is the similarity in all
these cards?

Eliciting the
performance

Talking Head

Studio

102

FS Classroom

TEACHER (V/O):
Can you tell me Reza?

REZA:
All denominators have
ended by zeros.

GREEDY:
No! Denominators are 10
or 100.

4)9

Eliciting the
performance

" Talking Head

Studio

103

MS Teacher

TEACHER:

Yes, that’s right. See Reza!
Greedy is right!
Denominators are 10 or
100. Those fractions,
which their denominators
are 10 or 100 are called
decimal function. What are
they called?

15”

104

MS Mohsen and
Javad

PUPILS:
Decimal fraction

105

MS Teacher

TEACHER:

Decimal means of tenths,
Do you remember that we
had ordinary fractions
before?

147

Presenting the
stimulus material

Talking Head

Studio

Talking Head

Studio

Stimulating recall of
prerequisite learning

Talking Head

Studio
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Shot
No.

Video

Audio

Time

Events of Instruction

By Televisual By Direct Teaching
Materials Materials

Production
Style/Treatment

Production
Platform

105
Con.

MS Teacher

In ordinary fractions you
can divide a number into
any equal sections you like
but in decimal fractions the
denominators have to be
only 10 or 100. We also
able to write these numbers
like follows. Look at the
table that I want to draw
for you.

12”

Presenting the
stimulus material

Talking Head

Studio

106

MS Reza and Greedy

REZA:
Is it the multiply table?

GREEDY:
It is more street maps to
me!

11”

Talking Head

Studio

107

MS Teacher

TEACHER:

Are you ready? I will draw
a line here, and a red one
here and another one here.

1 81’

Gaining Aftention

Talking Head

Studio

108

MS Reza and Greedy

GREEDY:
So!

3”

Talking Head

Studio

109

MS Teacher

TEACHER:

I write here Unit, here
Tenths, and here
Hundredths.

Presenting the
stimulus material

Talking Head

Studio

110

MS Reza and Greedy

GREEDY:
Well! (He writes on his
notebook)

Presenting the
stimulus material

Talking Head

Studio
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
111 | MS Teacher TEACHER:
Now, I’ll put these 9”7 -- Presenting the Talking Head Studio
numbers into this table. stimulus material
Boys! Is it possible to put
ten tenths into this table?
112 | MS Reza and Greedy | GREEDY: Talking Head
Don’t know Sir! 17 Studio
113 | MS Teacher TEACHER:
Ten tenths is equal one, so | 77 -- Presenting the Talking Head Studio
we ignore this one. Lets stimulus material
put seven tenths.
Say! Seven what?
114 | LS Classroom PUPILS:
Seven tenths! 5” -- Eliciting the Talking Head Studio
performance
TEACHER:
‘What about this one?
115 | MS Teacher PUPILS (V/0):
Three tenths 11~ -- Eliciting the Talking Head Studio
performance
TEACHER:
This one
116 | LS Classroom PUPILS: 47 - Eliciting the Talking Head Studio
Ten hundredths performance
117 | MS Teacher TEACHER:
Well done. 47 -- -- Talking Head Studio
This one!
118 | LS Classroom PUPILS: 2” -- -- Talking Head Studio
One hundredths
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Shot

No. -

Video

Audio

Time

Events of Instruction

By Televisual
Materials

By Direct Teaching
Materials

Production
Style/Treatment

Production
Platform

119

MS Teacher

TEACHER:

It doesn’t carry tenth, so
we put zero. Now look
here, I want to put these
numbers out of this table.

Is there any whole part?

16”

Presenting the
stimulus material

Talking Head

Studio

120

LS Classroom

GREEDY:
No

TEACHER:
These numbers are all less
than one;

Presenting the
stimulus material

Talking Head

Studio

121

MS Teacher

TEACHER:

so I will put zero here,
here, here, and here.
Because they are not
carrying whole part.
Look here! I will bring
these numbers out of the
table; first I will draw
some pointers, which help
you to follow the new
shape of numbers. [
reshape this red line into
the point.

30”

Presenting the
stimulus material

Talking Head

Studio

122

MS Reza and Greedy

GREEDY:
What does it call Sir?

4”

Talking Head

Studio
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
123 | MS Teacher TEACHER:
It is calied ‘Decimal 9” -- Presenting the Talking Head Studio
Point’. A decimal point stimulus material
splits a number into two
parts - the whole part
before the point and a
fractional part - which is
less than 1 - after the point.
Is that clear?
124 | MS Reza and Greedy | GREEDY: 27 -- Presenting the Talking Head Studio
Yes Sir! stimulus material
125 | MS Teacher TEACHER:
As you can see, we havea | 27 -- Presenting the Talking Head Studio
right place and a left place. stimulus material
What do I have on the left
hand side?
126 | LS Classroom PUPILS: 27 -- Presenting the Talking Head Studio
Zero! stimulus material
127 | MS Teacher TEACHER:
Yes, zero, zero, zero, zero, | 77 -- Presenting the Talking Head Studio
and one zero here. stimulus material
Now what do I have on the
right hand side?
128 | MS Reza and Greedy | PUPILS: 2”7 - Presenting the Talking Head Studio

Seven tenths

stimulus material
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Shot
No.

Video

Audio

Time

Events of Instruction

By Televisual
Materials

By Direct Teaching
Materials

Production
Style/Treatment

Production
Platform

129

MS Teacher

TEACHER:
Well done!

And we can read this:

nil whole part and seven

tenths or seven tenths.

What about this one?

PUPILS:
Three tenths

TEACHER:
And here

3”

Presenting the
stimulus material

Eliciting the
performance

Talking Head

Studio

130

MS Reza and Greedy

PUPILS:
Fifteen hundredths

Talking Head

Studio

131

MS Teacher

TEACHER:
And this

Talking Head

Studio

132

MS Reza and Greedy

GREEDY:
Hum...?

1”

Talking Head

Studio

133

MS Teacher

TEACHER:
Concentrate Greedy!

PUPILS:
Ten hundredths

TEACHER:
And here?

4”

Gaining

Attention

Talking Head

Studio
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Shot
No.

Video

Audio

Time

Events of Instruction

By Direct Teaching
Materials

By Televisual
Materials

Production
Style/Treatment

Production
Platform

133
Con.

MS Teacher

PUPILS:
One hundredth

TEACHER:

So, what does it mean? It
means the right hand side
is a decimal number and
on the left hand side is the
whole part.

10”

Presenting the
stimulus material

Talking Head

Studio

134

LS Classroom

JAVAD:
What is the use of units in
the table?

3”

-- Gaining Attention

Talking Head

Studio

135

MS Teacher

TEACHER:

If we had the whole part,
for example 2, we wrote
this in the table under the
unite: 2.15. it means
number 2 is the whole part
of the number. That was a
very good question!

14”

- Presenting the
stimulus material

Talking Head

Studio

136

MS Mohsen and
Javad

MOHSEN:

If there was a whole part in
the table, how do we read
this?

-~ Gaining Attention

Talking Head

Studio

137

MS Teacher

TEACHER:

Fine! If it was for example
3.5 we can say three point
five tenths or three point
five. If it was like this 3.15

20”

-- Presenting the
stimulus material

Talking Head

Studio
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Shot
No.

Video

Audio

Time

Events of Instruction

By Televisual
Materials

By Direct Teaching
Materials

Production
Style/Treatment

Production
Platform

137
Con.

MS Teacher

it reads three point fifteen
hundredths or three point
fifteen.

And if there was a 2 here
like 23.15 how do you read
this?

138

LS Classroom

PUPILS:
Twenty-three point fifteen

Presenting the
stimulus material

Talking Head

Studio

139

MS Teacher

TEACHER:

And the last point is:
Those numbers, which are
carrying decimal points,

are called decimal numbers

and not decimal fractions.

20”

Presenting the
stimulus material

Talking Head

Studio

140

MS Mohsen and
Javad

MOHSEN:
Sir! You had a syntax error
in writing decimal!

2”

Gaining Attention

Talking Head

Studio

141

MS Teacher

TEACHER:

Thank you! I did it on
purpose to see whether you
are with me or not! It
shows that you are; well
done!

Gaining Attention

Talking Head

Studio

142

LS Classroom

JAVAD:
Sir, you can put the 10/10
into the table as well.

5”

Gaining Attention

Talking Head

Studio
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
143 | MS Teacher TEACHER:
Yes, you are right, but as 117 - -- Talking Head Studio
we are talking about
decimal numbers we did
ignore this. Well I hope
you have learnt decimal
numbers.
(to the camera) And you as
well, and now you can do
your homework.
Number of shots: 59 Total time: 446”
Segment 7. Decimals 11
Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials
144 | Moving captions: NARRATOR: 30~
1/10 Kilograms = One kilogram is equal Presenting the - Didactic Voice Computer
100 Grams 1000 grams stimulus material Animation
1/100 Kilograms = NARRATOR:

10 Grams

so we can say 100 grams is
equal 1/10 kilogram
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
» Materials Materials
144 | 1/1000 Kilograms = | NARRATOR: l
Con. | 1 Gram 10 grams is equal 1/100 Presenting the - Didactic Voice Computer
kilograms stimulus material Animation
Appear from two
sides of the screen NARRATOR:
and one gram is equal
1/1000 kilograms.
Number of shots: 1 Total time: 30”
Segment 8. Decimals I11
Events of Instruction
Sho Video Audio Time Pr i y i
Materials Materials
145 | CU Grocer’s hand
put some weighting Music 3” Gaining Attention -- Introduction Location
stones in to the scale
146 | MS Grocer is
weighting 5 grams of | NARRATOR: 24” Eliciting the -- Didactic Voice Location
Ox-tongue. Zoom in | Do you know five grams performance

to the scale and
superimpose on the
table of place value

FADE OUT TO
BLACK

are equal how many
kilograms?
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching :
Materials Materials
147 | FADEINTO
CU Grocer’s hand Music 57 Gaining Attention - Introduction Location
put some weighting
stones in to the scale
148 | MS Grocer is NARRATOR:
weighting And now he is weighing 47 Gaining Attention -- Introduction Location
25 grams ANNAB.
149 | CU scale NARRATOR:
Zoom in to the scale | How many kilograms are 217 Eliciting the -- Didactic Voice Location
and superimpose on | equal to 25 grams of performance
the table of place ANNAB?
value
FADE OUT TO
BLACK
150 | FADEINTO
CU Grocer’s hand Music 57 Gaining Attention -- Introduction Location
put some weighting
stones in to the scale
151 | CU Grocer’s hand NARRATOR:
put some dry flame And here are 255 grams 21” Presenting the -- Didactic Voice Location

into scale. Zoom in
superimpose on
place value table.

DRY FLAME. How many
kilograms are equal to 255
grams?

stimulus material
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Shot Video Audio Time Events of Instruction Production Production
No. Style/Treatment Platform
By Televisual By Direct Teaching
Materials Materials

152 | MS Confectioner is NARRATOR: ,

weighting some Do you know how to write | 8” Eliciting the -- Didactic Voice Location

cookies performance
153 | CU Needle of scale NARRATOR:

two kilograms and three 8” Eliciting the -- Didactic Voice Location

hundred grams?

MUSIC FADES OUT

performance

Number of shots: 9

Total time: 99

Total number of shots of ‘Maths for Grade 5°; 153
Total time of ‘Maths for Grade 5°: 12377=20": 37"
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Appendix III

Programmes’ schedules for IRIB Network 3 and IRIBEN on
Saturday' (1381/11/12)% [2003/03/01]

IRIB Network 3°

IRIBEN*

06:00 Selections of sport programmes
07:30 Koran

07:45 Light sport practice
08:00 Morning and life

09:15 Atieh (serial)

09.45 News

10:00 Young’s variety

10:30 Morning and health
11:00 Opening

12:30 Window

13:15 Wartime’s love (serial)
14:15 Under the sky of the city
15:00 Sport report

16:30 Fillip

17:00 Along with sport

18:00 Wild world’s secrets

18:30 Live coverage of England football
premiership|

20:30 Sport news

20:45 Green Voyage (serial)

21:30 Poems for Imam Hossain

21:45 Council’s election

22:00 News

22:15 Special programme on anniversary of
martyr of Imam Mohammad Taghi (P)
23:00 Live coverage of Italian football clubs
01:00 Selection of sport programmes

13:15 School Time

13:51 Primary’s games and shows

14:13 Arabic (year 8 - pat 8)

14:30  Workshop for Designing Traditional
Calligraphy

15:00 Health and Emergency Medical Service
15:45 Less than three minutes

15:50 Food’s World

| 16:00 Islamic Management (PNU)

16:30 General Psychology (PNU)

17:00 Let’s know more about ‘Konkur’ (part 23)
17:25 Less than three minutes

17:45 Litany, Koran, [zan (Call to prayer)

17: 50 Management for all

18:00 A glance to the nature

18:15 Maths for primary school (year 1)

18:30 Teachers’ training

19:10 Physics year 10

19:30 The roots of Islamic Revolution
20:00 The function of maths for management
(PNU) '
20:30 Introductions to sociology (PNU)
21:00 Interior design for home (part 33)
21:45 The magic of management

21:50 Less than three minutes

22:00 Half century of sovereignty

22:35 Your views on IRIBEN (part 50)

! Weekdays in Iran begins on Saturdays and ends on Fridays.

2 .
“Iranian calendar.

3 Source: http://www.soroushpress.ir/iribprogs/, (12 April 2003).

* Source: http://www.irib.com/educationtv/, (12 April 2003).
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Appendix IV- Comparative Timeline of Schools Programming in the UK and Iran [1924 — 2007]

1926 1966 1973
1924 1952 1957 oo 1972 1979 1983 1987 1993 2000 2002 2005 207
! ) 1 ] | '

BBC School Broadeast (Radi()]I

School Broadeast Pamphlet

i
Printed and support materials

[BBC2] CBBC
Class TV
1

1

1
\ 1
| 1

¢
| 1
1 1
1 |
1 1
1 1
| 1
| )
I 1
| |
|
|

BBLLIg BBC Bducational Television [BBC1]
ETV

United
Kingdom

Channel 4
Schools

Printed materials :
4 Tearning '4 Education

7 [Puueyd
01 SIAOW S[NPAYDS

Support materials

‘Tehran’s Educational | Educational Technology Centre (ETC)
Television | Non-broadcast Services

Iran

IRIBEN=*#

#* Educational Radio Television of Iran (ERTI)
** [slamic Republic of Iran Broadcasting Education Network (IRIBEN)
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